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TINH HIEU QUA CUA VIEC SU DUNG VIDEO NGUYEN
GOC TRONG GIANG DAY THANH NGU TIENG ANH
CHO SINH VIEN MOT TRUONG DAI HOC TAI VIET NAM

Lai Duy Hwng’, Pdng Ngan Giang”™

Nghién ctru nay tim hiéu tinh hiéu qué cta viéc str dung cac trich doan phim va chuong
trinh truyén hinh trong gidng day thanh ngi tiéng Anh cho sinh vién Viét Nam. 44 sinh vién trinh
do A2 6 2 I6p hoc tai mét trurong dai hoc cng lap & Ha No6i da duroc chia thanh hai nhom va duoc
hoc 20 thanh ngi tiéng Anh trong 6 budi hoc trong 3 tuén lién tuc. Nhém thue nghiém hoc thanh
ngt¥ théng qua céc trich doan video nguyén géc, trong khi nhém déi chirng duroc gidng day theo
phuong phap truyén théng. Cdc bai kiém tra truére va sau thir nghiém gidng day duoc sir dung
dé do lrong mirc A6 hiéu thanh ngir caa sinh vién. Két qua phan tich théng ké mé ta va suy luén
cho thdy nhém thuc nghiém c6 két qua vwot trdi dang ké so véi nhém dbi chieng. Nhikng phat
hién nay nhdn manh loi ich sw pham cta viéc tich hop tai liéu nghe nhin nguyén géc vao giang
day thanh ngi¥ cho ngudi hoc tiéng Anh nhw mét ngoai ngir tai Viét Nam, dbéng thoi goi y tiém
ndng 4p dung phuong phap nay trong cac bdi canh tuong tw tai bac dai hoc & khu virc Béng
Nam A.

Tir khéa: thanh ngir tiéng Anh, hiéu thanh ngr, st dung thanh ngi¥, tai liéu nguyén goc,
tai liéu da phuong tién, sinh vién dai hoc.

This study investigates the effectiveness of using excerpts from movies and television
series to teach English idiomatic expressions to Vietnamese university students. 44 A2-level non-
English-majored students from two classes at a public university in Hanoi were assigned to either
an experimental group or a control group and taught 20 English idiomatic expressions in six 45-
minute lessons over a span of three weeks by the same instructor. The experimental group was
introduced to English idiomatic expressions through authentic video clips containing idiomatic
expressions while the control group received instruction through traditional methods without
audiovisual input. Pre- and post-tests were administered to assess students’ comprehension of
idioms. The descriptive and inferential statistical analyses of the test scores revealed that the
experimental group significantly outperformed the control group in comprehension of idioms.
These findings highlight the pedagogical values of integrating authentic audiovisual materials into
the instruction of idiomatic expressions for Vietnamese EFL learners and suggest the potential
capability of this approach in other EFL universily settings in Southeast Asia.

Keywords: English idioms, idiom comprehension, authentic materials, multimedia
materials, university student.
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THE EFFECTIVENESS OF AUTHENTIC VIDEOS
IN TEACHING ENGLISH IDIOMS
TO VIETNAMESE UNIVERSITY STUDENTS

1. Introduction

Idiomatic and figurative expressions,
although largely disregarded before the
20th century, have received significant
pedagogical attention in recent years. This
renewed interest is primarily attributed to
the increasing recognition that such

expressions constitute an inseparable
aspect of human language and thus
prevalent in everyday discourse (Sanaeifar,
2017). Previous research has indicated that
acquiring idiomatic expressions yields
considerable advantages for second-
language learners. Proficiency in these
expressions not only enriches learners’
linguistic repertoire but also facilitates a
deeper

cultural

understanding of underlying

references and societal
expectations, while contributing to more
sophisticated and creative language use
(Sadigzade, 2025). Besides, as a form of
English formulaic sequences, idioms
essentially contribute to communicative
competence - a critical component that is
frequently  assessed in  language
examinations (Boers et al., 2017). In the
context of Vietnam, the importance of
mastering English idioms has grown
considerably with the increasing demand
for standardised English examinations
such as IELTS, where idiomatic fluency is
particularly crucial for achieving higher

scores. According to the official Writing
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Band Descriptors, candidates who can
demonstrate their idiomatic competence
would score higher; specifically, a band
score of 7 in Lexical Resource requires
‘some ability to use less common and/or
idiomatic items’, while a band 8 needs
‘skilful use’, and a band 9 demands
‘natural and sophisticated control’ of such
expressions (IELTS, 2025).

However, Vietnamese  university
students often face challenges in both
understanding and producing idioms due
to various factors, the most prominent of
which

context and limited exposure to idioms

include differences in cultural

being used in authentic situations (Phan et
al., 2022).
research on optimal idiom instructions in

Despite these challenges,

the Vietnamese ELT context remains
limited (Phan et al., 2022; Vo, 2023), while
students continue to struggle with idiom
comprehension and production. In recent
years, however, authentic video excerpts
from movie and television series featuring
idiomatic language have emerged as rich
and valuable pedagogical resources. Such
materials present colloquial English in
naturalistic and real-life contexts rather
than in artificial and scripted scenarios,
thereby providing learners with exposure
to native speech patterns, including slangs,
and dialects

reduced forms, accents

(Mayer & Sims, 1994, as cited in Sanaeifar,
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2017). This study thus examines whether

using such materials can result in

significant ~ improvements in  the
comprehension of idiomatic language

among undergraduates in Hanoi, Vietnam.
2. Literature review
2.1. Idioms/idiomatic expressions

All languages have phrases or sentences
whose meanings cannot be directly
inferred from the grammar and literal
meanings of the individual words within
them; such phrases or expressions are
referred to as an idiomatic expression.
Unlike compositional phrases, where the
meaning is deduced from the combined
meanings of the words involved, idiomatic
expressions often derive their meaning in a
non-compositional manner. In other words,
there is typically little to no direct
relationship between the words that make
up an idiom and its overall meaning
(Fotovatnia & Khaki, 2012). "For example,
the idiom ‘throw somebody for a loop’
might literally suggest tossing someone in
a way that creates a loop. However, its
figurative meaning is ‘to shock or confuse
someone unexpectedly’—a meaning not
evident from the individual words."

Other researchers also hold a similar
view regarding the disconnection between
an idiom’s lexical component and its
holistic meaning, and how this semantic
gap can pose significant challenges for
learners in interpreting meaning, causing
misunderstanding or  confusion in

communicative contexts. Cutting and

Block (1997) define an idiom as “a
unitised phrase with interpretations that are
independent of the literal meanings of their
individual words” (p. 57); similarly, Abel
(2003) describes idioms as fixed or semi-
fixed
meaning is not immediately apparent from

expressions whose figurative
the meanings of the individual words. Such
semantic opacity, coupled with additional
challenges such as the lack of contextual
learning and cultural background, often
hinders comprehension and use of English
idioms, especially among non-native
speakers who mainly study idioms through
de-contextualised instruction. As Guo
(2019, as cited in Zarei, 2020) argues, it is
essential for students to learn idioms
appropriately via authentic, real-life
communication. To this end, our research
explores the effectiveness of using
authentic audiovisual materials - in the
form of excerpts from television series and
movies - as a pedagogical tool to expose
learners to English idioms in more natural

and context-rich settings.

2.2. Importance of idioms in EFL
contexts

Language learning is a complicated
process
dimensions, with lexical resources being

consisting of a range of
especially crucial. Extensive research such
as Aljebreen and Alzamil’s (2022) and
Mahmoodi-Shahrebabaki’s (2014)
emphasised the importance of vocabulary

has

and identified the most effective methods
for vocabulary acquisition. Vocabulary
main

learning is regarded as the
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component of language and knowledge
acquisition (Zarei, 2020). While many
teachers refer to learning vocabulary as
learning individual words, this view is
rather  incomplete as  vocabulary
encompasses not only words with literal
also

meanings  but metaphorical

expressions with figurative meaning.

Among these figurative expressions,
idioms play a particularly prominent role
in communication; idioms are among the
most frequently used linguistic features in
many varieties of English, and they
permeate a wide range of discourse -
ranging from everyday conversations to
university lectures, movies, or TV
programs (Fotovatnia & Khaki, 2012).
their  ubiquity, a
understanding of idioms can hinder

Given limited

learners’ ability to engage fully and
appropriately in diverse communicative
contexts. Research also indicates that

many second-language learners, even
those of higher proficiency levels, often
fail to use idioms appropriately (Liontas,
2018); sometimes they just avoid using
them altogether. This tendency to misuse
or avoid idioms may reflect their inherent
complexity, stemming from features such
as non-transparent meaning, cultural
embeddedness, and reliance on contextual
cues. As previously discussed, such
characteristics can cause difficulties for the
learners, hence reinforcing the need for
classroom instruction that can address
them. Given these challenges, teaching

idioms to learners should be an essential
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component of a language classroom. The
teaching of idioms will ensure that
students’ language learning process is not
impeded (Zarei, 2020), particularly in
classes with native-speaking instructors
who use idioms frequently. Additionally,
students’

mastery of idioms benefits

reading comprehension and  social
interactions in the target language (Secord
& Wiig, 1993, as cited in Fotovatnia &
Khaki, 2012). Consequently, it is essential
that language teachers opt for effective
techniques to teach idioms that address the
challenges of idiom learning by grounding
idiomatic instruction in meaningful
contexts, which is an approach this study

aims to investigate.
2.3. Techniques for teaching idioms

Teaching idioms is arguably one of the
most difficult areas in which second-
language learners and teachers are
involved (Fotovatnia & Khaki, 2012). This,
coupled with the importance of idioms in
achieving successful language learning,
has prompted the exploration and
development of effective strategies for
idiom instruction among teachers and
researchers. Contemporary approaches to
several main

idiom teaching include

frameworks:

e Multimodal instruction: combining a
range of sensory inputs - mainly visual
(images or videos) and verbal (spoken or
written), this approach stems from the
Cognitive Theory of Multimedia Learning
(CTML) (Aljebreen & Alzamil, 2022;
Mayer, 2001, as cited in Mahmoodi-
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Shahrebabaki, 2014).
visual and auditory channels for optimum

Integrating both

cognitive processing, this approach has
been proven to significantly improve both
idiom comprehension and production
among learners,

language thereby

effectively enhancing retention and recall.

e Visual-based  instruction:  this
approach relies on the Dual Coding Theory
(Boers et al., 2017), highlighting the
importance of visual representation along
with verbal information, which are
processed via different cognitive channels.
Therefore, to create mental relations

between idioms and their figurative
meaning, thereby improving knowledge
retention and recall, this approach suggests
using images, videos, and visual aids to

teach idioms.

e Narrative-based method: drawing on
Schema Theory (Liontas, 2018), this
approach advocates teaching idioms via
storytelling activities, in which new
knowledge is integrated into existing
knowledge. This way, new idioms are
contextualised within meaningful
narratives, allowing students to associate
newly learned idioms with familiar or
relatable situations, as well as facilitating
deeper

expressions and natural production.

understanding of  idiomatic

e Translation-based approach: based
on Contrastive Analysis Theory, this
pedagogical approach merely focuses on
comparing L1 and L2 equivalents of
idioms (Chen & Lai, 2013). While being
able to help learners identify cross-

linguistic differences, this method has
been proven to be far less effective than
multimodal and visual approaches
regarding enhancing idiom production

(Fotovatnia & Khaki, 2012).

2.4. Use of authentic materials in
teaching idioms

Materials  that
designed for pedagogical purposes, such as
magazines, newspapers, tapes of natural
speech, TV shows, movies, etc., are
defined as ‘authentic’ (Richards &
Schmidt, 2002, as cited in Gilmore, 2007).
Authentic materials have become an
important feature of

are not originally

communicative
language teaching. In the context of
teaching idioms, the use of such materials
presents both merits and drawbacks.

Proponents argue that authentic
materials confer substantial benefits when
used to teach vocabulary or idioms. First,
they expose learners to more realistic, up-
to-date and appropriate

language than traditional textbooks -

contextually

which are now considered “inadequate,
either as models for language use or as
preparation for real life reading and
listening” - do (Thornbury, 2006, p. 21).
Second, the meaningful and cohesive
storylines typical of various authentic
sources - such as movies and television
shows - would further enhance learners’
comprehension by embedding idioms in
situations that allow learners to better
interpret the pragmatic use and figurative
meanings of such expressions. This is
particularly essential since an idiom’s
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meaning generally cannot be directly
interpreted from its individual lexical
components alone.

However, critics also raise concerns
regarding the use of authentic materials.
While Thornbury  (2006)
traditional textbooks for their lack of
realism, Andarab (2013) cautions that
highly authentic materials may sometimes

criticises

be less beneficial than simulated resources
for idiom instruction, hence suggesting the
need to balance between
authenticity and pedagogical purposes.
Gilmore (2007) that

complex linguistic features (e.g., syntax

resource
similarly warns
and discourse patterns) in authentic
materials may appear overwhelming for
learners, especially those at lower
proficiency levels. Likewise, features such
as fast-paced
culturally embedded references can hinder

authentic speech and
comprehensive, necessitating considerable
scaffolding and extensive explanation.
These

substantial time and effort required from

challenges, along with the
ESL teachers to locate and adapt suitable
excerpts (Andarab, 2013), suggest that
resource authenticity should be mediated
by careful pedagogical design rather than
blindly pursued for its own sake.

aforementioned
converging perspectives highlight the
pedagogical challenges of reaping the

In summary, the

contextual benefits of authentic materials
without overwhelming learners, hence
justifying the need to explore whether
and

authentic excerpts from movies
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television series can be used to teach
English idioms more effectively to
Vietnamese undergraduates in the context
of a public university in Hanoi, Vietnam.

2.5. Research gap

A large amount of empirical research
supports the use of movie and television
excerpts in idiom instruction, consistently
emphasising their pedagogical merits over
traditional methods. For example,
Sanaeifar (2017) and Aljebreen and
Alzamil (2022) that
learning idioms via animated films or short
statistically
both
comprehension and usage, outperforming

reveal learners

movies show significant

improvements in idiom
their peers who just receive conventional,
translation-based  instruction.  These
findings align with Mayer’s CTML -
which asserts that learning is more
effective when visual and auditory inputs
are processed simultaneously through dual
channels (Mayer, 2001, as cited in
Mahmoodi-Shahrebabaki, 2014). This
theoretical framework helps explain how
contextualised, multimodal input - in this
case, excerpts from movies and television
shows - can aid learning, particularly in
areas like  idiom

benefitting from situational cues. Besides,

comprehension

findings proposed by Fotovatnia and
Khaki (2012) corroborate this claim,
showing that multimodal exposure can
enhance recognition and understanding of
idiomatic expressions, while Sanaeifar
(2017) further emphasises that not only

multimedia-based instruction promotes
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idiom comprehension, but also helps
bridge the gap between passive recognition
and active use, fostering greater pragmatic
competence of second-language learners.
In general, these findings highlight the
potential of movie and television series
excerpts in idiom instruction, thereby
justifying the current research’s focus on
contextualised, movie-based pedagogical
approach to idiom teaching.

In the context of Vietnam, several
recent studies have explored idiom
instruction, yet notable gaps remain. For
example, Vo (2023) examined the cultural
and methodological challenges English-
majored students face while studying
English idioms at a university in a southern
province of Vietnam, highlighting the need
for more culturally immersive teaching
practices. Meanwhile, Dao et al. (2024)
conducted a mixed-methods study on
younger learners (those aged between 12
and 18), noting their tendency to prioritise
exam strategies over idiom acquisition.
While both studies offer valuable insights,
they mainly placed an emphasis on highly-
motivated learners (English majors and
takers).

research focusing on non-English majors

soon-to-be  test In contrast,
remains scarce. Furthermore, neither of
these studies examined the pedagogical
potential of authentic materials such as
movies and television excerpts in teaching
English idioms, despite their documented
merits for idiom acquisition. This gap is
particularly concerning given the current
‘IELTS fever’
increasing number of students pursuing

in Vietnam and the

international education (Dao et al., 2024),
both of which demand a strong command
of idiomatic language to succeed in.

By targeting this underrepresented

demographic and investigating a
contextualised media-based approach to
idiom teaching, the current study was
to establish a theoretical
applying
approaches to

command of

conducted
foundation  for effective
pedagogical

students’

improve
idiomatic
tertiary
contexts. It aims to examine whether using

expressions in  Vietnamese
sample clips from movies and television

series could improve students’
comprehension of idiomatic expressions.
To achieve the aforementioned aim, it
seeks to answer the following research
question: Does an instruction using
excerpts from movies and television series
enhance university students’ comprehension

of English idioms?
3. Methodology
3.1. Research design

Given that the aim and research
question of this study seek to explain the
relationship ~ between  variables, a
quantitative approach was adopted. As
Creswell and Guetterman (2019) suggest,
this
examine the impacts of an independent

approach enables researchers to
variable - in this case, the integration of
video excerpts from movies and television
series in teaching English idioms, on a
dependent variable - that is students’
comprehension of idiomatic expressions.
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In particular, this study employed a
quasi-experimental design in which intact
groups are used. This design was chosen
due to practical reasons, as assigning
students to different groups for
experimental purposes may disrupt their
regular learning and is often infeasible in
educational  settings  (Creswell &
Guetterman, 2019). Accordingly, existing
classes designated as the
experimental and control groups. Both
groups completed a pre-test prior to
intervention to ensure there are no
significant differences in their initial idiom
knowledge. The experimental group then
received the intervention, while the control
group continued with the traditional
instruction. Following the treatment, a
post-test was administered to both groups
to assess any changes in comprehension
and differences between the two groups.
While this design offers the advantage of

were

utilizing existing intact groups, it also
presents some threats to validity, which
this study attempted to address.

3.2. Context and participants

The study was conducted at a public
university in Hanoi and involved 44
undergraduates who were non-English
majors from two classes taught by one of
the researchers. These participants were
selected using convenience sampling as
one of the researchers is the instructor at
the research site, which allows direct and
easy access to the students. According to
Creswell and Guetterman (2019), this
sampling could optimize accessibility and
time constraints while ensuring the
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feasibility of data collection and analysis
within the scope of the research. All
participants were at CEFR A2 level of
English proficiency, confirmed through
the Duolingo English Test (DET). Those in
this particular proficiency level were
selected since they all have adequate basic
vocabulary to understand most of the
idiomatic instructions while still having
significant room for improvement in
idiomatic comprehension. Also, at the time
of the study, these students were attending
an English preparation course with idiom
use being one of its objectives.

To facilitate the quasi-experimental
design, the two classes, with 22 students
each, were randomly assigned to either an
experimental or control group. The
experimental group received instruction on
English idioms through authentic video
excerpts from movies and television series,
while the control group was taught the
same idioms using a traditional, definition-
and meaning-based method. This setup
enabled a comparison of the effectiveness
of audiovisual authentic materials in
enhancing idiom comprehension among
A2-level university students.

3.3. Data collection instruments

This study utilised the Duolingo
English Test (DET), a pre-test and a post-
test as the primary instruments. The DET,
administered online via the participants’
mobiles, was used to homogenise them in
terms of their general English proficiency.
This test was chosen for its maximal
accessibility, usefulness, and low cost
(Wagner, 2020). The results of the DET
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indicated that all participants in this study
were at the A2 proficiency level at the time
of assessment.

In addition to the DET, pre- and post-
tests to assess the
participants’ comprehension of English
idioms and evaluate the effectiveness of
the intervention involving using authentic
audiovisual materials in teaching these
expressions. Each test consists of 20 items,
each targeting a different idiomatic
expression taught during the intervention.
The items followed a gap-fill format and
involved contextualized sentences to target
both form and meaning of the idioms, as
suggested by Fotovatnia and Khaki (2012).
Students
complete each test.

The
expressions was informed by frequency
and relevance. Initially, 20 idiomatic
expressions were chosen based on their
pedagogical and level of
appropriateness to A2-level learners. Their
frequency was then verified by the Corpus
of Contemporary American English
(COCA) to ensure they are commonly
used in a wide range of contexts. After that,
each idiom was searched on YouGlish to
locate excerpts from movies and television
series containing it, which were later used
for the experimental treatment.

were employed

were given 20 minutes to

selection of 20 idiomatic

values

Prior to implementation, both the pre-
test and post-test were piloted with six
students, who were not members of the two
selected classes for the study, to establish
face and content validity. The face validity
of the tests was assessed through a

feedback form in which the pilot
participants were asked to rate the clarity
of the test instructions, format, and the
perceived difficulty level of each item on a
5-point Likert scale, with 5 indicating the
highest level of clarity and difficulty.
Meanwhile, to enhance content validity,
both tests reviewed by
experienced EFL instructors with expertise
in vocabulary instruction and language
assessment. Based on the feedback from
the pilots, two key adjustments were made
to improve the tests. First, the test
instructions were simplified and clarified
to facilitate students’ understanding.
Second, an example answer was added to
the first question to guide students through
the gap-fill format.

were two

To assess the reliability of the
instruments, the split-half method was
employed to calculate the coefficient of
internal consistency. The pre-test yielded a
coefficient of 0.79, while the post-test
produced a higher coefficient of 0.93, both
of which exceed the threshold of 0.70 for
acceptable reliability of a language test or
assessment. These results indicate that
both instruments were reliable tools for
assessing students’ understanding of
idioms, strengthening the validity of the
score comparisons between experimental
and control groups.

3.4. Data collection

The experiment began with the online
administration of the DET to all
participants to ensure comparable English
proficiency levels among two groups. Two
weeks prior to the instructional phase, all
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participants completed the pre-test in
paper-based format to assess their initial
knowledge of the 20 target idioms. During
the subsequent three weeks, both groups
attended six 45-minute English idiom-
focused lessons, two per week. To
minimize instructional bias, lessons were
delivered by the same instructor (who is
one of the researchers) with the same set of
idioms, the same reinforcement activities
and the same printed review worksheets.

The experimental group was taught
using authentic excerpts between 50
seconds and 2 minutes from movies and
television series, which featured the target
idioms naturally used in dialogues. Each
lesson introduced 3-4 idioms following
this procedure:

(1) Students were briefly introduced to
the context of the video to aid

comprehension;

(2) Students watched the video and
listened to the target idiom and answered
guided questions about its meaning in
context;

(3) Students
exercises to reinforce the comprehension
and usage.

completed  gap-fill

In contrast, the control group received
instruction of the same idioms through a
more  traditional,  definition- and
explanation-based approach using written

examples. The lesson followed these steps:

(1) The
translated, followed by example sentences

idiom was explained or
illustrating typical usage;
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(2) Students were given notes on the
idiom’s grammatical structure and usage
restrictions;

(3) Students  completed  gap-fill
exercises to reinforce the comprehension
and usage.

At the end of the final lesson, all
participants from both groups completed
the printed post-test to measure their
learning gains. Finally, the test results
from both groups were collected for
comparative analysis. To ensure data
integrity, all participants were instructed
not to write their names on all of the test
papers. Instead, each of them was assigned
a number used consistently across all
instruments. Such a coding system
preserved anonymity while allowing for
accurate matching of the pre- and post-test
scores. Upon completion, all test papers
were collected, stored securely and later

digitised for analysis.
3.5. Data analysis

The data obtained from the pre- and
post-tests were analysed employing both
descriptive and inferential statistics with
the support of the MS Excel Data Analysis
ToolPak. Descriptive statistics, including
sample size (N), minimum and maximum
scores, mean, and standard deviation (SD),
were calculated to provide a general
overview of both groups’ performances on
the pre- and post-tests.

To address the research question
regarding the effectiveness
authentic materials  for
teaching idiomatic expressions, inferential

of wusing
audiovisual
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analysis was conducted. Specifically, two
independent sample t-tests were performed
at a significance level of a = 0.05. First, a
two-tailed t-test was conducted on the pre-
test results to examine whether there were
any statistically significant differences
between the experimental and control
groups before the instructional
intervention. This step ensured that both
groups began the study at comparable
levels of idiom comprehension. Following
the intervention, a one-tailed t-test was
conducted on the post-test results to
determine whether the experimental group
outperformed the control group.

The decision to use t-test was to test for
a difference between two groups of
different individuals in terms of one
dependent  variable  (Creswell &
Guetterman, 2019). The two-tailed t-test
was used as no directional difference was
expected between the experimental and
control groups prior to the instructional
intervention, while the one-tailed t-test
selected based on the study’s
directional hypothesis, which predicted
that the experimental group, who was
exposed to authentic audiovisual input
through movies and television series,
would outperform the control group, who
received instruction through traditional
methods, in idiom comprehension. This
prediction was grounded
research suggesting that multimodal input
can enhance learners’ ability to
comprehend and retain  idiomatic
expressions (Aljebreen & Alzamil, 2022;
Alzamil, 2022; Sanaeifar, 2017).

was

in existing

3.6. Ethical considerations

Several ethical considerations were
addressed in conducting this research.
Prior to data collection, the research’s
purposes and procedures were thoroughly
explained to all participants, and written
consent forms were obtained. Participants
were also informed that their participation
was voluntary and thus they can withdraw
from the study at any time without penalty.
To ensure confidentiality, all printed test
papers were collected immediately upon
completion, and the results were digitised
and stored securely on the researcher’s
laptop on a MS Excel worksheet.
Participants’ real names are not revealed as
numbers were used to identify them.
Additionally, the test administration was
designed to eliminate any disruption to the
participants’ class time, with tests being
given within their regular academic
schedule. Finally, participants were
assured that their test performance would

not affect their general academic grades.
4. Findings

4.1. Student performance before the
intervention

A two-tailed t-test was conducted to
analyse the performance of both control
and experimental groups on the pre-test
prior to the intervention. It aims to
statistically confirm that both groups
started learning at a comparable level of
idiom comprehension. The hypotheses for
this t-test are as follows:
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- H.: There is no significant difference
between the mean pre-test scores of the
experimental and control groups (w = p2)

- H.: There is a significant difference
between the mean pre-test scores of the
experimental and control groups (W # W)

The analysis indicated no significant
difference between the control group and
experimental group at the significance
level of 0.5. As can be seen from Table 1,
the P-values for the test were significantly

larger than 0.05 (P = 0.65); these results
provided strong statistical evidence that no
initial differences between the two groups
prior to the commencement of the course
were significant. This confirmation of
comparable starting proficiency levels
ensured that any differences seen in the
students’ post-test results would be
confidently attributed to the effectiveness
of the new teaching approach, rather than
the pre-existing differences in students’

initial abilities.

Table 1. T-test: Two-Sample Assuming Equal Variances (Pre-test)

Variable 1 Variable 2
Mean 10.72727273 10.45454545
Variance 3.16017316 5.116883117
Observations 22 22
Pooled Variance 4.138528139
Hypothesized Mean Difference 0
df 42
t Stat 0.44463327
P(T<=t) one-tail 0.32943386
t Critical one-tail 1.681952357
P(T<=t) two-tail 0.658867719
t Critical two-tail 2018081703

4.2. Student performance after the
intervention

4.2.1. Findings
analysis

from  descriptive

Descriptive analysis was employed to
analyse the performances of both
experimental and control groups on the
pre-test and post-test. The findings from
Table 2 and Table 3 illustrate the
progression of both groups during the
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course. Initially, the control group and
experimental group performed equally
well in the pre-test with relatively similar
mean scores (around 9-10); however, the
post-test results showed a considerable
improvement in the experimental group’s
performance. While improvement among
those in the mean score of the control
group (those studying idioms traditionally)
was minimal (from 9.32 to 9.45), that of
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the experimental group (those studying
idioms via authentic movie and television
series) was much more substantial (from
10.73 to 13.32). The experimental groups
also displayed higher post-test maximum

scores (18, compared to 14), meaning that
participants from this group tended to
score more highly and thus, the new
approach to teaching idioms was effective.

Table 2. Students’ pre-test results

N Min Max Mean S.D.
Control 22 4 14 9.32 2.34
Experimental 22 6 14 10.73 1.78
Table 3. Students’ post-test results
N Min Max Mean S.D.
Control 22 4 14 945 2.34
Experimental 22 6 18 13.32 3.11

4.2.2. Findings from inferential analysis

At the end of the three-week
experimental treatment, a one-tailed t-test
was conducted to evaluate whether the
experimental group, who were taught
idioms using sample excerpts from movies
and TV shows, would exhibit significantly
enhanced idiom comprehension compared
to the control group, who learnt idioms
through the traditional definition- and
method. The
hypotheses for this t-test are as follows:

explanation-based

- H,: The mean post-test score of the
experimental group is less than or equal to
the mean post-test score of the control
group (u < p2)

- H.: The mean post-test score of the
experimental group is greater than the

mean post-test score of the control group
(1> p2)

The analysis revealed a significant
difference between the experimental group
and control group at the 0.05 significance
level. As can be seen from Table 4, the P-
values for the test were significantly
smaller than 0.05 (P(P) = 1.61664E-05 =
0.000016); these results provided strong
statistical proof that those from the
experimental group outperformed their
peers in the control group by far and large
This
statistically

regarding idiom comprehension.

significant ~ enhancement
confirmed the effectiveness of
incorporating sample clips from movies
and television shows, directly addressing
the research question regarding whether
the new approach would make a significant

difference in idiom teaching.
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Table 4. T-test: Two-Sample Assuming Equal Variances

Variable 1 Variable 2
Mean 9.454545455 13.31818182
Variance 5497835498 9.655844156
Observations 22 22
Pooled Variance 7.576839827
Hypothesized Mean Difference 0
df 42
t Stat -4.655309229
P(T<=t) one-tail 1.61664E-05

t Critical one-tail
P(T<=t) two-tail

t Critical two-tail

1.681952357
3.23327E-05
2018081703

5. Discussions

The descriptive and analysis results
from the post-test indicate that students in
the experimental group significantly
outperformed those in the control group in
idiom comprehension, while pre-test
scores show no significant difference
between the two groups prior to
intervention. In detail, the comparable pre-
test scores of the experimental and control
groups strengthen the validity of the study
by confirming that these groups started the
instructional period with comparable
levels of idiom knowledge. Therefore, the
differences observed in the experimental
group can be reasonably attributed to the
instructional treatment - that is the
integration of movies and television shows
- rather than pre-existing disparities
(Creswell & Guetterman, 2019).

110

Besides, the higher performance of the
experimental group compared to the
control group on the post-test confirms the
hypothesis that authentic audiovisual input
enhances learners' comprehension of
idiomatic expressions. This finding further
confirms the applicability of Mayer’s
CTML, which posits that activating both
visual and auditory channels would
optimal cognitive processing and foster
more effective learning (Aljebreen &
Alzamil, 2022; Mayer, 2001, as cited in
Mahmoodi-Shahrebabaki, 2014).
Specifically, in this study, idioms were
embedded in authentic scenes from movies
and television shows, providing learners
with multimodal cues, both visual and
auditory. These cues could enable learners
to decode the meanings of idioms and
deepen their understanding of how idioms
function in natural discourse.
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This research’s results are also
consistent ~ with  previous research
emphasizing the values of integrating
authentic audiovisual materials in teaching
English idiomatic expressions (Aljebreen
& Alzamil, 2022; Sanaeifar, 2017). Prior
studies showed that idioms are better
acquired when introduced in meaningful,
real-life contexts, as opposed to being
taught in isolation. This study contributes
to current research on idiom instruction by
providing empirical support from a quasi-
experimental classroom-based
investigation and highlighting that even
learners at a lower proficiency level
(CEFR A2) can benefit from such an
approach.

6. Implications

This study highlights the value of
establishing a context-rich and visually
supported learning environment through
the integration of movie and television
series clips, thereby facilitating effective
learning via dual-channel processing. Not
only does this approach align with
established  theoretical models and
empirical findings in applied linguistics
but it also responds to a notable research
gap in the Vietnamese EFL context —
namely the underrepresentation  of
idiomatic language instruction (Dao et al.,
2024; Vo, 2023).

In light of the common challenges in
Vietnamese classrooms, such as large class
sizes and students’ limited exposure to
second language input,, teachers are
encouraged to select excerpts from TV
series or movies that align with learners’

proficiency levels and sociocultural
backgrounds. Ideally, these materials
should feature idioms presented in natural,
relatable and conversational contexts to
help reduce the cognitive challenges
typically associated with figurative
language (Aljebreen & Alzamil, 2022;

Mahmoodi- Shahrebabaki, 2014).

Furthermore, to optimise learning
outcomes, if possible, the application of
integrating movies and television series in
teaching English idioms should be
extended to span 8-10 weeks rather than a
condensed 3-week format. This extended
timeframe would allow for more frequent
and spaced idiomatic
expressions to internalise them more
effectively. Abel (2003) affirms that
repeated encounters with idioms in
authentic contexts would enhance both
literal  and processing
capabilities, thereby contributing to long-
term retention and language transferability.

exposure  to

figurative

From pedagogical perspectives, when
paired with multimedia
interactive techniques can not
promote students’ meaningful use of
idiomatic expressions in both academic
and everyday contexts, but also enhance
levels of engagement and a greater
willingness to participate in language tasks,
which could be challenging in traditional
Vietnamese EFL settings (Mahmoodi-
Shahrebabaki, 2014).

resources,
only

7. Conclusion

This study adopted a quantitative
approach to investigate the effectiveness of
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integrating movies and TV shows in idiom
instructions to 44 A2-level non-English
majors at a public university in Hanoi
during six 45-minutes lessons over three
weeks. The pre- and post-test results
revealed that compared to traditional
methods, multimedia assisted learning
with richer contextual cues can provide a
more effective approach, improving
students’ learning of idioms. These
findings offer significant implications for
EFL teaching, particularly in contexts
where idiomatic competence is crucial for

real-world communication and
standardized testing.
Despite  its  contributions,  this

quantitative quasi-experimental study is
subject to several limitations. One of them
lies in its relatively small sample size, with
a total number of only 44 students. As such,
the findings might not represent the
broader population of language learners,
thus limiting the generalizability of the
research results beyond the specific
institutional and demographic context
(Creswell & Guetterman, 2019). This
limitation calls for further research in the
future with more diverse and larger
samples to better validate and expand upon
these findings. Another limitation is the
limited time frame of intervention, which
comprised merely six lessons across three
weeks. Therefore, a more relaxed time
limit would allow for a more extensive
study with a wider range of idioms,
offering more holistic and generalizable
measurement  into  idiom  teaching
techniques. Last but not least, this study
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did not fully explore potential confounding
variables that may impact the outcomes of
the intervention, for example, their prior

exposure to English-language media,

individual  differences in  learning

preferences, or the possible distracting
effects of the videos. These should be
investigated in future research, ideally
through a mixed-methods design.
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