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NGHIEN CUU TRAI NGHIEM CUA SINH VIEN QUOC TE
O MOT TRUO'NG PAI HOC O VIET NAM

Pham Ngoc Thach’, Nguyén Thj Thanh Xuan™

Bai viét nay trinh bay nghién ctru vé trai nghiém cda sinh vién quéc té khi theo hoc tai mét
trurong dai hoc & Viét Nam. St dung Khung danh gia kha nang thich trng van héa xa héi (SCAS)
cua hai tac gid Ward va Kennedy (1999), nghién ciru tim hiéu tac déng cda cac yéu té khédc nhau
cia moéi treong sbng moi toi khé ndng thich tng cda sinh vién qudc té khi hoc tap & Viét Nam.
Két qua nghién ctru cho thay kha ndng thich trng thanh cong véi doi séng sinh vién cé tac dong
I&n nhét, tiép theo la tdc déng cia viéc dwoc dap trng vé nhu céu co bén, moét sé khé khdn mang
tinh khédch quan hodc nhling chd quan ho phéi duong déu. Tac dong thép nhét la cac van dé
mang tinh xa héi. Sinh vién quéc té khéng cé qua nhiéu khé khdn khi hoc tiéng Viét nhung ho
méat nhiéu thoi gian dé lam quen v&i mét sé hién tuong ngdn ngik, vdn hda & Viét Nam. Nghién
ctru nay dua ra mét s6 khuyén nghi cho sinh vién quéc té va co sé gido duc dai hoc trong né luc

québc té héa gido duc.

Twr khéa: sinh vién quéc té, Khung danh gié kha nang thich (rng van héa xa héi (SCAS),
doi séng sinh vién, quéc té hoa.

This study investigates the experiences of international students during their studies at a
university in Vietnam. Adopting the Sociocultural Adaptation Scale (SCAS) by Ward and Kennedy
(1999), the study attempts to explore the effects of different aspects of a new environment on
international students’ overall adaptation while studying in Vietnam. The results reveal that
successful adaptation to university life had the strongest effect, followed by basic needs as well
as objective and subjective obstacles, while social aspects exerted the weakest impact.
International students had few difficulties in learning Vietnamese, but it took them some time to
adapt fo some social and cultural phenomena. This study offers some suggestions for
international students and host universities in their internationalization endeavors.

Keywords: international students, Sociocultural Adaptation Scale (SCAS), university life,
internationalization.
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AN INVESTIGATION INTO INTERNATIONAL STUDENTS’
EXPERIENCES AT A VIETNAMESE UNIVERSITY

Introduction
Internationalization has long been
considered an important aspect in

Vietnam’s efforts to integrate into the
In the 20th
Century, these efforts were mainly in the

international community.

form of sending students overseas to
undertake studies at undergraduate and
graduate levels, and in importing
curriculum from the western universities
(Mai Thi Kim Khanh & Chau Huy Ngoc,
2022). However, the 21* Century has
witnessed an increasing number of inbound
and

students from both developed

developing  countries to  Vietnam.
According to statistics from Vietnam’s
Ministry of Education and Training
(MOET), from 2016-2021, over 45,000
came to Vietnam for degree and non-
degree studies in various

(MOET, 2021).

disciplines

Higher education internationalization,
both inbound and outbound, is a way for
countries to enhance the quality of
education in general and human resource in
particular (de Wit & Altbach, 2020,
Nguyen et al., 2017). However, studies on
inbound mobility of international students
to Vietnam is limited (Do Minh Ngoc et al.,
2022; Mai Thi Kim Khanh & Chau Huy
Ngoc, 2022; Tran Tho, 2021). Regarding
support for inbound students, receiving
institutions of western countries like the
United States (US), United Kingdom (UK),
European Union (EU) and Australia

usually provide orientation sessions for
their
Nonetheless, this kind of support from

outbound students at arrival.
Vietnamese higher education institutions
(HEIs) is still insufficient and ineffective

(Do Minh Ngoc et al., 2022).

When studying overseas, students face a
lot of challenges that arise from cultural
barriers,

differences, language

transformation of  personal and
professional identity, and even different
climate. Although some students might
have been prepared before departing to
Vietnam through the sending international
offices or other overseas agencies, support
from the receiving HEIs to help the
students adapt in the first days of arrival
plays a critical role. In this regard, social
and cultural adaptation for international
students should receive proper attention in
the literature. However, research on this
issue is still limited in Vietnam, and this
study is one of the attemps to fill in the gap
through exploring the adaptation of foreign
students during their studies at a university

in Vietnam.
Literature Review

In the context of developing countries,
internationalization in higher education is
often synonymous with sending people to,
and more recently importing curriculum
from western world. Indeed, one of the
characteristics of internationalization over
the past three decades has been an

unbalanced focus on outbound rather than
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inbound in terms of education, research
and service to society (de Wit & Altbach,
2020). There are many reasons for this
phenomenon, but the key driving factor is
the reputation, ranking, and excellence of
universities in the west, which draw
students from the developing world (de Wit

& Altbach, 2020).

The mobility of students from the
sending countries to the developed, mostly
English- speaking ones, is often for three
main purposes: degree, credit and
certificate, each with different lengths of
stay in the host countries (de Wit &
Altbach, 2020). In whatever lengths of stay,
the ability to adapt, or adaptation, has
received much attention from scholars (e.g.,
Brisset et al., 2010). The unfamiliar socio-
cultural and academic practices in the host
countries pose quite a few challenges for
the incoming students, some of whom may
have never been abroad before (Nguyen et

al., 2020).

Regarding this adaptation issue, studies
on internationalization have used different
international

models to explore how

students undergo sociocultural and
psychological changes while being in the
host countries (Brisset et al.,, 2010;
Munusamy & Hashim, 2020; Simic-
Yamashita & Tanaka, 2010). While the
sociocultural adaptation is mainly related
to such factors as personal
attachment, social support and cultural
identification (Brisset et al., 2010), the
networking model focuses on the

“administration and bureaucracy, vibrant

identity,

cooperation and  vast  networking
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dimensions in  education  sector”
(Munusamy & Hashim, 2020, p. 44). At the
personal level, the push-pull factors have
been examined in some studies in which
students undergo three stages of deciding
to go, choosing a host country, and
selecting suitable institution (Mai Thi Kim
Khanh & Chau Huy Ngoc, 2022).

However, in the investigation of
international students’ adaptation in a
foreign  country, the Sociocultural

Adaptation Scale (SCAS) has been a more
popular theoretical framework
(Bierwiaczonek & Waldsus, 2016; Wilson
et al., 2013), and is revised regularly
(Wilson et al., 2017). This framework has
also been used in different studies on how
inbound students adapt in the contexts of
Asian countries like Japan and Vietnam
(Do Minh Ngoc et al., 2022; Huang &
Horiuchi, 2019;
Tanaka, 2010). This framework consists of

Simic-Yamashita &

four main constructs, namely: basic needs,
social life, impersonal endeavors and perils,
and adapting to college life. To some
extents, these four constructs are similar to
the need-response agency, which deals
with international students’ desires to meet
learning, social and well-being needs in a
new environment (Tran Thi Ly & Vu Thi
Phuong Thao, 2017).

As an emerging country, Vietnam is
attracting more and more international
students to its higher education institutions
(MOET, 2021). The country’s universities
are competing to enroll students from both
government sponsored programs and self-
funded ones to study Vietnamese language
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and some other disciplines (Mai Thi Kim
Khanh & Chau Huy Ngoc, 2022; Tran Tho,
2022). Nonetheless, research about their
academic endeavor and sociocultural
adaptation is limited (Tran Tho, 2022).
Most studies so far have been on both
outbound and inbound mobility with
for education

suggestions higher

institutions on how to attract
international students. A study by Do Minh
Ngoc et al. (2022) was one of the few that

explored the adaptation of international

more

students at a university; however, it was
limited by the quantitative analysis only.
This study expands Do Minh Ngoc et al.
(2022)’s research by exploring the effects
of different
impersonal endeavors and perils) on the

factors (basic  needs,

students’ overall adaptation.

In this
participants were studying Vietnamese

research, the majority of

language. In this regard, it is note
mentioning that one of the unique features
of Vietnamese language is the presence of
six tone (thanh dieu), which are (i) mid-
level — thanh ngang, (ii) low-falling — thanh
huyén, (iii) high-rising — thanh ngi, (iv)
low-falling-rising — hoi, (v) high rising —
sic, and (vi) low-falling — nang (Doan
Thien Thuat, 2007). In the writing system,
these tones are used harmoniously
throughout the country, but in spoken
language, two tones (high-rising and low-
falling-rising) can be merged as one (Vu
Thanh Phuong, 1982).

difference in tones

In addition, a
may change the
meaning of a word completely, for
example, the word ‘ma’ (with low-falling

rising tone) means a tomb, grave while the
word *'ma’ (with high-rising) means a code.
According to Ngo Nhu Binh (1998, p. 12),
“The six tones in Vietnamese cause a
variety of difficulties for learners, both in
producing and maintaining the tones in

speech flow™.

In addition, the current study
investigated the impacts of demographic
features (e.g., gender, nationalities,

duration of stay) on their adaption. This
inclusion aimed at finding differences
among the students (eastern and western
ones) in their adaptation. It also included
qualitative data from interviews with the
students to find out their experiences of
studying and living in Vietnam. In short,
the aim of this study was to investigate the
to a

adaptation of inbound students

university in Vietnam. The research

question of the current research was:

How did the international students adapt
to sociocultural and college life during
their study of Vietnamese language at a
higher education institution in Vietnam?

The following section presents the
methodology employed in this study

1. Methodology
1.1. Participants

The participants (No=195) of this study
were international students taking part in
certificate  and degree courses in
Vietnamese language and culture. The
former group (certificate seeking) had a
total study length of three months and

learnt Vietnamese language only while the
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latter one (degreed) took a three-year
Bachelor of Art degree course at the
Vietnamese Studies Faculty. It is worth
that the
participants accounted for more than 40%

noting above number of
of the number of international students
(about 450) at the time this study took place
(in 2022). During the Covid-19 outbreak
period, these students had to study fully
online, and they only came back to the

University campus in May, 2022.
1.2. Instrument

A questionnaire (in both English and
Vietnamese) was adapted from the
Sociocultural Adaptation Scale (SCAS) by
Ward (1999). The
questionnaire contained two main parts.
The first
information about the participants, and the

and Kennedy

one collected demographic

second one (41 items) was about the
participants’ basic needs, social life,
impersonal endeavors and perils, and
adapting to college life (Ward & Kennedy,
1999). The original questionnaire had 41
items, but after the pilot with 20 students,
and basing on the actual situation of the
University, one item was removed, i.e.,
living with your host family because the
majority of the students either lived in the
University dormitory or their families in
Hanoi (where the research University was
located). One item was modified from
‘dealing with foreign staff’ to ‘getting
support from foreign staff’. These
modifications and additions were based on
past studies about inbound mobility to
Asian universities (e.g., Do Minh Ngoc,
2022; Simic-Yamashita & Tanaka, 2010).
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The final questionnaire had 40 items on a
5-point Likert-type scale.

The questions were translated into
Vietnamese and checked by language
English
Vietnamese. The questions were then

teachers trained 1in and
commented on for clarity in a group
discussion with Vietnamese nationals, and
For

example, the term ‘local’ in the original

some modifications were made.
questionnaire was specifically translated
into ‘Vietnam’ or ‘Vietnamese language’
to make the term more contextually
appropriate. The questionnaire was then
piloted on 20 students, who were studying
Vietnamese in one class. These students
had had different lengths of study in
Vietnam by the time this study took place,
and they were also excluded from the main
While the
questionnaire, they were also invited to

survey. completing
comment on the wording and clarity of the
items. Although not all the students could
fully understand the Vietnamese sentences
in the questionnaire due to their low
language proficiency, the teacher, who did
the piloting, was present to explain each
and every item in details to ensure the
clarity of the items. Minor changes were
further made following their comments.
During the offline data collection process,
the class teachers were also present to
provide further help with language issues.
A check on the overall reliability of the
items produced high Cronbach’s alpha of
0.934, suggesting that the items were valid
for the study (Hair, 2019).
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1.3. Data collection and analysis

The actual collection of data was
conducted from the 7" to 11" of November
2022, during the students’ offline lessons.
A total number of 195 students did the
survey, but after cleaning the data, only
180 surveys were eligible for the analysis.
Some of the survey did not provide
sufficient data (eg., missing ages and times
to stay in Vietnam), and some students
circled one or two scales for all the items in
the questionnaire. Nearly 50 students
indicated in their survey that they were
happy to be interviewed, but only 15
replied the phone calls, and only 12 came
for the
Vietnamese, each one last around five
due to the
limitation, and possibly their language

interviews  conducted in

minutes students’ time
proficiency. The interview questions were

based on the results of quantitative
for further explanation and
The

interviewed individually after their class

analyses

clarification. participants ~ were

time, and the interviews were recorded,

quantitative data analysis and theoretical
model of the study).

In this study, the quantitative data were
analyzed using descriptive and inferential
techniques starting with identifying the
means and standard deviation for each item
of the questionnaire. This was followed by
principal component analysis, correlation
and regression analysis, and independent
sample t-test and ANOVA in order to
explore the relationships among the four
main variables of the SCAS model. The
study also investigated the differences
among the participants in relations to their
accommodation (in dormitoty versus
homestay and nationalities — westerners
versus easterners, etc.). The qualitative
data were analyzed under the themes that
had emerged from the quantitative data
analysis (triangulation of data analysis)

Results

To answer the question of the study, the
quantitative data was analyzed with
descriptive and inferential techniques.
Table 1 presents some demographic
information about the participants.

transcribed and analyzed wunder the
prescribed themes (identified through Participants’ demographic information
Table 1: Participants’ demographic information
Information Frequency Percent (%)
Nationality Chinese 79 43.9
Japanese 28 15.6
Korean 22 12.2
Laotian 29 16.1
Others 22 12.2
Gender Female 82 45.6
Male 98 54.4
Accommodation Boarding 99 55.9
Renting 65 36.7
Others 13 1.3
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Information Frequency Percent (%)
Age 18-24 128 9L
25-63 52 28.9
Time in Vietnam 0.5 — 03 months 120 66.1
04 — 180 months 60 34.1

Data in Table 1 show that nearly half of
the participants came from China (43.9%)
while those from Japan, Korea and Lao
were almost the same, accounting for
around 12%-16%. There were 22 students
(12.2%) from other countries like the US,
Mongolia, Russian. The percentage of
female and male participants were 45.6%
and 53.8% respectively. More than half of
them lived in the University’s boarding
house while 36.7% stayed in rented
accommodation, and the rest lived with
their families. The majority of students’
18-24 while the
remaining ones were from 25-63 years old.
Most of them (66.1%) had only been in
Vietnam from half a month to three months
while the rest (34.1%) had been in the
country from four to 180 months. Table 2

ages ranged from

presents the results of descriptive analysis

of 41 items adapted from the Sociocultural
Adaptation Scale (Ward & Kennedy, 1999).

Analysis of quantitative data
Descriptive analysis

In order to explore how the international
students adapted during their study at the

University, quantitative responses
collected from the questionnaire were
datamined  through  some  simple
descriptive and inferential techniques.
Table 2 shows the results of the
participants’ response to the survey

questions about sociocultural adaptation.
The instruction was: “For the items below.
please circle a number from 1-5 that best
describes the amount of difficulty that you
have experienced in Vietnam (1= extreme
difficulty, 2 = a lot of difficulty, 3 = neutral,
4 = a little difficulty, 5 = no difficulty)”.

Table 2: Descriptive analysis of the items

Item N |Mean | SD

1. Making friends 180 | 3.84 | 1.124
2. Using the transport system 180 | 3.58 | 1.196
3. Making yourself understood 180 | 3.40 | 1.065
4. Getting used to the pace of life 180 | 3.71 | 1.049
5. Going shopping 180 | 4.00 | 1.019
6. Going to social events/gatherings/functions 180 | 3.39 | 1.081
7. Worshipping in your usual way 180 | 3.50 | 1.033
8. Talking about yourself with others 180 | 3.58 | 1.108
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Item N | Mean | SD
9. Understanding jokes and humor 180 | 3.20 | 1.235
10. Dealing with someone who is

unpleasant/cross/aggressive 180 | 3.16 | 1.157
11. Getting used to the local food/finding food you enjoy 180 | 3.97 | 1.118
12. Following rules and regulations 180 | 3.93 | 1.020
13. Dealing with people in authority 180 | 3.33 | 1.148
14. Dealing with the bureaucracy 179 | 3.29 | 1.173
15. Seeking support from the university administrative staff | 179 | 3.54 | 1.177
16. Adapting to local accommodation 180 | 3.83 | 1.147
17. Communicating with people of a different ethnic group 180 | 3.71 | 1.194
18. Relating to members of the opposite sex 180 | 3.63 | 1.157
19. Dealing with unsatisfactory service 180 | 3.25 | 1.143
20. Finding your way around 180 | 3.63 | 1.098
21. Dealing with the climate 179 | 3.58 | 1.244
22. Dealing with people staring at you 180 | 3.42 | 1.108
23. Going to coffee shops/ food stalls/ restaurants/ fast food

outlets 179 | 4.05 | 1.088
24. Understanding the local accent/language 180 | 2.97 | 1.279
25. Living away from family members 179 | 3.73 | 1.174
26. Adapting to local etiquette 179 | 3.80 | 1.050
27. Getting used to the population density 180 | 3.59 | L.162
28. Relating to older people 179 | 3.51 | 1.041
29. Dealing with people of higher status 180 | 3.47 | 1.080
30. Understanding what is required of you at university 180 | 3.63 | 1.036
31. Coping with academic work 180 | 3.59 | 1.082
32. Seeking support from the teachers of Vietnamese

Studies Faculty 180 | 3.68 | 1.060
33. Expressing your ideas in class 179 | 3.56 | 1.065
34. Seeking support from the administrative staffs of the

Faculty 180 | 3.64 | 1.056
35. Accepting/understanding the local political system 180 | 3.57 | 1.124
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Item N | Mean | SD

36. Understanding the locals’ world view 179 | 3.54 | 1.056
37. Taking a local perspective on the culture 179 | 3.59 | 1.021
38. Understanding the local value system 180 | 3.68 | 1.022
39. Seeing things from the locals’ point of view 180 | 3.58 | 1.057
40. Understanding cultural differences 180 | 3.89 | 1.019
41. Being able to see two sides of an intercultural issue 179 | 3.73 | 1.020

Data in Table 2 indicate that generally
the students adapted very well with the new
environment, evidenced from the means
score from 2.97/5.0 to 4.05/4.0 (the higher
the mean, the less the difficulty). The vast
majority of the means was above 3.0. The
students had very little difficulty in going
to coffee shop or shopping (mean scores of
4.05 4.0  respectively),
“Understanding the local accent/language”

and and
was the area that caused them the most
difficulty (mean score of 2.97/5.0). The
students also had very little difficulty in
seeking support from the administrative
and teaching staffs of the University and
Faculty with the mean score of over 3.5/5.0.

They did not have much difficulty in
understanding what was required of them
from the University either (M=3.65).

Principal component analysis

In order to investigate further the
relative importance of each factor, a
principal component analysis (PCA) using
Statistical Package for the Social Sciences
(SPSS), version 24, was conducted. The 40
items were subjected to this analysis. After
eight rounds of iteration and fixed number
of four factors (as suggested from the
literature), 27 items with loadings higher
than 0.3 were identified and presented in
Table 3.

Table 3: Principal component analysis

Factors

Adaptation to3- Un
college life anduniversity (30)

cultural issues -

'Variables Component
1 2 3 | 4

1. Seeking support from the staff of

Vietnamese Studies Faculty (34) 892

2. Being able to see two sides of an

intercultural issue (41) 848
Understanding what is required of you at i
Seeking support from the teachers of

Vietnamese Studies Faculty (32) 759

5. Expressing your ideas in class (33) 669

6. Understanding the local value system (38) | g53
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[Factors

'Variables

Component

1

2

3

7. Understanding cultural differences (40)

.637

8. Seeking support from the university
administrative staff (15)

.624

9. Taking a local perspective on the culture
(37)

599

10. Accepting/understanding the local political
system (35)

431

Basic needs

11. Going to coffee shops/ food
stalls/restaurants/ fast food outlets (23)

743

12. Using the transport system (2)

.683

13. Living away from family members
overseas/independently from your parents (25)

676

14. Adapting to local accommodation (16)

630

15. Getting used to the population density (27)

505

16. Getting used to the local food/finding food

you enjoy (11)

490

17. Following rules and regulations (12)

447

18. Finding your way around (20)

403

(24)

19. Understanding the local accent/language

831

20.

Dealing with the climate (21)

750

Impersonal

. Dealing with people staring at you (22)

643

endeavors and

perils 22.

Worshipping in your usual way (7)

630

23,

Dealing with unsatisfactory service (19)

563

24,

Getting used to the pace of life (4)

545

25. Making friends (1)

133

26

Social life (18)

Relating to members of the opposite sex

.639

ethnic group (17)

27. Communicating with people of a different

.638

Data in Table 3 reveal that the first
component includes ten items (1-10) that
are related to the students’ adaptation to
college life (06 items) and cultural issues
(04 items). The highest loading for this

component is on seeking support from the
administrative staff of the Faculty where
they were studying, suggesting that they
had very little difficulty in this matter. The
smallest loading for this component is on
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accepting/understanding the local political
system. With the exception of the students
from China with similar political system to
Vietnam, students from other countries
(e.g. Japan, Korea and especially western
ones) might find it had to understand
Vietnam’s political system. They had also
been 1n Vietnam for a short time; hence,
their knowledge about Vietnam’s political
system was also limited.

The second component is comprised of
eight items (11-18) and can be categorized
as basic needs, for example, ‘using the
transport system’ and ‘getting used to local
food’. The students did not seem to have
much difficulty in going to coffee shops
(highest loadings), which were available
around the University campus, but it seems
that they found it harder to find their way
around. Again, this is probably because
they had not been in the country for long
enough - the majority (66%) had been in
Vietnam for only three months at the time
this study was conducted. Interestingly,
item number 27 (getting used to population
density) is in this component, possibly
because most of the students’ home
countries (China, Japan, Korea) have

similar population density to Vietnam.

The third component has six items (19-
24), and relates to impersonal endeavors
and perils. Overall, the loadings for this
component are high, suggesting little
difficulties for the students. They had the
least problem
accent/language (loading of 0.831). This is
probably because the teachers and other

in understanding local

88

their
communicating  with

people adjusted language when

these  students
(foreigners). Again, it is interesting to
discover that they had more difficulty in
getting used to the pace of life in Vietnam
(loading of 0.55). This is possibly because
of the change from life in their home
country to the students’ life in the host
country’s University, where they had to
study five days a week.

The fourth component includes only
three items (25-27) and can be considered
as students’ social life, more specifically
relating to other people. Interestingly,
however, the original items like ‘going to
social events’ and ‘understanding jokes
and humor’ are removed from the iteration.
Again, this is possibly because the students
had been in the country for a short period
of time; hence, they had not experienced
these activities and events. With relatively
high loadings (from 6.4 to 7.5), the students
did not seem to have difficulties in these
matters. Finally, it is safe to say that there
is a match between the descriptive data
presented in Table 2 and inferential data in
Table 3.

Correlation analysis

In order to investigate the correlation
among the aforementioned components
and the students’ overall adaptation of the
participants (computed for all 41 SCAS
items), a correlation analysis was
performed, and the result is shown in Table

4.
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Table 4: Correlation among variables

1 2 3 4 5
1. Adaptation to college life i | 724* | g8 | e | oj™
2. Basic needs 1| .656™ | 651" | .863"
3. Impersonal endeavors and perils 1 591* | 849
4. Social life | 750"
5. Overall adaptation 1

Note: **p < 0.01; small r = 0.10 to 0.29; medium r = 0.30 to 0.49; large r = 0.50 to 1.0

(Cohen, 1988)

Table 4 shows the Pearson correlation
coefficients between the variables. All four
components of the SCAS are related to the
students’ overall adaptation and to one
another (p<0.05). The students’ adaptation
to college life has the largest correlation
(r=0.913), whereas their social life records
to lowest correlation with the overall
adaptation (0.76). Among the components,
the students’ adaptation to college life is
related the strongest to their basic needs
(r=0.724), and the correlation between the
students’ adaptation to college life and
their impersonal endeavors and perils is the
smallest (r=0.591).

Regression analysis

Next, multiple regression analysis was
performed to see how much the four

independent variables (individual
sociocultural adaptation dimensions) could
predict students’ overall adaptation.

Preliminary analyses were conducted to
ensure no violation of the assumptions of
normality, linearity, multicollinearity and
homoscedasticity. After the entry of the
five variables, the total variance explained
by the model (adjusted R square) was 0.981,
which indicates that the model explains
98.1 per cent of the variance.

Table 5: Multiple regression of four predictors of student adaptation

Beta t Sig. | Tolerance | VIF
(Constant) 333 739
Adaptation to college life 428 24.866 .000 384 2.603
Basic needs 263 15.366 .000 387 2.585
Impersonal endeavors and perils 299 19.035 .000 461 2.171
Social life 145 9.673 .000 508 1.967
Adjusted R square: 0.981
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Table 5 shows that all four components
are significant predictors in explaining
student  adaptation.

contribution of each independent variable,

Comparing  the

Table 5 shows that when the variance
explained by all other variables in the
controlled, adaptation to

model was

college life makes the strongest
contribution to explaining satisfaction (3 =
0.43). Beta values for the next two
variables (basic needs and impersonal
endeavors and perils) indicate relatively

similar contributions (8 =0.263 and 0.299,

respectively). Adaptation to social life has
the smallest contribution with B level of
0.145. The results of regression analysis
match those of the correlation above.

Independent sample t-test and ANOVA

Independent sample t-test and One-way
ANOVA analyses were conducted to
explore the differences and effects of
students’ background (gender, age, time in
Vietnam, nationality and accommodation)
on their overall adaptation.

Table 6: Differences in overall adaptation

Gender
Female (77) Male (93)
7 o - =D t Sig Conclusion
3.56 0.71 3.64 073 0.70 0.49 No
Time in Vietnam
0.5-3.0 months (58) 4.0-180 months (112)
M SD M SD t 0.86 No
5.59 072 3.61 0.73 -.17
Age
18-24 years (119) 25-63 years (51)
M SD M SD t 0.68 No
3.62 0.72 357 0.72 41

Data in Table 6 show that there is no
significant difference in scores for males
(M =3.56, SD = 0.71) and females (M =
3.65, SD = 0.73; ¢t (170) = 0.70, p = 0.49,
two-tailed). Additional exploration did not
find any differences between the male and
female students in the four dimensions:
basic social life,

needs, impersonal

90

endeavors and perils, and adapting to
life. Neither
significance difference between those who
had stayed in Vietnam from 0.5-3.0 months
(M =3.59, §D = (0.72) and those who had
lived in the country from 4.0-180 months
(M =3.61,5SD =0.73; ¢t (170) =-0.17, p =
0.86, two-tailed). Similar to the above
findings, further investigation did not find

college was there a
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any differences in the lengths of stay for the
four dimensions of the SCAS. Finally,
younger foreign students, aged from 18-25
(M = 3.62, SD = 0.72) did not differ
significantly from the older ones (M =3.57,
SD =0.72; 1 (170) = 0.41, p = 0.68, two-

tailed) in their adaptation to the new

environment. Further analysis did not find
the differences in age for the four

dimensions mentioned above either.
Nonetheless, it is worth noting a skew of
data about the months of stay in Vietnam

(180 months versus three months).

Table 7: Adaptation differences by accommodation

ANOVA
Totaladaptation
Sum of Squares df Mean Square F Sig.
Between Groups 405 2 202 387 .680
Within Groups 85.781 164 D28
Total 86.186, 166

Multiple Comparisons

Dependent Variable: Totaladaptation; Tukey HSD

Mean 95% Confidence Interval
(I) accomm |(J) accomm |Difference (I-|Std. Error|  Sig.
1) Lower BoundUpper Bound

Renting 10219 11826 .664 -1775 3819
Boarding

Others 07678 .21458 932 -.4308 5843

Boarding -.10219] .11826 .664 -.3819 1775
Renting

Others -.02542)  .22002 993 -.5458 4950

Boarding -07678  .21458 932 -.5843 4308
Others

Renting 02542, 22002 993 -.4950 .5458

A one-way between-groups analysis of
variance was conducted to explore the
impact of accommodation on the students’
adaptation, as measured by the SCAS. Data
in Table 8 show that there is no statistically
significant difference at the p > .05 level in
SCAS scores for the four groups: F (2, 164)
= 0.39, p = .68. Post-hoc comparisons
using the Tukey HSD test did not show

significant difference in the mean score for
students living in the University boarding
house, rented accommodation and those
living in other places (p > 0.05). Additional
exploration did not find any impacts of
accommodation on the four dimensions of
the the
students.

sociocultural adaptation for
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Table 8: Adaptation differences by nationality

ANOVA
Totaladaptation
Sum of Squares df. Mean Square F Sig.
Between Groups 10.041 4 2.510 5.334 .000
'Within Groups 77.648 165 AT1
Total 87.689 169
Multiple Comparisons
Dependent Variable: Totaladaptation; Tukey HSD
(D @] Mean Std. Error| Sig. | 95% Confidence Interval
nationality mnationality |Difference (I- Lower |Upper Bound
D Bound
Japanese 55340 15249 003 1328 9740
_ Korean - 12327 .16684 947 -.5835 3369
Chinese
Laotian 327520 15667 229 -.1046 1397
Others - 13156 .16987 938 -.6001 3370
Chinese 553407  .15249 003 -.9740 -.1328
Korean -67667° .19544/ 006 -1.2157 -.1376
Japanese -
Laotian -.22588| .18683 746 - 7412 2894
Others -.684967 .19803 006 -1.2312 -.1388
Chinese 12327 .16684] 947 -.3369 S835
Japanese 67667 19544 006 1376 1.2157
Korean
Laotian 45079 19872 160 -.0973 9989
Others -.00829] .20928 1.000 -.5855 5690
Chinese -327521 15667 220 - 7597 1046
. Japanese 22588 .18683 746 -.2894 7412
ILaotian
Korean -45079) 19872 160 -.9989 0973
Others -45908 .20127 156 -1.0142 0961
Chinese 13156 16987 938 -.3370 .6001
i Japanese 68496 19803 006 1388 1:2312
thers
Korean 00829  .20928 1.000 -.5690 5855
Laotian 45908 20127 156 -.0961 1.0142

*. The mean difference is significant at the 0.05 level.
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Similarly, a one-way between-groups
analysis of variance was conducted to
explore the impact of nationality on the
students’ adaptation, as measured by the
SCAS. Participants were divided into four
groups according to their nationalities
(Group 1: Chinese; Group 2: Japanese;
Group 3: Korean; Group 4: others). Data in
Table 7 show that there was a statistically
significant difference at the p < .05 level in
SCAS scores for the four groups: F (4, 165)
= 5.3, p = .03. The difference in mean
scores between the groups was relatively
large. The effect size, calculated using eta
squared, was .11. Post-hoc comparisons
using the Tukey HSD test indicated that the
mean score for Group | (M = 3.71, SD =
0.71) was significantly different from
Group 2 (M = 3.16, SD = 0.64); between
Group 2 (M =3.16, SD = 0.64) and Group
3 (M = 3.83, SD = 0.72); and between
Group 2 (M =3.16, SD = 0.64) and Group
4 (M =3.84, SD = 0.67). Group 4, students
from Laos (M = 3.38, $D = 0.64), did not
differ significantly from students from all
other nationalities.

Nonetheless, further analyses found
some differences in the nationalities of the

with the four

aforementioned dimensions. First of all, for

students regards to
the first component, there were differences
among students from China, Japan and
Korea, but Laotian students did not differ
from students from any of other countries.
Those from the others (the US, Russia, etc.)
were different from Japanese students, but
not from China, Korea and Laos in their
adaptation to college life. Regarding the
second component (basic needs), all the
students did not differ from one another. As
for the third component (coping with
impersonal endeavors and perils), Chinese
students differed from all the
excepting those from Korea and others

rest,

((the US, Russia, etc.). There was also a
difference between Korean and Japanese
this
component 4 (social life) witnessed the

students in dimension. Finally,
difference between students from China
Japanese, Korea and Laos from the rest (the
US, short,

differences among the students were found

Russia, etc.). In more
in their adaptation to college life and social
life. Table 9 presents the descriptive results

of the differences.

Table 9: Adaptation to college life and social life

Descriptives
Mean Std. 95% Confidence Interval
Deviation for Mean

Lower Bound|Upper Bound

Chinese 76| 3.7579 .82369 3.5697 3.9461

AUAPTALON: WOy e 28 30250 70007 27535 3.2965
college life

Korean 220 3.9318 67710 3.6316 4.2320
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ILaotian 29] 3.4793 75422 3.1924 3.7662
Others 21| 4.0476 .68820 3.7344 4.3609
Total 176 3.6517 81724 3.5301 3.7733
Chinese 78  3.8910 74630 3.7228 4.0593
Japanese 28 3.5670 81258 3.2519 3.8820
Korean 221 4.0284 75488 3.6937 4.3631
Basic needs
Laotian 28 3.5446 78853 3.2389 3.8504
Others 221 3.7841 87473 3.3963 4.1719
Total 178 3.7893 79070 3.6724 3.9063
IChinese 79 3.5671 79255 3.3896 3.7446
Japanese 28 2.8714 69541 2.6018 3.1411
Impersonal |k orean 221 3.6273 91192 3.2229 4.0316
endeavors and
perils ILaotian 29 3.0897 65156 2.8418 3.3375
Others 220 3.4091 76713 3.0690 3.7492
Total 180 3.3700 .81040 3.2508 3.4892
Chinese 79 3.8987 77230 3.7257 4.0717
Japanese 28 3.4643 1.07856 3.0461 3.8825
Korean 22| 3.5455 1.16631 3.0283 4.0626
Social life
Laotian 290 3.1609 91989 2.8110 3.5108
Others 22| 4.3788 .69233 4.0718 4.6857
Total 180 3.7278 95684 3.5870 3.8685

The data show that among three East
Asia countries (China, Japan and Korea),
Korean students are significant better at
adapting than the Chinese and Japanese
ones for component 1 (college life) and 3
(impersonal endeavours and perils) while
the Chinese students were better than the
other two groups in component 2 (basic
needs) and component 4 (social life). It is
interesting to see that students from Lao
(also in South East Asia like Vietnam) have
the lower mean scores than the three East
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Asia countries in the adaptation to social
life and basic needs component.

Qualitative data analysis

There were two sources of qualitative
data in this investigation: From the answers
to the open question of the questionnaire,
and interviews with 12 students. Only six
students provided more answers in the
open question and the majority of whom
expressed hopes to get more support from
the University, including scholarships;
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however, interestingly, one student wrote:
“Khong co thoi gian nghi. Liic nao ciing
hoc cham chi ma khong thé dwoc diém rtot,
chdc la day tiéng Viét nhanh qud. Séng &
VN doi véi nguoi nuwée ngodi cé nhiéu khé
khdn, ddc biét la nguwoi khong cé nhiéu tién.
[Not time to rest; study hard all the time
but cannot be sure to have good marks,
possibly because of fast teaching pace.
Foreign students in Vietnam have lots of
difficulties, especially for those with little
money]. This comment contradicts to the
results of descriptive analysis presented
earlier. However, this is the view of only
one student.

Interviews  were  conducted  (in

Vietnamese) with 12 students from
different countries, e.g., China, Korea, the
UK, and the questions focused on their
difficulties in adaptation. Regarding the
difficulties, all the interviewees expressed
their concerns about transport, more
specifically the huge number of motorbikes
in the streets, and traffic jam. They stated:
“Cdi van dé quan trong nhdt em thdy in
tdc giao thong ¢ Ha Noi [the most serious
matter for me is traffic jam in Hanoi]”
(CN1), “Em gdp kho khan nhat la di lgi
giao thong. Em thwong di xe buyt nén hay
bi gap fdc duong va kho chiu [I have the
most difficulty in transport. I often take the
bus and face traffic jam, which 1 find
uneased]” (NB1), “Co rdt nhiéu xe mdy
trén trén dwong ¢ Viét Nam, rdt la nguy

hiém [there are too many motorbikes on

the street in Vietnam. It’s very dangerous]”

(EN1). To deal with these problems, some
tried to use a motorbike when they first

came to Vietnam, but stopped that, and
took public transport.

The
interviewees

the
local

second difficulty for

was understanding
accent. This result is in par with the
quantitative finding. Although the majority
of the interviewees were the second- or
third- year students, they stated that it was
hard for them to comprehend the language,
when they first came to Vietnam, and even
later, “Khi em dén Viét Nam thi la cdi ddu
tién thi gdp khé khdn la ngoén ngiv. Rat lon
[When [ first came to Vietnam, the first
difficulty was language. Huge problem]”
(CN2), “Unm... khi em néi chuyén voi nguoi
Viét Nam thi nghe thi rdt la khé vi méi
nguoi co mot cdch phdt am, cdach noi khdc
nhau [l find it difficult to understand
Vietnamese because people have different
ways to talking]” (HQ2). There are many
this difficulty
including the fast speed, jargon, the six

reasons for language
tones of Vietnamese language, and even

shortened ways of speaking.

Vi du 1a d6 uéng cua em hét ngudi phuc
vu di dén ndéi rat 1a nhanh, “Cho chi coc,
cho thém nudc vao... Em chwa phan ing
dweoc, em phai nho nguwoi phuc vu néi chdm
lai mot chiit thi chi dy néi la “em cho chi
coc cia em, chi thém nwéc vao”. Thuc ra
thi em hiéu nhung néu néi nhanh thi em
khong phan wng dwoc [for example, when
my glass was empty, the waitress said,
“give me glass, more water”. I could not
react and asked her to slow down. She then
said, “give me your class so I can pour in
more water”. In fact, 1 could vaguely
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understand, but due to fast speed, I could
not react] (CN3)

with  the
aforementioned language difficulty, the

In order to cope
students resorted to watching television, or
listening to Vietnamese songs, reading the
news on the Internet and talking to the local
Their the
information varied: Some could only

people. comprehension  of
understand 20% of what was said, others
could grasp 60-70%. They also viewed that
it was easier to read the news than to listen
or watch it, “Doc tin tirc o trén internet thi
la hoi hoi dé mét chiit [ reading news on the
Internet is a bit easy]” (HQ3], “...va khi
em di du lich, xong réi thuong néi chuyén
voi nguoi Viét, nguoi bdn hang [...and
when travelling, I often talk to Vietnamese
people, the sellers]” (LA2).

Difficulty in wunderstanding cultural
aspect was also mentioned by three
students, who said, “Um khi hoc vé vin
héa la khé nhdt va cd rdt nhiéu tir Hn Viét.
Em chua quen [learning about culture was
the most difficult. There are many Sino
Vietnamses. I'm not used to it]”, “Um em
cam rhcfy hoc van héa Viét Nam la cam
thay kho nhdt. Um. Béi vi cé nhiéu tir vung
khéng biét dich sang tiéng N la gi? I find
Vietnamese culture the most difficult to
learn because there are many termilogies
that I don’t know how to translate into N
language] . Interestingly, one (western)
student found it uneased when being asked
so many questions by the Vietnamese
neighbours, “Vi du la hai hang xom o Viét
Nam luén ludn hoi rit nhiéu. Em ciing tra
loi nhieng ma bi mét mot chiit [for example,

96

two neighbours in Vietnam kept asking me
questions. I answered but found it a bit
tiring]” (EN1).

In the interviews, the participants also
mentioned some interesting social and
phenomena that they found
different from theirs, for example, using

cultural

the horn “Em rdt la 5@, di trén duong, néu
nguwoi ta di ¢ ddng sau, nhanh hon minh thi
cit bam loa “bep bep bep” dé minh di
nhanh hon [l find it scaring, on the road,
people behind me, going faster than me and
pressing the horn ‘bep bep bep’ to push me
to ride faster]” (CNI). Another one said
“Em da gdp khé khan ciing la nhiéu thi.
Chdng han nhu la khi em di cho. Em di ra
ngoai ddy, khi dé thi ngwoi bdn hang
thurong noi thdch, noi gid cao qud. Boi vi
chiing em la sinh vién nén khong cé nhiéu
tién dé tra. Em mdc cd ngudi ta ciing khong
giam, khong bot cho em [I have many
difficulties.
shopping outside, the sellers often say a

For example, when I go
very high price, too high. We students do
not have much money to pay. They do not
lower the price no matter how I bargain]”
(LA1). Other less serious, but interesting,
issue included the climate, food and time
differences.

Discussion

The main objective of this study was to
explore how inbound students adapted to
sociocultural conditions in Vietnam. The
analyses of the survey and interviews
indicate that the international students,
despite their differences in nationalities,
age and lengths of stay in Vietnam, did not
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seem to have much difficulty in meeting
their basic needs, adapting to social and
cultural

phenomena, coping with the

impersonal endeavors and perils, and

dealing with college life. The results of the

analyses are now compared to past research.

First of all, the result of descriptive and
qualitative data analyses reveal that the

had the
understanding

international students most

difficulty  in local
accent/language. These findings are in
agreement with the results of earlier studies
(Do Minh Ngoc et al., 2022; Simic-
Yamashita & Tanaka, 2010). It seems that
language barrier was the same issue for
international students, especially for those
with shorter lengths of stay in the host
country. However, the lengths of stay for
international students in this study did not
have impact on their overall adaptation nor
their ability to understand local accents.
This result agrees with the findings of a
study by Simic-Yamashita and Tanaka
(2010). This was due to the fact that the
University staffs, teachers and the public
adjusted their speech when talking to the
foreign different
communication contexts (in the class,

new comers 1In

shopping, social events, etc.).

Second, the results of PCA seem to be
consistent with Simic-Yamashita and
Tanaka (2010) although their study used
only 25 items for the analysis. There are
some differences, though. For example, in
this study, going shopping or going to
coffee shop/restaurant were removed from
the that
activities were not an issue for the

iterations, suggesting these

international  students in  Vietnam.
Nonetheless, these two items received
quite high loadings in Simic-Yamashita
and Tanaka (2010)’s study. This is possibly
due to the convenience that international
students enjoyed when staying in the
University boarding house, which was
surrounded by shops, cafes, etc. However,
with a small sample size, caution must be
applied, as the findings might not be
transferable to other contexts. It is also
worth noting that there was not a difference
between the students living in the boarding
those in the rented

house and

accommodation.

Third, in this study, students from
different regions of origin did not differ
from one another in their overall adaptation.
Although this result is different from
Simic-Yamashita and Tanaka (2010),
specific ANOVA analysis revealed some
similarities. For example, like the results of
Simic-Yamashita and Tanaka (2010), three
East Asian countries (China, Japan and
Korea) were different in adaptation to
college life, and were generally better than
those from South East Asia and other
countries (e.g., Europe) in their adaptation
to college life and basic needs. However,
due to the limited number of studies on
these specific aspects and small sample
size, these results should be interpreted
with caution.

Fourth, the adaptation to college life and
cultural issue is the strongest predictor of
the international students’  overall
adaptation. These results match those
observed in earlier studies which suggested
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that the biggest challenges for international
students were adapting to college life (Do
Minh Ngoc et al., 2022; Xiong and Zhou,
2018). This result is not surprising because
the college life itself seems to cover most
aspects of an international student’ life. In
this study, the college life also included
common cultural issues such as
understanding the local value system and
cultural issues. The majority of participants
in this study were from Asia; hence, they
could have somewhat similar sociocultural

values and customs.

Fifth, concerning support from local
staff and the
students did not find any difficulties,

teachers, international
evidenced by high mean scores in the
descriptive analysis and loadings in the
factor analysis. The findings of the current
study do not support the previous research
by Xiong and Zhou (2018) who found that
East Asian graduate students in the US did
the
department, institution and advisors. On

not get sufficient support from
the other hand, these findings partially
agree with the results of a study by Mai Thi
Kim Khanh and Chau Huy Ngoc (2022) in
which reputation of the host institution (in
taking care of international students) could
be one of the pull factors, together with the
advantage of offering language programs

for international students.
Conclusion and recommendations

This study aimed to explore how
international students adapted to different
aspects of college life, including their
ability to cope with sociocultural and
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impersonal phenomena. The results of this
study reveal that international students did
not have much difficulty in adapting to
social and cultural phenomena in Vietnam.
However, they had some problems in
understanding Vietnamese language due to
its features (having six tones, different
accents, etc.). They were also puzzled by
the huge number of motorbikes in Hanoi,
and to some extent, the driving culture.
Adaptation to college life seems to play the
the life of
international students, which imply that

most important part in
educational institutions should spare the
biggest efforts in supporting the students in
the enrolment, orientation, and mostly
importantly special features of Vietnamese

language.

The
recommendations for the receiving higher

above results offer some
education institutions in Vietnam. First,
more efforts should be spared to orient
international students before, and in the
first weeks of their arrival in Vietnam
about ‘unique’ features of local social
phenomena such as the huge number of
motorbikes and some drivers’ ‘different’
behavior, such as pumping on the horn or
not giving ways to pedestrians. Second,
while the students could learn ‘standard’
Vietnamese language in classes, they
should be advised on the differences in the
accents, speed of delivery, etc. by the locals
This phenomenon is common for all
international students, both outbound and
inbound, because of the differences in the
academic and non-academic usage by

lecturers and other local people, especially
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Vietnamese six tones and different accents.
The similarity in the ‘look’ between Asian
origin international students (e.g., those

from China, Laos) may be part of the issues.

In other words, Vietnamese people are
aware of using simple language when

with
those

westerners  as
like
Vietnamese. This issue should be further
investigated in future research.

communicating

compared to who look

Despite reaching the aforementioned
results, the findings in this report are
subject to at least three limitations. First,
these data apply only to inbound students
of Vietnamese language major at a
university, future studies should collect
data from different regions of the country
(north, central, south) to arrive at more
comprehensive results. Second, the study
relied more heavily on the quantitative data
than the qualitative one, which limits the
depth of analyses. Considerably more work
will need to be done to depict how the
international students cope with different
social and cultural phenomena of Vietnam.
Third, data were collected from language
major students only, which also limits the
generalization of the results. Future studies
should consider investigation with foreign
students of other majors in order to
compare if there are any differences among
the students with respect to their adaptation
in Vietnam.
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