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UNG DUNG PHAN HOI BANG VIDEO POI VOT1
CAC BAI VIET HOC THUAT: MOT NGHIEN CUU TRUONG HOP

Nguyén Ngoc Diép*

Céc nghién ctru vé phan héi bdng video hién nay hdu hét déu vé sy tién bo cia ngudi hoc
théng qua céc bai chira bang video. Tuy nhién, sé lwgng nghién cteu tim hiéu vé quan diém cua
ngudi hoc ngoai nglr vé&i phurong thire phdn hdi bdng video déi véi céc bai tap luyén viét hoc thuét
con han ché, nhét 1a & nhirng quéc gia dang phét trién. Nghién ctru nay duoc tién hanh véi sw
tham gia caa 02 sinh vién nguei Viét Nam, chuyén nganh ngoai nglr. Hai sinh vién nay da hoc ky
néng viét hoc thuét trong 01 ndm va hoan toan nhén bai chiva qua phuong thirc phén héi dudi
dang viét va bang I néi. Tai theri diém nghién ciru, ca 02 sinh vién déu dang & trinh dé B1 (theo
Khung tham chiéu chung chau Au vé ngén ngi¥ - CEFR). Trong 03 thang nghién ciru, gidng vién,
déng thoi Ia tac gid bai viét ndy, da chuyén sang céach thirc phén héi bai viét qua video dé hoc
vién trdi nghiém va cdm nhén sy thay déi. Sau do, tac gié tién hanh phéng vén nhdm thu thép y
kién caa 02 sinh vién nay vé phwong thire phén héi néu trén. Két qué cho thdy, nhin chung, 02
sinh vién tham gia nghién ctru déu t6 ra hieng thu véi cédch thire phén héi dwa vao céng nghé nay
va danh gia cao tinh tién lgi, sw 1o rang, khé néng tao hieng thu va déng lwe hoc tép. Tuy nhién, cé
02 sinh vién déu bay t6 quan ngai ngai vé mét s6 vén dé lién quan dén céng nghé va trong tac.

Twr khéa: phén héi, quay video man hinh, video, da phuong tién, ki ndng viét.

Most research on screencast feedback has focused on student’s writing progress without
scrutinizing the attitude of students towards this type of feedback, especially in the context of
developing countries. This research was carried out to explore the perspectives of Vietnamese
foreign language students on screencast feedback in their writing practices. Participants were two
B1 level (Common European Framework of Reference for languages - CEFR) students who had
studied academic writing for a year during which they had only received oral and written feedback.
In this study, a three-month experiment was performed to provide video-based feedback to ensure
the participants had enough time to experience this new type of feedback. Afterwards, two in-
depth interviews were conducted. The results revealed that both students expressed their
favorable attitude to screencast feedback, especially in the aspects of convenience, clarity,
learning engagement and motivation stimuli. However, they also showed concern about some

issues relating to technology and interaction.
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AN APPLICATION OF VIDEO SCREEN-CASTING FEEDBACK
ON WRITING ASSIGNMENTS: A CASE STUDY

1. Introduction
1.1. Background to the study

The effects of feedback in language
learning are no longer discussed as it has
been widely recognized as a crucial and
useful mechanism in the writing progress
of a student (Aridah et al., 2017).
According to Chowke (2015), feedback
plays as a radar to control and navigate the
writing ship. Important as it is, writing
feedback involves time and effort of
teachers for a process of mistake
identification, explanation, and correction.
There are two traditional methods of
commenting, including spoken and written
feedback.

advantages, they are eclipsed by the

Despite some undeniable
drawbacks. The problems, which are

induced from students’ trouble in
comprehending written feedback and their
failure in recalling comments in oral
feedback, could slow down or hinder the
progression of students (Chokwe, 2015;
Lancaster & Shelton, 2017; Zahro et. al,
2023). As a result, it is urgent to seek
another type of feedback which can utilize

the benefits of both methods efficiently.

Recent technological advances in

education have offered teachers and

students various novel teaching and

The
development of educational applications is
with

learning  experiences. rapid

consistent the current digitized
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learning trend. Online courses are widely
with the aid
technological tools,

robust of powerful
it has

confirmed by systematic research that

and been
computer-mediated approaches positively
affect teaching and learning results
(Hannay & Newvine, 2006). Therefore,
applying
indispensable in this digital era.

technology in teaching is

Having mentioned that, the practice of
adopting cutting-edge technology into
conventional teaching can be a challenge
for many teachers. There are numerous
public and private technology-based
platforms which allow students to submit
their writing assignments online; however,
most of them only support teachers in
giving typed feedback. As a result, to
produce 2-modality feedback, teachers
need to employ another application which
can record both their oral and written
comments, and screen casting is an optimal
choice for the alternative. Screen casting is
a method which records both oral and
typed actions on drafts of students by using
computer-based audio-visual media. These
recordings then will be converted to a form
of video to send to students via online
networking sites). To generate screen
casting feedback, teachers can download a
reliable add-in software, to record their
spoken comments
feedback and then send it to students. This

along with typed

approach is believed to be beneficial for
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not only students’ writing performance but
also teachers’ scoring practice (Bahula &
Kay, 2020; Zubaidi, 2021). Although there
are empirical studies about the effects of
using video-based feedback on students’
writing performance (Ali, 2016; Bahula &
Kay, 2020; Zubaidi, 2021; Fitriyah, 2023),
limited research has been undertaken to
evaluate how students perceive the use of
screen casting feedback in traditional
classrooms, especially in the context of
developing countries. The perception of
students who had experienced screencast
feedback would be explored in this paper.

1.2. Research questions

What aspects of screencast feedback do
students feel interested in?

What aspects of screencast feedback do
students feel uncomfortable?

2. Literature Review
2.1. Methods of conventional feedback

There are various ways of giving
feedback on learners’ writing practices.
However, whatever method is applied, it
should take students as the center, and aim
to improve their performance. The quality
of feedback is considered as a decisive
element to make sure that students can
recognize their learning problems and the
level of achieving learning objectives.
Commonly, oral commentary and text-
based feedback are two popular feedback
methods which are widely utilized in
writing classes. The role of feedback on
writing assignments received consensus

from teachers and educators about its
considerable significance 1in various
studies (Aridah et al., 2017). Meanwhile,
most of students, who were surveyed,
affirmed that there was little that they
could do or improve without feedback and
comments from teachers on their essays;
and feedback, most of the time, could
remind them to avoid mistake repetition in
future writing tasks (Chokwe, 2015).
Therefore, quality feedback is always the
yearn of both teachers and students.

2.1.1. Spoken feedback

Aptly named, this type of feedback is
produced via in-person conversations

between teachers and students.

There are a multitude of merits in
spoken feedback, rooted from interactive
stimulus. As this feedback involves deep
conversations between correctors and
practicing writers, it makes room for the
detailed explanations and Question and
Answer (Q&A) sessions. This advantage
in related research.

McKenna (2006)

confirmed it is evident that in-person

has been studied
Bharuthram  and
feedback stimulates active learning and
interactions as students can take part in
correcting processes and raise questions if
needed. Q&A sessions are believed to be
pivotal for students as they encourage
students to voice and think critically. Also,
it is a critical time for teacher to measure
their students’ understanding and ability to
correct mistakes according to their
guidance (Bharuthram & McKenna, 2006).
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still  exist

teachers

However, there some

problems  when give oral
feedback. First, time constraint is the
biggest drawback of this feedback
(Bhruthram & Mckenna, 2016; Lancaster
&  Shelton, 2017).

compulsory to carry feedback sessions

Because it is

including explanations and Q&A in school
time, there is little time for teachers to
address all students’ writing problems,
especially in large classes. Researchers
consented that despite the effectiveness of
oral comments on writing practices, time
limit is an inevitable obstacle which
prevents this type of feedback from being
utilized regularly (Bhruthram & Mckenna,
2016; Lancaster & Shelton, 2017). Second,
even though spoken feedback can ensure
the comprehension of students at the time
it is being given, students are reluctant to
recall all correcting details if they cannot
revise their practice immediately. A survey
on the perspectives of students towards
spoken feedback revealed a fact that 75%
of the participants sometimes could not
remember teachers’ comments in one-on-
one tutorial even with written notes (Zahro

et. al, 2023).
2.1.2. Written feedback

To address the existing drawbacks of
spoken feedback, it is preferable for
teachers to use written feedback which can
be more effective for large-scale classes.
Written feedback does not require such a
strict time schedule as spoken feedback
because it is performed in written form and
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can be done outside the class. It is divided
into three main types, including direct
feedback, feedback, and
metalinguistic feedback (Ellis, 2008).

Among those three, the most favorite

indirect

written feedback from students’ views is
direct feedback (Aridah et al.,, 2017).
During the direct correcting process,
teachers would identify students’ errors by
marking or highlighting them, then leave
suggestions on margins to ensure students
recognize their mistakes and fix them in
correct ways. The second type is indirect
feedback. With this method, teachers only
indicate the place of errors without giving
any further explanations or corrections.
The last one, metalinguistic feedback,
which is highly valued by scholars and
teachers, uses a range of abbreviations to
name the mistake. This method helps
students know what types of mistakes they
are encountering and find the solutions
correctly (Saito, 1994, as cited in Chokwe,
2015).

However, surveys about perspectives of
students towards written feedback have
highlighted some limitations of the written
or typed-based commentary. First, most of
student participants in Chokwe’s (2015)
research did not appreciate the clarity of
written feedback as they are too general
and vague. One interviewee expressed
his/her disappointment that after having
received feedback from their teacher,
he/she did not know where he/she was
wrong and how to improve it. Second,
there is another problem about feedback
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reading comprehension. An  expert

abbreviation system (W.C. is “word
choice”, Gris “grammar”, Sp is “spelling™)
in metalinguistic feedback and illegible
handwriting are two primary factors that
hinder students from understanding
teachers’ feedback (Chokwe, 2015). Third,
with the nature of written feedback,
interactional corrections between teachers
and students are hindered. As the process
of giving feedback is normally taken after
school, it is a challenge for teachers to find
time to have in-person discussions with
their students to ensure that their feedback
could address students’ problems properly.
Bailey (2009, as cited in Chokwe, 2015)
also affirmed that the opportunities to have
tutorial interaction are fewer when it

comes to written feedback.
2.2. Screen-casting feedback

Recently, an increasing number of

instructors have used video-based
feedback with an expectation to provide
higher quality feedback for students
(Zubaidi, 2021).
media includes the use of a webcam and a
After

receiving online submissions, teachers

The computer-based

screen recording application.
start the feedback process by enabling the

chosen screen-casting application,
allowing it to turn on microphone and
camera. Next, comments should be given
in the form of both written and oral
explanations simultaneously during the
recording time. After finishing, teachers
store the video and send it to students

individually. When students receive the

video, they can not only read the

comments, but also listen to teachers’
elaboration. The combination of two or
more mobilities in learning has been
studied to be beneficial in related research.
In their research, Garner and Alley (2011)
found that if more than two senses were
involved in a learning process, the level of
attention and comprehension of students
was improved due to the high level of
sense engagement.

3. Methodology
3.1. Design of the study
3.1.1. Approach

The method utilized in this research is
qualitative-oriented approach, which goes
along with the objective of the study. To
investigate the attitude and experience of
participants towards a specific practice,
qualitative method is highly appreciated as
it can examine the depth of the information
and enable researchers to exploit the
information source (Gray, 2014). In their
research, Denscombe (2007) contended
that the qualitative method is superior in
research which aims to discover the
feelings, perceptions, and experiences of
research subjects. However, one of the
limitations of qualitative approach is that
its results cannot be applied on a large
scale. Bryman (1992, as cited in Gray,
2014) posed an anticipated challenge,
when using qualitative method, about the
incapability of generalizing the results
beyond a specific case. Nevertheless,
generalization is not the aim of this
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research. The objective of this study is to
seek in-depth information about personal
experience of the targeted participants.
Therefore, it is firmly believed that the
qualitative-oriented approach is
profoundly appropriate for the research to
study the perceptions of two students
towards the practice of receiving video-

based feedback for their writing practices.
3.1.2. Research Design

This research employs case study as the
strategy to examine the experience of two
students when they receive feedback in the
form of a video. This strategy facilitates
the practice of collecting advanced data in
realistic cases and obtaining valuable in-
depth information which can be missed in
wide ranging surveys (Flyvbjerg, 2011).
As a design of qualitative approach, case
study is concerned about the inability of
2007).
Having said that, this study is not to

generalization (Denscombe,

explore the experience of all students but a

case of two Bl students who had
experienced video-based feedback for a
period of time. Denscombe (2007)

deliberated that despite the uniqueness of
each case, it can be an example of a class
of things.

3.2. Research method

3.2.1. Research Setting

The setting of the research was at the
English  Department  (ED),
University (HANU). The
offers courses in English Language skills,

Hanoi

Department
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English Literature,
Studies,
Interpretation, and Pedagogy. The ED and

English  Cultural
Linguistics, Translation and
HANU always attach importance to the
practice of teaching and learning language
by creating the best conditions. Each
classroom is equipped with a projector,
desktop computer, whiteboard, and air-

conditioners.
3.2.2. Participants

There were two voluntary second-year
students participating in this study. Both
had spent one year studying academic
writing and are at Intermediate English
level (B1). They had received spoken and
written feedback for their writing practices
before their teacher decided to turn to
video-based feedback in the last three
months of the course. In the three-month
period, they were sent links to videos
where they could watch their feedback for
every writing practice. Therefore, they had
been through a certain period to experience
both types of traditional feedback and
multimedia feedback.

The two participants are a fair sample
size for a case study qualitative research.
Empirical evidence indicates that it is
acceptable for a single-case study to
explore a phenomenon from a specific
entity; meanwhile, multi-case study can
not only trigger in-depth data analysis but
also compare and contrast cases’ data
within the same framework (Heale &
Twycross, 2017).
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3.2.3. Interview

Semi-structured interview was chosen
as the instrument of this research. With the
the attitude,
feelings, and experience of the research

purpose of determining

subjects, interview is considered a
powerful tool to gain deep and complex
information (Schmidt, 2004). Gray (2014)
also supported the use of interview in
investigating human feelings by asserting
that it allows interviewees to convey their

experience vividly and authentically.

Semi-structured interview was
employed as it allows flexibility to evoke
any topics of interest. Apart from a list of
pre-prepared questions, interviewers can
either skip or make probing questions, and
ask interviewees to elaborate on their
responses. Therefore, semi-structured
interviews are widely used to explore the
attitude of participants towards a particular

entity (Schmidt, 2004).

In this research, an interview protocol is
developed to  elicit  participants’
perceptions of the practice of receiving
screen-casting feedback to find out their
advantages and difficulties while having

multimedia feedback.
3.2.4. Screen-casting Software: LOOM

To record the video and audio, the
teacher in this research used LOOM as an
assistant to record screen and audio input
while giving feedback on a technological
device. LOOM 1is a screen recording
teachers to

program  which allows

videotape the process of correcting and
giving oral comments. Once the process
has been done, users merely need to click
the STOP button, the video would be
uploaded on the cloud automatically,
which means that it is totally space-free in
users’ devices. Then, the LOOM system
would generate a link so that teachers can

send it to their students.

When the students click on the link, it
would let them access a LOOM page in
which the video is shown, attached with a
comment part. The students can interact
with the video by leaving typed comments
whenever they want while watching it. The
comments would be saved at the exact
moment when the students leave their
comments. Teachers then can easily locate
the comments and give their responses.

LOOM application is currently free for
educational accounts, which is highly
suitable for teachers in educational
institutions. However, the capacity for
video storage of free accounts is not
unlimited, only 25 videos maximum.
Therefore, the teacher in this research
reminded her students to watch the video
feedback and complete revisions within a

week. After that, the videos were deleted.
3.2.5. Technological devices

To give the feedback visually, the
teacher used a tablet and a digital pen.
While LOOM was recording the screen,
the teacher used the pen to correct and give
suggestions on soft-version essays which
were shown on the tablet. These devices
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helped the teacher to demonstrate vividly
and make the process more effective.

3.3. Data collection procedure

After the end of the term, there was a
pilot study on one student, who studied in
the same class with two participants, to
make sure the questions  were
understandable. The interviews of the two
participants were conducted online and
offline, at the convenience of the students.
Both appointments were arranged based on
the availability of the students. During the
interview, only sound was recorded. There
was no image recording to avoid any
uncomfortable feelings. The duration of

the interviews was 30-35 minutes each.
3.4. Data analysis

After the interviews, the researcher
transcribed and analyzed data. Derived
from interview questions and answers, a
coding framework was developed. The
transcripts of the videos were coded into
five main themes which were convenience,
clarity, technology, emotional experience,
and interactive experience.

3.5. Ethical considerations

The research was conducted under the
following process:

— Consent form was sent to students in
the class, and only those who replied with
their willingness participated in this study.

— From the beginning, students were
informed that they could withdraw at any
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time regardless of any reasons and without

consequences.

— None of the students was taught by
the researcher under the time this research
was conducted.

— Data was kept to study in this
research only.

4. Findings and Discussion

The aim of the research was to explore
the students’ perceptions of screen-casting
feedback. Findings
benefits and challenges of screencast
feedback which had
experienced.

mostly involved

the participants

Both participants’ responses to the
questions about their experience with
feedback on
very positive.

screen-casting writing
More

specifically, the participants were (1)

practices were
strongly impressed with the convenience
of the multimedia feedback and perceived
video-based feedback as (2) clear, easy to
understand and helpful in further practices,
which (3) promotes learning engagement.
They admitted that this type of feedback
also (4) evoked many positive emotions,
including motivation. However, there were
also some critical views towards screen-
casting feedback in terms of (5) delayed

interaction time and (6) technical
problems.

In this section, major aspects of
students’ perceptions of video-based

feedback are presented and analyzed.
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4.1. Convenience

the first benefit
The
students highly appreciated the mobility of

Convenience was
appraised by both participants.

video feedback as they could receive and
check on it regardless of time and place.
When asked what they liked about screen-
casting feedback, student A said:

I like video casting feedback because it
is comfortable. I can see it everywhere, not
only in my class... I can watch the video
again and again so I can be aware of my
mistakes and try not to make them again.

Similarly, the other student confirmed
that “First of all, it is very convenient as [
can receive it any time, everywhere. My
teacher could send me whenever she had

finished correcting the process.” (Student B)

Convenience is an advantage which
differentiates technology-based feedback
Although

spoken feedback receives satisfaction from

from conventional forms.
both teachers and students, its accessibility
is considered one of its weaknesses. The
practice of giving and receiving oral
feedback
teachers and students
& Shelton,

written feedback

requires the availability of
in school time
2017). While

is more flexible in

(Lancaster

correction time, the practice of giving and
receiving is still implemented in classroom
context (Ling, 2020). In contrast, with the
application of technology, feedback videos
are normally stored in the cloud. Teachers
can send their digital feedback to students
any time, simultaneously, students can also

get access to their soft version corrected
essays outside the context of a classroom.
There is no doubt that convenience is a

distinct

feedback.

advantage of screen-casting

4.2. Clarity

Clarity held contradictory opinions
among participants. On the one hand, it
was continuously confirmed that video-
based feedback was clear and easy to
follow.

My teacher used a digital pen to mark
my essay. She often ticked on correct
sentences, underlined, and circled around
my mistakes... So most of the time, I could
follow her closely. (Student A)

My teacher often marked while giving
spoken comments, so it was clear for me.
(Student B)

The use of a pointing device is a
contributing element for the clarity of
feedback. It
comprehension of students towards the
content and is particularly useful in

video enhances the

matching written information with spoken
comments. The system of markings on a
piece of writing practice which provides
students with both visual illustration and
audio input makes the process more
effective (Bahula & Kay, 2020).

A participant raised another aspect of
clarity in terms of format. He explicated:

When 1 receive written feedback with
many red marks, | feel very uncomfortable

to see it. I always want to see things in
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order, neat and beautiful. Many red marks
on my written paper make me angry. I must
use another paper to rewrite and cannot use
the written one to revise. However, with
video feedback, I can correct my soft-copy

essay, which makes me relaxed. (Student A)

Psychologically, there are cases in
which students were discouraged with a
writing paper returned with full red marks
and notes (Aridah et al., 2017). In this
study, student A had the same feeling as
them. From his positive attitude, video-
based feedback might be a solution to the
psychological problem for some students.

On the other hand, the students in the
study sometimes encountered confusion in
understanding a few details in the video.

I sometimes cannot understand when
my teacher used difficult words or when
she highlighted information that is very
hard for me to understand... For example,
when I had a grammatical mistake, she just
highlighted and said it was incorrect
grammatically. But I don’t understand what
mistake I made. She didn’t give any
explanation... But it just takes 30% of a
time (Student A)

In this case, Student A was having a
problem with types of feedback rather than
the way feedback was delivered. As his
example stated, he probably preferred
feedback with suggestions or corrections
to an indirect one. It was widely consented
by participants in related research that they
were more comfortable with direct feedback
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than other types (Aridah et al., 2017).
Although it was found that the frequency
feedback is
conversational feedback, including video-
based feedback (Zubaidi, 2021), the
teacher of Student A occasionally used

of direct higher in

metalinguistic feedback which indicates
types of mistakes, but no suggestion was
This feedback could
students’ self-correction ability and learner

given. improve
autonomy (Chowke, 2015); however, it
unintentionally became an obstacle for
Student A.

Student B had another problem relating
to the practice of matching audio comment

to a specific text.

Most

understandable, but there were sometimes

of the time I think it is
that I didn’t understand. For example, when
my teacher was correcting a mistake in line
10, she said that that was a repetitive
mistake which had already been made in
the previous part. Well, 1T didn’t know
which is “the previous part” so I was really

confused.

Apparently, despite the advantages of
employing advent technological devices
and conversational nature to improve
viewers’ comprehension, screen-casting
feedback is pulled back with mismatching
problems. Students in Zahro et al.’s (2023)
research also left a comment that they
found it difficult to keep up with the oral
comment of the grader and where in the

essay they were talking about.
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4.3. Engagement

In this
manifested in two ways which are learning

study, engagement was

engagement and revision completion.
4.3.1. Learning engagement

Firstly, the students showed their high
engagement to video-based feedback. At
the time they received a feedback link from
teachers, the students reported a feeling of

excitement with no negative emotion.

Uhm...

moment, | clicked on that link immediately

I was very excited at that

to find if I had a good or bad mark and to
see my mistakes. (Student A)

I think it’s like a must that I need to
watch. Actually, I felt comfortable without
any negative feelings... I think I must watch
it because I can find out what I did good and
what I need to improve. (Student B)

The participants were obviously aware
of the nature and learning roles of feedback
for their writing practice. They understood
the fact that the feedback could give them
contributing comments and corrections so
that there was no offending attitude when
receiving feedback here. This finding
contradicts to prior research, in which it
was reported that video feedback could be
scary in some extents as it triggered
pessimistic feelings such as hesitation,
awkwardness, anxiety, and discomfort
(Bahula & Kay, 2020).

both
students disagreed that watching video-

In terms of time-spending,

based feedback was a waste of time. They
considered it as an essential part of
learning and voluntarily watched the video

several times.

I don’t think it wastes my time. When |
watch it, I can understand my mistakes. |
watch it again and again and note my
mistakes on my essay then I can rewrite my
work. (Student A)

I think it is worth and necessary, so |
don’t think it is a waste of time. (Student B)

This finding is in line with Ali’s (2016)
that 72.8%
dissented from the idea that watching
feedback
consuming. In contrast, the result from a

research of participants

screen-casting was  time-
survey of another study indicated that most
of their participants (74.1%) perceived the
time spent for watching video feedback
was rather inefficient (Zahro et al., 2023).
However, when it came to long video,
Student A in this research assented with
interviewees in Zahro et al. (2023) that
they felt distracted, but they would try to
watch the whole video.

I think I was excited at first... Butif my
essay was too long and my teacher read it
out, I couldn’t pay attention at that time. I

had to pause it to understand it. (Student A)
Meanwhile, student B held a differing
opinion.
student B came to realization that watching

According to her response,
was learning; comments and elaborations
in video-based feedback were important

for her writing progress. Therefore,
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regardless of whether the video was long
or short, it was not her issue.

Normally, I would save them until I sat
down at my desk, when I could focus
100%. The feedback videos were pretty
useful for me... I wanted to watch them
because I knew that there would be
something 1 could learn from them every
time I watch them. They are good for me, [

can see. So, I felt it was enjoyable.

The engagement can also be revealed
by multiple times of viewing a feedback
video. Both interviewees highlighted that
they watched each video again and again,
several times, until they understood and
remembered the feedback. Both admitted
that they would watch a video from two to
three times and determinedly note useful
comments down in a separate paper.
Student A stated that:

I can learn more with the video feedback
of my teacher because I can watch it again

and again. I can remember my mistakes.

Obviously, the nature of recorded
videos allows the students to re-view the
content until they understand it
thoroughly. Viewers can watch the video
as frequently as they wish, pause where
needed and replay if they need clarification
(Fitriyah, 2023). This feature is more
advanced than spoken feedback as students
can listen to the teacher's elaboration time
after time. Zahro et al. (2023) discovered
that about three quarters of participants
could not remember teachers’ comments

after person-to-person feedback sessions
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even though they had taken notes.
Therefore, video-based feedback can be an
effective digital assistant to stimulate
students’ revision. The engagement of
students in this study is in line with
students in related research. Hall et al.
(2016) reported that their students used to
replay the feedback video and remember
the teachers’ instructions for following

assessments.

4.3.2. Revision completion

Both
required to correct their errors and make

interviewed  students  were
improvements based on their teacher’s
comments in feedback video. However,
the practice of writing a revision was no
longer a challenge to them with assistance
from screen casting feedback. It was
reported that it did not take them much
The

participants shared the same experience:

time to write a revision. two

Normally it takes me 30 minutes to
watch a video and about 15 minutes to write
the revision... I feel rewriting my essay is
quite easy. (Student A)

I often follow two steps. First, I watch
the video, which takes about 30 minutes,
then I write the revision. But it didn’t take
much time. (Student B)

Moreover, the students perceived the
of video-based feedback on
though

differently. In terms of ideas, student A

benefits

revisions  quite  positively
agreed that it could help him to reform his

ideas in an essay “My teacher often
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analyzed the logic of my ideas. For
example, she told me that my example was
not suitable to the idea and provided me
with another one... and T would change it
in my revision... Yes, she did explain why
it was not suitable.” Meanwhile, Student B
admitted that *“I just summarized what the
teacher had said. Normally if there was any
error, my teacher would talk a lot about it,
but I just corrected what I understood”. It
means that although this student was aware
of the plus point of idea explanation, there
was still a barrier that deterred her from
being gainful thoroughly. Regarding essay
organization, both considered organization
as their minor problem; however, they still
found it useful when the teacher indicated
their
introduction or conclusion, unequal length

problems such as “too short
among body paragraphs” (Student A).
With respect to grammar, Student B
viewed it as her major weakness; therefore,
she enjoyed the grammar correction part
the most “This is my biggest problem. I
will carefully watch this part... Yes, my
teacher used to slow down and explain
carefully... I would note on a separate

paper for my revision”. Meanwhile,
student B also found grammar corrections
useful, but he insisted on more details and
explanations. With reference to lexical
problems, both students were satisfied
with vocabulary corrections as they were
often provided with better alternatives so
that they could make amendments with
ease. These findings are analogous to Ali’s
(2016) that

research majority  of

participants saw applicability of video
feedback in their

organizing their essay, and varying their

reshaping ideas,

sentence structures. Furthermore, teachers

also highly valued the role of video-based

feedback as it helped students to
comprehend feedback more -easily,
resulting in more efficient revisions

(Zubaidi, 2021).
4.4. Motivation

Both students proclaimed that they
could feel the sense of motivation through
video-based feedback. This feeling was
evoked when students could listen to
teachers’ voices whether it was praise or
criticism. The two students also responded
that they could feel their teacher’s feelings
through the audio channel; however, there
was no offensive feeling at all.

Yes, when I have a nice sentence, she
encourages me.... She gave me motivation
to write. When I have a mistake, she
corrects it for me.... I think feedback on my
mistakes makes me improve.... I can feel
the feelings when she corrects my essay.
(Student A)

It cannot be as real as face-to-face
conversation but sometimes I could feel the
light anger of my teacher on my mistakes...
When she said that I had a nice sentence, I
felt very happy, especially when I could
overcome my repetitive mistakes. When
she corrected my mistakes, I felt it was a
thing. I think that it is
understandable for me to make mistakes.

normal

And when the teacher corrected it with a
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positive attitude, I would listen carefully to

improve. (Student B)

It seems that the emergence of audio
and visual channels not only promoted
engagement but also triggered the
enthusiasm of students in writing. Findings
by Hall et al. (2016) and Zahro et al.
(2023), which also gave consent about this
advantage, showed that many participants
commented that they were motivated by
video-based feedback to make progress
and they would apply the feedback in

following writing practices.
4.5. Technological issues

Multimedia feedback requires students
to have at least a smartphone or a
computer. In these two cases, students had
both a phone and a computer to watch
feedback Therefore, the
requirement of technological devices was
not their problem. While student B
confirmed that she had not encountered

videos.

any obstacles relating to technological
problems since she received the first video-
based feedback, student A experienced
some difficulties while watching the
videos on mobile phone and indicated that
size of screen and lack of function support
could be disadvantageous for students who
only owned mobile phone:

Sometimes I have trouble on my device
like image or sound and I think video
feedback is only effective on computer, not
smartphone... Because smartphones do not
have enough facilities to use all functions
of video feedback and the screen on a
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smartphone is too small for me to watch the
feedback.

Student A
technological problems:

elaborated on his

Sometimes I cannot hear my teacher’s
voice, or my screen has a table in the
middle of the screen so I cannot watch the
video... It is a black box in the middle, I
think it is the mistake of the app... About
sound problems, I tried to turn on other
videos, but I could hear them well, I don’t
know why I could not hear my teacher’s
voice in the feedback video.

As it was stated, there were some

unexpected  problems  relating to
technology which arose while students
were watching videos. However, these
issues were out of the scope for both
teachers and students; therefore, it urged
them to seek a solution. “I talked to my
teacher, and she gave me another video, or
I went to my class and my teacher gave me

written feedback instead.”

The failure can negatively affect the
effectiveness of a feedback video as
students are delayed receiving their writing
feedback. Fitriyah (2023) asserted that
once a technology problem, for example,
poor audio quality, occurs, the value of the
screencast feedback will be considerably
less than it should be.

4.6. Interaction

The combination of visual and audio
elements is a major factor contributing to
the students’ engagement. As discussed
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above, recorded oral comments of teachers
were confirmed to make the feedback
clearer, more understandable, and
facilitate positive attitudes in the students.
Teachers in the research by Hall et al.
(2016) admitted that

communicating in video-based feedback

the nature of

helped them to “speak” to their students to
explain more clearly and thoroughly.
However, in terms of interaction, both
participants  gave
When being asked if they could feel the
sense of
feedback video, student B said:

opposing  opinions.

interaction while watching

Not really, sometimes I can feel the
emotion of my teacher while she was
talking... but I cannot ask her right at the
time [ have question... I have a habit of
keeping in touch with my teacher via social
network sites, so I will send her a message

or go to class to ask her directly.

This student confirmed during the
interview that she had not had any
uncomfortable

feelings during her

experience of watching screencast
feedback. However, it seemed to her that
she could not find any sense of interaction
in this method. Likewise, Hall et al.’s
(2016) findings showed that not only did
some students not perceive any interaction,
but they also felt uncomfortable with the

one-sided feedback videos.

In another aspect, student A made use
of the comment part attached with the
feedback videos to interact with the

teacher; however, he raised another issue:

I have to say that when I commented on
the video, I had to wait a lot of time for my
teacher’s reply. For example, I watched the
video and left the comment at 5:00 but my
teacher replied to me like a day after that, |

felt quite lost interest.

Instead of getting an instant explanation
from the teacher, the student had to wait
until his teacher was available. His
response to the question revealed that
delayed response of online feedback can be
a barrier that demotivates students. It was
also deduced by Lemley et al. (2007) that
students who could get immediate
feedback might get a better score in
comparison with their counterparts
because they were motivated to correct the
mistakes and would prepare more carefully
for the following tests. However, earlier
studies proved the benefits of delayed
response. It is experimented that students
in the delayed group could complete their
course work earlier than their counterparts

(Lemley et al., 2007).

Student B was also asked about the use
of the comment part; however, she refused

to use it. The reason was:

Because it's new to me, I feel like I
cannot control it. I'm afraid that if I left the
message via comment, I might forget to
check it or didn’t know how to check it
later, so that I can miss my teacher’s

Iesponse.

It seems that this student is reluctant to
apply the new technology. The hesitation
and reluctance hindered her from utilizing
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the full function of LOOM. This anxiety,
which was one of challenges of digital
studied

research that many people refused to use

transformation, was in prior
and adapt to technology and had a
tendency to follow their familiar path

(Tran, 2023).
5. Conclusion
5.1. Summary of findings

The perspectives of students towards
video-based feedback were explored as
follows. First, both students were satisfied
with the convenience of the technological
application in giving written feedback as
they could get access to the feedback
wherever they were and whenever they
wanted. Second, the engagement was
highly appreciated in both cases. None of
them had any feelings of discomfort when
receiving the screencast feedback and
voluntarily re-watched the videos multiple
times to understand the teacher’s
comments thoroughly. The oral and visual
which

encouraged the

elaboration, minimized
misunderstanding,
students to reproduce better revisions.
Third, the employment of two modalities
successfully stimulated the students’
motivation. Being able to listen to their
teacher’s voice when receiving feedback,
including  praise and words of
encouragement, had a positive impact on
writing interest and helped them to
their

mistakes better. In terms of technology,

remember and avoid repetitive

although multimedia feedback required

32

students with smart devices, it was not the
problem of the two students. Nevertheless,
some unexpected problems arose when a
student got issues with audio quality and
visual block so that he had to seek help
from his teacher. Finally, interaction was
not highly evaluated by the two students.
Neither could sense the teacher-student
interaction while watching feedback
videos. One of them complained about a
delayed response in the comment part
while the other refused to use the comment
part to communicate with their teacher

because of its unconventionality.
5.2. Suggestions for further research

From this research, there are several
questions which need further investigation.
First, future research can study the same
research questions but on a larger scale of
samples by employing a mixed method
approach to enhance reliability of the
findings. Second, teachers’ perspectives
on multimedia feedback should also be
explored to obtain multidimensional views
about this unconventional method. Third,
to what extent a writing revision is affected
by video-based feedback remains an open
this

effects of video-based feedback on writing

question in research. Long-term
progress should be examined in follow-up
studies.

5.3. Limitations

The two case studies revealed the

advantages and  disadvantages  of
screencast feedback in the views of a small

number of participants (two students).
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Therefore, the findings of this study cannot

be generalized to other same-level

students. However, due to the time
constraint, three months for both applying
video-based feedback in the class and
carrying out this research, a case study
approach is an optimal choice for the

researcher.
5.4. Final comments

Applying technology in teaching and
learning is a forward movement. Apart
from online courses, multimedia feedback
can also be implemented in conventional
classrooms due to its significant benefits.
Overall, perceptions of students towards
screencast feedback are positive. Although
it cannot be as satisfying as spoken
feedback, students perceived that video-
based feedback is the optimal alternative.
As one student who was interviewed said
“It (video-based feedback) is very useful
because I can’t see teachers in person all
the time. Therefore, a method that helps
me to listen to oral explanations is really
advantageous”. Teachers might consider
employing this novel method of feedback

in their teaching.
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