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CO' HOI VA THACH THUC CUA CAC CHUONG TRINH
HOC TIEN PO NHANH: TONG QUAN TAI LIEU

Nguyén Ngoc Hwong Giang®, Vii Thji Hong Duyén**, Lé Thj Phwong Anh**

O Viét Nam h&u nhw chwra cé mét nghién ctru nao téng hop va hé théng nhivng co héi, thach
thire ciing nhw dich vu hé tre cua cdc chwong trinh hoc tién do nhanh. Pé thu hep s thiéu hut
nay, bai bdo hién tai loc ra dwoc 11 nghién ctru thie nghiém vé cac churong trinh hoc tién dé
nhanh trén thé gi¢i, str dung phuong phap phan tich chu dé dé phén tich va téng hop tai liéu. Két
qué phan tich cho thay cdc chuong trinh tién doé nhanh mang lai nhiéu loi ich va co héi cho sinh
vién vé mét hoc thuét, tAm Ii, xa héi va hanh chinh ¢ trong ngén han va dai han. Bén canh dé,
sinh vién ciing gép khé khdn vé céc mét trén nhung nhén duoc hé tro trong trng tir ban bé, théy
¢d, nha trudng va gia dinh. Két qua clia nghién ctru nay déc biét hivu ich cho céc chuong trinh
tién d6 nhanh con non tré va cé thé duoc st dung lam khung phan tich div liéu ban ddu cho mét
nghién ctru so cdp vé chi dé tuong tu.

Ttr khoa: hoc tién dé nhanh, chuong trinh hoc tién do nhanh, chuong trinh vao dai hoc sém

There is a paucity of literature synthesing and systematically categorising fast-track
programs’ opportunities, challenges, and support structures in Vietnam. To close this gap, the
current study offers such a synthesis via thematically analysing 11 carefully selected journal
articles about different fast-track programs worldwide. Findings show that students gained short-
and long-term benefits, experienced difficulties, and received peer-teacher-institution-family
support in academical, emotional, social, and administrative aspects. Recommendations are then
made for successful implementation of fast-track programs as well as for further research. This
study’s findings are particularly useful for newly executed fast-track programs and can be used
as baseline analytical framework of a primary research investigating similar topics.

Key words: fast-track learning, fast-track programs, accelerated learning, accelerated
programs, acceleration, early college entrance.
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1. Introduction

Fast-track learning, an educational
process where students “progress through
an educational program at rates faster or at
ages younger than their peers” (Pressey,
1949, p. 2), is also referred to in the
literature as acceleration or accelerated
learning. Dr. Halbert Robinson and his
wife, Dr. Nancy Robinson, contributed to
making it more popular by initiating early
entrance programs in 1977 (Hertzog &
Chung, 2015). Since its inception, many
more similar programs have been
implemented all over the world, resulting
in the quest for numerous investigations
the

experiences of the programs (Jett & Rinn,

into outcomes and  students’
2020), all the dynamics surrounding them
2012), stakeholders’

perceptions of them (Favor & Kulp, 2015),

(Marques,

and more. Although these examinations are
various, there is a need for more thorough
research into different aspects of fast-track
programs given the fact that fast-track
learning has been a growing trend
worldwide and is diverse in forms and
implementation due to the programs’
cultural and geographical differences (Jett

& Rinn, 2020).

This paper offers a review of literature
about fast-track programs where fast-track
learning, or accelerated learning, is
conceptualised with regard to “time”,
involving either courses completed at a
shorter time than normally regulated or
students entering institutions at an earlier
The focuses students’

age. arc¢  on
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experiences in and perceptions of fast-track
programs, from which challenges and
opportunities resulted from these programs
as well as support offered by them are
critically This
findings might be helpful for newly

synthesised. review’s
implemented fast-track programs to take
into account. It also seeks to determine
gaps in terms of topics and methodology
for further acceleration studies.

2. Methodology

This
sourced from fast-track learning literature

literature review was mainly
using Google Scholar. Key words used for
searching included: challenges of fast-
track learning, benefits/opportunities of
fast-track learning, perceptions of fast-
track learning, experiences in fast-track
learning. In the following searches, fast-
track learning was replaced with fast-track
programs, accelerated learning,
accelerated programs and acceleration.
These searches resulted in 35 publications
including journal articles, school or
organisational body reports, an editorial
commentary, conference papers, theses,

and book chapters.

These 35 publications were further
shortlisted based on the following selection

criteria.

(1) Articles from well-established and
international peer-reviewed journals were

selected.

(2) Only articles researched and

written in English were selected.
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(3) Only
learning/programs defined based on a

studies on  fast-track

timeframe was chosen.

(4) Empirical research was prioritised.
Some secondary studies were considered
due to their systematic review or meta-
analysis nature that was well methodically
justified and the relevant topics they
addressed.

The final shortlist was composed of 11
journal articles whose fundamental facts
in Table 1
publication dates, authors, titles, aims,

are shown and whose

methodologies, main findings,
implications, and recommendations are
summarised in Table 2. These 11 articles
were then inductively thematically
analysed (Braun & Clarke, 2006; Nguyen,
2021) in Nvivo 11 with three initial central
categories:

benefits and opportunities

resulted from  fast-track  programs,
challenges posed by them, and the types of
support offered

implementation of the programs. Most

for successful
discussions and conclusions in this current
literature review were drawn upon these 11

shortlisted articles.

research geographical places,
Table 1: Extraction protocol with 11 selected studies as data
Extract Data Count
USA ]
| Research Australia 3
Settillg China s
UK 1
Mixed methods 3
’ Research Qualitative 3
design Quantitative 1
Review 4
Students 6
.. Teachers (and professionals) 0
3 | Participants Both students and teachers 1
Reviewed articles 4
University/college early entrance programs 3
Special Class for Gifted Youth in China 2
Brief Shortened intensive fast-track courses at a university 2
description | Fast-track programs in higher education 1
4 | of fast- | Advanced Placement at the University of Florida 1
track Early Admission for Exceptionally Talented Student ]
Programs Scheme at the University of New South Wales
Early College Entrance Program at the University of |
Washington

59



o1do} e uo snooj 01 Aytunuoddo
IeaIS  oeqpasy Jo Aouonbary 191018
*AJTUNUWILIOD JO 3suas paseardur (Aniqnedurod
1918213 ‘SJUapn)s Wody AJ[IqIX3[} 2I0W 10 [[BD
JO JUAWI[II[N] ‘[[eJPUIM [RIOURUI] :SUOIMITISU] -

uonojdwos 00159p premo) doed 10)se] (01 -

9|qenns jou $31do) ‘sauo [ruoniper)
wol  AQUOIdJJIp  SISINOD  PIIBId[AIdE
QINIONIS 0) MOY UO KJLIB[D JO YIB[ ‘SIUIBISUOD
JWIT] 199U 0] SPIEpUBIS OTWAPEdE SULIamo]
‘S3SIN0D JO ANPIEA JIWPE 0] JUBNSIY 2§
SSUI[99) pPaxXIW YIIM PI[SFnas AJnoej :suo)) -

189NSSI [RUOLIBSIURTIO -

spoyiaw a(dnmui :90noe1d JUSWSSISST -
$20UASqR INOQR WIAOUOD -

POPROIAAO (PRO[YIOM JUIPNS -

AJISIOAIP JO 92139p ‘UoneAnow

:ouotadxa  Surured] Sunoope  SI10J0Bf -

(9591, saouarradxa aanisod AJrerouas -

SUOTIEPUIWITIOA.T /SUOISN[IU0D /STUrpury A3y

Blensny V/N

POMIIAIUIL
Jaquiawt
Amoey 11

pakaains

BI[BASTY | SIUIPNIS 7] |

Anuno) syuedpnaeg

sis[eue BN

SMATATT
pamjonns
-IWos +
arreuuonsanb
:spoyjow
PoxIN

Pasn spoyaur
[OIBISNY

sSurpuiy I1ay) pue papn[oul sAIpmS 17 2Aqe],

(10311

» ‘$$900N8
10]  so1391en)S
‘soSeIuBApE

» SUIDIUO0D
‘puan ‘osodind)
SIBULIOJ

SRIlAi] felelel
noqe suonsanb
Summnoax 0]
SIoMSUER pulj 0}

SULID) Y9M-Q
Jo uononponur
Surmoj[o]
SIuapNIS

pue Kynoey
Jo soouaradxo
arodxa 0]

suire/suonsanb
YIIBISIY

Sururea|
PpajeIaRooe
JO somueuAp
4L

saouamradxa
uapMnIs

pue Kyjnoej
Jo Apms
v :Surures|
PRIBIIDY

IPLL

(T102)
sonbiejy

(0102
[[eJSIOH
pue 297

ajep pue
sioyny

(ezoz/c Bueyl) g2 0S

Nbu jeobN 20y eoyy jyo deg



19

aOuum..ﬁmﬁmm :52Wo21Nno [euonelnp. -

sdigsuone[ar  onuewol  pue  ‘[ROUBUL)
Spom  ‘sdigspuony  CA[muey  JUSWLAIYOR
owuepedoe  moge  Addey  Auolfewr -

SuruIea| 1opIsuodal -
S/{SLI SuIIed] Sunye] -
ajes Surpay -

(eym ‘moy)
ABM 2ATIOUTISIP M2U B Ut uIed] 01 Ajrunyzoddo -

SUOTJEPUIUITIODI.I /SUOISN[IU0D /STUTpury £33

wersoxd

Jo . uunfe,

vSsn 61
sjuapnys

3N npe [

Anuno)  syuednnaeg

(T aseyq)
SMATAIUT

dn-morrog
paimonns
-IWIAS -

(1 aseyd)
aareuuonsanb

paseq-gam -

:spoyjaw
PIXIN

(surt g9

-Cf7) MIIAIUIL
(pdap

-ur  painjonmns
-lwas

omyd
eiSouowouayd
= 2AnEIENQ)

Pasn spoyjaw
[O.IBISYY

SOAL|

[euosiad  pue
‘Teuorssajoid
oIuRpede
Juapms

uo weagoad
Jjo yoedur
wi121-3u0] Jnoge
10w mouy o}

dumes
KjsIoATUn

B ur 2ouduadxo
Suiuwes)  aAYy)
1931 N V1 (05
paleIo[R00k

ue ur douaradxa
Surures| yuopnis
aredwoo 0)

sue/suonsanb
YoaBasay

uOISUIYSE A
Jjo
Aus1aatun)
) ' 4404
:089[[00

0) yorn
IS8 B U0
sjuApnIs  10J
sawodNQ

Qouatradxa
dH
[eUODIpEN
1Y) SNSIdA
Sumas
PRIRId[RI2E
ue ut
Surues] Jjo
Qouatradxa
Sjuapnys

ul UONBLIBA

IPLL

(S102)

Suny)
pue
SozioH

(€102
pIRYIILI]
pue a1
ZUDYIBIA]

ajep pue
sioyny

AVd DNYID dYHd DNONHC

#1s Bugd ea Buein Buony 206N ugAnbN



[opow moin-pue-ado) souay ‘Suidoo
JTwIapeoE pue SUTMOoIS JTIWIAPEDE (AU T -

“UOTJBATIOW
JO YOrR[ SNSIDA WIBI[ 0) UOTIRANOW DISULIUT -

1091J2
puod o[ni—ysyy 31q 2anedau pue aanisod -

Surdoo onuapese oaIssed SNSIOA JATIOR -

wnnoLInd
Y saouduadxd aAneSaou snsiaa aanrsod -

*ANUIPI pue J0218D JNOqe
SUOISIOAp INJeW SUD[EW a[Iym Juewrdojasap
[EUOTIOWID pUE [BIO0S [JIM  SJUSUIDADIYDE
orwapeoe dourfeq 01 po3sSnns sjuapmg -

wreidoid ay) ut SurjoIu
210J9q 20UdAdXD UONEBIARIIE 2ARY 0O)
pua) pue 95e Sunok e 1B 19911Ip-J[2s 0] QY -
Juapuadapur K[remoaqaur

aannedwos  ‘parsnlpe-fom  sjuepnlg -

SUOTJEPUIUITIODA.T /SUOISN[IU0D /STUrpury L33

IS 10 N0

sajenpers
LUIT ) 4%
Bumy VIN

Anuno) syuedpnaeg

sIsA[eue
anRway ],

K102
papunoin)

SMITAIIUIT
painjonns

- T3S
:oaneend)

YInox
Pay1n 10J
sse[) [eroadg
AUl UO SAIPNIS
Jo  Amrewwns
:SIsA[eue B9

Pasn spoyjau
OIBIsSNY

wersord jo
saouanbasuod
uLa)

-1I0yS pue uLa)
-3uof a1o1dxe 0}
pue saguo[[eyd
29 senmuniioddo
[eyuawdoraaap
‘[B100S
Onuapede

0]  popuodsar
SJURID[AIIE MO
puejsiopun 0}

sjuapnis
S)I pue 3unoj
pPayin 10}
sse[)  [eroadg
donpoxnut 0)

swre/suonsanb
yoaeasay|

weizoxd
WHLS ¢ ul
soueyd pue
saouanradxa
PaAT]
Ssuenua
Apea

01 yoeoxdde
Kioa)
popunoid
YV JIMoIn
pue  ado)

BUyD)
ut dH0d
s uon
ejuawradxa

IeA-p¢
\% :3unok
payis  10f
sse[d [eroadg

9PLL

(§102)
ALRER T

(€100)
nyg-uod
JaqUaglg
pue  feq

ajep pue
s1oyny

29

(ezoz/c Bueyl) g2 0S

qbu jeobN 206y eoyy jyo dey



€9

speigiapun [euoOnIpEn)
SE SUOLUDAIUL pue ‘SUurydrod ‘0dursIsse
Jo ad£) awres paau AW SJUIPTIS PAIBII[AIIY -

uonnqrysip
peOLIOM  pue Juowudne  uoneydadxa
souewiopad  SASuUd[EYD  UOWIWOD) -

2J1] 2woy pue
woddns ejuared ‘sioyoea) Suned ‘9ANOYJO
‘syromiau 10ad ‘suonepadxa ySiy pue y1om
PIey :$$200ns 2ouanjjul 0] paatadrad syeng -

sy3noy)
102a1pa1 ‘poddns §oas ‘xe[aI 2 $yBAIq AE)
‘sysel 2y awn ageurw :sar3arens surdo) -

awr) adue[eq 0}
SUOJJO ‘PROPLIOM SUIW[IYMIIAO :SIOSSANG -

QATO3YJa(Ur) Sk
sar3ojens Surdod Jo uonedIISSE[O 29 ‘SI0J0R]
[BluswuonAue  ‘syien  ‘Surdod  ‘siossans
paaraorad ur Jepruars :SIARMYSE MOJ Jo YSTH -

SUOTJEPUIUITIODA.T /SUOISN[IU0D /STUrpury L33

vSsn

vsn

Anuno)

sjuapmis
jnpe
ssauisnq

0£9

(Sun3snns
Sl
{[njssaoons
1)
syuapms ¢

syuednaeg

SAJAINS QUIUO
:2AnEINUENQ)

SMITATIUT
paimonis
-Twas
:aaneleng)

Pasn spoyjau
OIBIsSNY

$98IN09
QUI[JJO 29 QUITUO
PajeIa[adde ut
swied]  Surureo]
Jo suondaorad
juapnis jnpe
aredwod 0]

$5200N5
Surouanyjur
SI9LLIRQ

P suoddns
[euoneINp

¥ ‘Teriwey
‘Te100S 18592018
0] Funnqrouod
SONSLIAIOBIBYD
[euosIad
‘sar3o1ens
Surdod Iay)
‘sjuapn)s £q
pade] SI10sSsalls
Jjo sadfy
2e8nseAul  of,

swre/suonsanb
yoaeasay|

swerdord
jnpe
paleIa[a2oe
ut Suea)
Sururea|
J1wRApEIY

$OSINOD
[ooyas Y3y
paleIa[adoe
ur - s$se00ns
pue AsH
01 QINqLIUOd
ey

s1010B]  JO
suondaaiad
Sjuapnig

9PLL

(S102)
dmy
pueioae | §

(€102)

e 19

AdLpa(g

-K
ssauneys |/

ajep pue
s1oyny

AVd DNVYID dYHd D NONHC

#1s Buga ea Buern Buony 206N ugAnbN



pleayuN JOU INq dIBL AIB S12I59Y -
A[[eomuapeor

suediunod pajesdfeaoeun wuopadino o4 -
A[Iwiey pue ‘$)npe pue sjudpnis

Jap1o Yum ‘sxaad a3e awes yum sdiysuone[ay -
Apaanisod uo 1091j21 0)

pu2] Juapms Yorym ‘saouariadxa [earsojoyaAsd
pue ‘[euonows ‘[eos anbrun sopracid gOHy -
Surpremal
409 -

ing SwiSug[eyo  A[esnuspese  sI

$S200NS JUIPMIS UT JUSUNSAAUT
pue ‘uonoeidul AJnoej ‘Yorqpady [njoadsar
pue Apwn ‘vopedminuwod  anayedwa
pue onuaylne :sawayl m_>ﬂm:1m=_u Inoq -
$101oNNSUT AqQ 1YSne) A[QANOE pue

pared 2q 01 payodar syuedronred jo Auolepy -
uoneunsenosd

ym ansst pue ‘dioy yoas 01 ssauurimun

ue ‘SIS o[ JO oe[ :SA3uQEy) -
swergord Suump aousmadxa
Suijsnes  Aqeos  pue  ‘Sune[nuns

Arenyoaqur ‘aanisod A12A B 9ARY sjuapnis -

SUOTJEPUIUITIODA.T /SUOISN[IU0D /STUrpury L33

VS

vSsn

vI[RISNY

Anuno)

¥9

(s)uenua 233100 A[Ie2 ‘Anud 232[[02 A[IBI “QduenU 239[[00 AR :gDH
(erouad  ur) (s)werSord oouenue oFo[oo A[ea ‘(UO)BUISEA\ JO  AJISIaAIUn) Ay

Sa[IIMIR G

sjuapnIs
sulsmu Q¢

VIN

syuednaeg

MITAJI
JNRWAISAS

SwayL
aanemuenb
pue aaneyenb
poq
KaAIns
:spoylow
PXIN

s

SISATeUR BIQJA

Pasn spoyjau
OIBIsSNY

sanunioddo
289[[02

Aea jo oonoeid
[BUOTIBONPD

puB UO UdIeasal
0) parefax
s1oadse  opdnnuw
aleurwun|| 0

$9SIN0D
palEIo[@dE
ur sa[ol Ajnoej

Jo suondoorad
uapnis
Junuexa 0)
404
uo eI
ua1Ind
uR[RNSNY
Jo MITAI
e oprnod O
swre/suonsanb
YIaeasay

MIIAI
NeWSAS
A% :089[102
Apea Jo
SAWO2INO  pur
saouaradxa
juepns
$9SIN0D
auruo
peleIo[edde
ut SuLes
pue aouasard
Anoey  JO
suondaoiad
Juapms§

erensny
2DUBIIUD
agaq[00
Kjreq

ut

9PLL

(0207)
uury

pue ner

(0202)
aue

1) weiSolg oouenuyg 93000 Apeq :J4dDd

Il

pue oelez (1

(S102)
‘[e 32 Sunf

ajep pue
s1oyny

6

(ezoz/c Bueyl) g2 0S

qbu jeobN 206y eoyy jyo dey



Nguyén Ngoc Hwong Giang

PHU'ONG PHAP GIANG DAY

3. Findings

Numerous themes emerged from the
thematic analysis of the shortlisted journal
articles, but this current review focuses on
presenting and discussing four main topics:
types of fast-track programs, opportunities,
challenges, and support with regards to
fast-track learning/programs.

3.1. Types of fast-track programs

Fast-track learning is also referred to in
the literature as acceleration or accelerated
learning, the definition of which has been
inconsistent due to a wide variety of fast-
track program types existing. Within the
scope of 11 selected articles outlined in
Table 2, fast-track programs have been
implemented in the following pathways:

(1) Early entrance to college/university
where institutions execute programs that
prepare young students for an earlier entry
to tertiary courses such as the Early
College Entrance Program (ECEP) at the
University of Washington in the USA
(Hertzog & Chung, 2015) and the Special
Class for Gifted Youth (SCGY) in China
(Dai et al., 2015; Dai & Steenbergen-Hu,
2015). Where students are allowed to skip
2 or more years/grades, acceleration is
referred to as rapid acceleration (Jett &
Rinn, 2020). As a result, these programs’
participants can enter university earlier
than age peers.

(2) Advanced Placement (AP)
programs allow high school students to

earn college credits in advance so that AP

eligible graduates can get into a college of
choice and do away with some introductory
college courses. A study on this type of
program was conducted by Shaunessy-
Dedrick et al. (2015).

(3) Individual course acceleration, or
‘condense’ courses. Examples include a
series of 6-week courses (originally 12
weeks) offered by Swinburne University of
Technology in Australia (Lee & Horsfall,
2010), a 4-week term at an institution in the
UK (MacKenzie & Pritchard, 2013) and
other programs reviewed by Marques
(2012).

Except for being specifically spelled out
in such programs as the Special Class for
Gifted Youth or Early Admission for
Exceptionally Talented Student Scheme,
students signing up for these programs are
not necessarily ‘gifted” or ‘exceptionally
talented’ who possess “above average
ability, high levels of task commitment,
and high levels of creativity” (Reis &
Renzulli, 2004, p. 119). However, most
early college entrants and other fast-track
students have been generally characterised
as highly motivated, hard-working, and
academically curious (Dai & Steenbergen-
Hu, 2015; Jett & Rinn, 2020).

3.2. Benefits and opportunities arising
Jfrom fast-track programs

Fast-track programs have been found to
be beneficial and rewarding in many ways
for different stakeholders both in the short
term and long term. Cutting down on
course seating time, a faster race toward the

65
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completion of the degree, and generally
lower cost tend to be their most frequently
reported advantages (Jung et al., 2015;
2012).  Although
fortunately, the condense format or time

Marques, intensive,
constraints do not probably hinder courses’
quality; however, instruction and the
alignment between learning outcomes and
assessment needs to be closely monitored
(Marques, 2012). Early college entrants
tend post-

graduation time compared to their age

to have extra transitional
peers which was reportedly spent on
enjoying further study, detouring if needed,
and moving forward (Jung et al., 2015).

In addition, fast-track programs have
provided students with positive academic,
social and emotional experiences (Dai et al.,
2015; Hertzog & Chung, 2015; Jett & Rinn,
2020; Lee & Horsfall, 2010; Marques,
2012). Academically, student learning
performance was improved (Jung et al.,
2015; Lee & Horsfall, 2010; Marques,
2012) and those who graduated from early
college entrance programs reported to be
academically  successful in  higher
education (Hertzog & Chung, 2015; Jett &
Rinn, 2020). Likewise, there was a positive
association between fast-track learning and
standardised achievement tests and
university grades (Hertzog & Chung,
2015). Additionally,
student participants (76%) in Lee and
Horsfall’'s  (2010) analysis rated their

learning experience as positive, which was

the majority of

then confirmed by both student and teacher
qualitative responses that students were

66

highly motivated and confident about
learning.

Psychologically and emotionally, the
fast-track journey appears to have added
students’ personal development and team
development (Dai et al., 2015; Favor &
Kulp, 2015; Hertzog & Chung, 2015;
2012). For
college entrants’ reflections in Dai et al.’s
(2015)  study that  their
psychological and emotional experiences

Marques, example, early

indicate

during acceleration were unique and

satisfying. From a  developmental
perspective, they saw acceleration as an
opportunity to learn to ‘cope and grow’
(Daietal., 2015, p. 1), finding their identity
and becoming more and more emotionally
mature. Part of the reasons might be what
(2015)

acceleration to university being chances of

Jung et al referred to as
validating themselves, being treated as
adults, and having new-found multiple
freedom.

Socially, early college entrants report to
have developed good relationships with
peers (Hertzog & Chung, 2015) and
teachers (Jett & Rinn, 2020). They see
acceleration as an opportunity to make
friends and establish connections with
same age intellects and senior academics
(Jung et al., 2015). This is in line with Lee
and Horsfall’s (2010) teacher participants’
observation that students quickly formed
their learning groups, echoed by student
participants in the same study that they
developed sense of accountability for
fellow students and learning. Similarly,
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many participants in Hertzog and Chung’s
(2015) study were content with being part
of a group of like-minded and highly
one of the

stimulated students, as

participants said.

Having a community of bright peers
your age during the college experience was
helpful; it can be difficult to relate to older
college students in the early and it’s
motivating to know others are there who
aspire to learn or achieve more earlier. (p. 47)

Furthermore, long-term outcomes of
fast-track programs have also been
investigated in the literature. Hertzog and
Chung (2015) surveyed 192 alumni of the
Early College Entrance Program at the
University of Washington and offered
interesting findings. First, acceleration was
not only positively connected to the
reputation of the college or university the
participants went to, but also to their
employment outcomes. A vast majority of
participants (roughly 94%) had satisfying
jobs with good income. This is echoed by
Shaunessy-Dedrick et al.’s (2015) that
many fast-track graduates gained high
positions in prestigious companies and
organisations. This might partially result
from the comprehensive support services
offered to students (Hertzog & Chung,
2015) and the practical approaches to
teaching that prepares students better for
real-world profession (Marques, 2012).
Also, many of the program graduates
reported to pursue or gain higher degrees
and most of them (71.9%) appeared to have
a well-balanced social life with different

relationships (Hertzog & Chung, 2015).
3.3. Challenges of fast-track programs
When asked why they applied for the

fast-track program offered by the
University of Washington, an
overwhelming  majority of  student

participants (94.5%) rated “Needed a
challenge.” as very important or important.
This indicates the students themselves
understood that the fast-track journey was
full of challenges. In fact, the challenges
for different stakeholders involved have
been reported by both teachers and students
in the fast-track literature.

The
mentioned by both teachers and students is

challenge  most frequently
the high level of stress that students have to
experience (Jett & Rinn, 2020; Shaunessy-
Dedrick et al., 2015). Jett and Rinn (2020)
synthesise previous studies and find that
when asked whether alumni had been
under pressure to academically achieve
from different stressors as well-performed
students tended to experience, several
parents,  the

program’s staff, and peers as sources of

informants indicated

pressure.

Nearly 50 percent of informants in Lee
and Horsfall’s (2010) study said such stress
came from self. This accords with findings
of the project by Hertzog and Chung
(2015) that an overwhelming majority of
informants (95.3%)
important or important to live up to one’s

said it was very

expectation while roughly 38 percent, to
live up to their parents’ expectations.
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Another stressor might originate from
heavy workload for both students and
teachers (Lee & Horsfall, 2010;
Shaunessy-Dedrick et al., 2015). Teachers
also raised concerns about an inadequate
amount of time students had in order to
prepare for the assigned tasks, which was
in agreement with students reporting to be
with
assessments to be completed in a narrow
timeframe. There were also workload

overloaded assignments  and

issues for teachers such as excessive
teaching hours and not having enough time
for lesson planning due to the intensive
nature of fast-track courses (Lee & Horsfall,
2010). In addition, students had problems
with balancing time for study and other
recreational  and  social  activities
(Shaunessy-Dedrick et al., 2015).

Several researchers reached out to
examine stress handling strategies used by
fast-track students (Shaunessy-Dedrick et
2015). These

learning how to manage time effectively,

al., strategies include
knowing when to take breaks and relax,
redirecting thoughts, and seeking help
from different sources such as peers,

teachers, and parents.

Socially, it was difficult to mingle in the
wider college academic community, as one
of the participants accounted, “The peer
group was overly insular. Not enough
effort is made to get the students to
integrate with the other University of
Washington students.” (Hertzog & Chung,
2015, p. 47). This may be partly due to their
lack of life skills and unwillingness to seek
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assistance (Jung et al., 2015). In terms of
dating life, male accelerands, especially
ones in rapid accelerated programs, found
it awkward to date while at university
because some were even four years
younger than most classmates (Hertzog &
Chung, 2015).

Administratively, some institutions face
risks of lowering standards of fast-track
programs so as to maintain competition
with similar programs at other institutions
(Jett & Rinn, 2020; Marques, 2012).
Students also claimed that they were not
clearly informed of how the fast-track
courses were differently structured from
the traditional ones (Marques, 2012).

Finally, there are other concerns in
reference to issues with procrastination
(Jung et al., 2015), students being unready
in terms of language skills and unaware of
the required amount of work (Lee &
Horsfall, 2010).

3.4. Supporting factors for a successful
fast-track program

For successful execution of fast-track

programs, numerous efforts have been

made in supporting students.

Hertzog and Chung (2015) provide
quite a detailed description of support
services for those students attending a fast-
track program offered by the University of
Washington, which has been around for
nearly 50 years. Support structures are
characterised as academic counsellors,

student and parent orientation programs,
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and student support. Counselling services’
responsibility is to enhance relationships
among students and between students and
teachers. What academic counsellors do
sometimes is to get students engaged in
self-reflections. In addition, the program
frequently hold events to facilitate both
existing and new students. For example,
there is an occasional picnic hosted by an
early entrant’s parent to connect students
and families together socially. More events
are parent and student orientation and
camping excursions which help bonding
new accelerands together and with former
ones. Students appeared to be less distant
and more open both to learning and to
socialisation after such experiences with
mentors leading getting-to-know activities
(Hertzog & Chung, 2015). Other events
include major fair, where representatives
from departments are invited to introduce
courses and majors to newcomers, and
parent conferences, where application
and program faculty

of registration process,

inform
their
children’s academic planning and choices,

officers
parents

funding, etc. A series of alumni speaker
and annual open house are available for
both new and existing students and parents

as well.

In addition to being well supported,
there are other enablers to academic,
emotional, and social satisfaction for early
college students. Significant factors are
emotional growth, self-motivation, and
subject matter mastery (Hertzog & Chung,
2015). Likewise, in their summary of

research highly gifted

students’ experiences and attitudes toward

investigating
early entrance
Australia, Jung et al. (2015) identified a
number of factors that the participants

college programs in

believe may have contributed to their
success at university: personal factors (a
high level of motivation, their enjoyment
of the
enthusiasm and support from faculty and
other college staff members, newly made

study experience, diligence),

friends, and family. and his
highlighted

support from parents in their study who

Jung
colleagues considerable
tried to do a great deal of reading on gifted
education and accelerated learning or even
moved to where it was more educationally
useful for their children. Parental support
and family life, together with students’
high

thoughtful teachers, are also emphasised as

diligence, expectations,  and

among  characteristics  perceived to
influence successful acceleration

(Shaunessy-Dedrick et al., 2015).

In a more recent study (Zajac & Lane,
2020), teachers were described as very
supportive. The three supporting points

respondents quantitatively ranked the
highest were “Provide timely
communication”, “Offers academic

support”’, and “Present an empathetic
presence”. These findings were confirmed
by some student interviewees that teachers
provided authentic and empathetic
communication as well as timely and

respectful feedback.

69



Tap chi Khoa hoc Ngoai ngiy

Sé 73 (thang 3/2023)

4. Conclusion and implications

The purpose of this study is to review
studies on the fast-track programs defined
with reference to a timeframe so that their
benefits, challenges, and support services
can be systematically categorised. The
results of reviewing 11 selected articles
show that fast-track learning has been
considered awarding and challenging
learning experiences by both fast-track
students and teachers. Fast-track programs
have brought about multiple benefits and
of academic

opportunities in terms

achievements, psychological and

emotional growth, and social relationships

for students, both short-term and long-term.

Similarly, students attending these
programs reported to have encountered
academic, social, emotional, and
administrative challenges some of which
are such stressors as time, parent, peer, and
self-pressure. It was also found that largely
fast-track

academically, financially, psychologically,

students were sufficiently
emotionally, socially, and administratively
supported by peers, institutional staff, and
family. Notably, both successful and not so
successful accelerands experienced and
observed similar enabling and inhibiting

factors as well as coping strategies.

Although limited in the number of
articles reviewed, this current analysis
gaps which
recommendations for further studies can be

reveals several from
made. First, as can be seen from Table 1,
there is an obvious lack of studies on fast-

track programs in Asia in general in
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Vietnam in particular despite the fact that
acceleration has been around in Western
society for nearly half a century and has
worked its way to almost all over the world.
In the context of Vietnam, little to no
primary research has been conducted on
any type of fast-track programs. Second,
out of the seven empirical studies in Table
1, in-depth
appear to be most frequently used research
methods in both solely qualitative and

semi-structured interviews

mixed methods studies. This implies that
semi-structured interviews should continue
to be used in future studies that explore
different aspects of a fast-track programs,
especially for the first time. Third, almost
all the reviewed primary papers looked at
the investigation from
students’ perspectives only, which implies

issues under
a quest for inviting more stakeholders in a
study like teachers, leaders, administrative
staffs, advisors, mentors, etc. Multiple
of data
dimensional views of the investigated
phenomena and thus deeper insight to a

sources would add multi-

study’s findings. This is also to ensure the
triangulation of data and, therefore,
enhance findings’ reliability (Creswell,

2015).

In conclusion, this literature review
offers an overview of the dynamics of fast-
track programs in reference to their
positives and negatives, which can inform
to-be or newly implemented similar
programs about what to include and what
to avoid. There is evidential indication that
need

fast-track programs to prepare
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students not only academically but also
socially and emotionally (Hertzog &
Chung, 2015). Apparently, a successful
completion of a course, a program, or a
degree parallels students’ outcomes gained
as expected, positive feedback about it, and
the level of support it can provide.
However, institutions should consider what
works and what does not work in their
cases. As Jett and Rinn (2020, p. 92) put it,
fast-track programs “are quite different...
in terms of objectives, implementation,
focus, and culture. Therefore, applying
results from one or a few studies to all early
college entrance is an imperfect procedure.”
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