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PHAN TICH KY NANG VIET NGH;_EN cuUu:
GOC NHIN TU GIANG VIEN HUONG DAN KHOA LUAN
TOT NGHIEP VA LUAN VAN THAC ST

Ngé Vin Giang’, Nguyén Thj Thay™

Bai viét chi ra nhitng han ché trong ky nang viét nghién ctru ctia sinh vién ndm cubi va hoc
vién cao hoc chuyén nganh ngén ng¥ Anh. Co s& ly thuyét cua bai viét la nguyén tic phén tich
vén béan cla Bowen (2009). Co sé& d liéu la cac bai ludn duwoc lra chon théng qua quy trinh:
doc ra sodat, doc chi tiét va dién gidi. Viéc phan tich dir liéu bao gbm 2 buée duoce thue hién
song song 1a phan tich ndi dung va phén tich theo cha dé. Van ban duoc phan tich (document
analysis) bang hinh thirc két hop phéng véan séu cac gidng vién huéng dan (supervisors) véi
phdng vén sinh vién. Két qué nghién ctru cho thdy hoc vién thiéu ky ndng viét phan doan vén
béan (paragraph writing skills), thiéu kién thirc va ky ndng viét phan phuong phap luén nghién
ctru; cac I6i khac thuong gdp lién quan dén cau tric bai viét, nglk phap, tir vieng va vén phong.

Twr khoa: ky ndng viét, ki ndng viét nghién ctru, phan tich vdn ban, khéa luan tét nghiép,
ludn van thac sf.

This study aims to unpack shortcomings in research writing skills delivered by English
majors who are final-year students and graduates. The conceptual framework of this study is
Bowen’s (2009) method of analysing documents. The data include papers selected through
skimming, reading and interpretation. Major instruments adopted in the study were document
analysis and in-depth interviews with supervisors and students. Content analysis and thematic
analysis were employed. The findings show that students lack the skills of writing an academic
paragraph and methodology section. Other typical shortcomings include: organisation, grammar,
vocabulary and writing style.

Keywords: writing skill, research writing, document analysis, bachelor's thesis, master’s thesis.

AN ANALYSIS OF RESEARCH WRITING SKILLS:
PERSPECTIVES FROM MA THESIS
AND GRADUATION PAPER SUPERVISORS

1. Introduction increase human interaction. English has

Major purposes of learning and using a emerged as a common language for such a

language are to communicate and to purpose  worldwide, This recognised

position of English has been reinforced

. and evidenced by its presence in the
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system of Vietnam (Dudzik & Nguyen, International cases and studies have
2015; Ngo, 2015; Nguyen, 2017). shown several challenges confronting

Vietnam has also recognised the status of
English through its launching of the 2020
National Foreign Language Project
initiated by and under the steering of the
Ministry of Education and Training of
Vietnam (MOET) since 2008 (Hung,
2013; Ngo, 2015; Nguyen, 2017). In
doing so, learners of English are required
and expected to make great efforts if they
wish to achieve remarkable progress in
learning and using this language for both
learning opportunities and job prospects.
English learners are aware that it is of
equal importance to obtain skills of both
spoken and written English (Zhang,
2013). Of the four basic language skills
including listening and reading being
known as receptive skills; speaking and
writing being perceived as productive
skills, the skill of writing is identified as
the most challenging task to many and of
prime importance in ‘language
production’ (Fareed et al., 2016, p. 81).
Final year students and MA students who
major in English find this reality a harsh
fact through which they need to get. The
main reason lies in the fact that those
students are, in most higher education
institutions,  required of  producing
graduation papers (for final year students)
and theses and/or dissertations (for MA
students). Numerous learners of this type
have failed to meet the research writing
requirements with regard to academic
writing and rubric assessment of MA
theses and

graduation papers.
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these English-majored learners. Typical

barriers include students struggle to
differentiate written and spoken registers,
produce an acceptable draft, generate
ideas , master other related skills needed
for completion of the writing and know
what errors need avoiding (Fadda, 2012).
Other barriers are associated with the
abuse of punctuations such as comma,
semi colon, quotation marks and
inaccurate use of words (Awad, 2012).
Jeyaraj (2018) shows that a lack of any
the

process, academic writing requirements

formalised structure in writing
and not clear guideline for writing are
major barriers preventing learners from

producing their work in a timely manner.

In Vietnam, Luong and Nguyen (2008)
conduct their study on challenges and
implementation  process through a
research carried out by their student.
Through surveys and in-depth interviews,
the results show that writers were not well
aware of grammatical and spelling
mistakes. Another study conducted by Chi
and Nguyen (2017) also referred to with
challenges that students were faced with
mainly focusing on the use of synonyms
or lack of understanding of the original

texts and the word roots.

Although  several scholars have
attempted to carry out different studies on
difficulties confronting students during
their writing process (Al Badi, 2015;
Pineteh, 2014; Slomp, 2012), so far there

has not been a study focusing on the
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challenges that final year students and MA
learners face in their completion of
graduation paper and thesis, particularly in
the context of research and academic
writing. Therefore, our study aims to
unveil obstacles

major concerning

research  writing and  completion.
Accordingly, we suggest some writing
strategies and research skills that serve as
supporting platform for the learners,
improving learning

outcomes in general and the quality of

simultaneously

research writing in particular.

Another key motivation pushing me to
conduct such kind of a research is that
during my examination of several
graduation papers and MA thesis, I have
seen research writing errors frequently
made by undergraduate and graduate
students. This article belongs to a larger
project conducted at ministry level
focusing on figuring out research writing
challenges and possible set of supportive
research writing materials for the learners.
Therefore, within the scope of this article,
the challenges impacting students’ writing
performance remain the focus of the
study, leading to the key research question

as follows:

What are the major research writing
challenges of final year students and
MA learners?

The next session of this article
elaborates on methodology shaping the
conceptual background and methods taken
in seeking the answer(s) to the question

proposed above.

2. Theoretical ground and research
methodology

This section presents both theoretical
ground and methodology adopted for the
study. Although the major research project
covers a series of respective research
methods, this article namely centres on
document analysis based on suggestions
by Bowen (2009) for analysis of selected
graduation papers, theses and evaluation
sheets.

2.1. Theoretical ground

With regard to research writing and

academic writing, there are several
definitions touching on this issue from
different perspectives. Oshima and Hogue
(2006) in their textbook “Writing
Academic English” identify that academic
text is a type of text that is required to be
used in higher education context. It is
different from other writing styles such as
narrative, literature, business or mass
media in terms of three characteristics:
audience, style and purpose of writing.
However, Labaree (2013) has a wider
definition when showing that academic
writing can be perceived as a typical
presentation employed by scholars when it
comes to definition of technical terms and
of their expertise. Both Labaree and
Oshima

purposes of writing the two important

consider writing styles and

characteristics of academic writing.

Besides, Labaree (2013) also indicate
the other characteristics such as word
choice and use of pronouns with great
detail, not focusing on the audience at a
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great deal. In Vietnam, Nguyen (1997)
defines academic text as texts that are
and

applied in academic

environment

settings
to disseminate
Hoa (1997)
texts in such

in order
knowledge.
academic

scientific
examines
following areas as: words in the academic
contexts must be objective through the use
of third person; the grammar employed
should be with  logical
conjunctions (so as to..., because...,
yet..., however...etc.); presentation in the

complex

text should be condensed, clear, logic and
direct to the research object. Therefore,
we can adopt a working definition of
research writing as a type of academic
writing used in higher education setting
[for the purpose of this study] with three
audience,

typical features:

purposes of writing.

styles and

Research writing features:

There are several research writing
features that need taking into serious
the
following three are of typical recognition:

consideration. Of these features,

Directness: most Western writers prefer
the straight forward approach to writing
believed that
approach indicates the intended purpose

because it is such an
of communication in a personalised, polite
way. This approach also has certain
impacts on their academic writing styles
with preference of putting major thesis
before the subordinates etc.

Uniqueness and personality: Scollon
(1991) believes that the Westerners highly
appreciate the personal opinion with great
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emphasis on personality features, on the
creativity of new ideas. Therefore, a series
of direct and personalised way of writing
can be seen such as: “l think...”, “I
believe...”, “It is said that...”, meanwhile
the Eastern writers tend to be more
cautious phrasing their writing as: “We

think...” or “We assert that...”, “My
group’s opinion is that...”, “People often
say...”.

Being aware of such features, we
adopted the following methodology in
order to answer the research questions
mentioned above.

2.2. Research Methodology

This study is conducted within the
of higher
particularly in a developing country like
Vietnam. Major participants include
undergraduate, graduate and supervisors.
The study employed document analysis as

context education setting,

a major instrument to unpack the
underlying errors made by research
students, from which major writing

challenges were identified. The students
involved in this study were comprised of
undergraduate and MA students of Hanoi
University, Vietnam. For the purpose of
communication, these students were
labelled as learners [of both undergraduate
and graduate]. Two specific methods
included document analysis and in-depth
interviews with supervisors and learners
of English at both undergraduate and
postgraduate level. 10 students and 10
supervisors using
purposive sampling technique (Tongco,
2007).

were interviewed
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The documents collected included two
sets of text: (i) graduation papers and MA
thesis and (ii) supervisors’ evaluation
sheets. For MA thesis, 50 were selected
for analysis and 50 graduation papers
were collected for the same reason. As
each MA thesis and graduation paper
required at least two evaluation sheets, the
number of evaluation sheets were 200
utilised to unpack the writing pitfalls
identified by supervisors. Accordingly, in
this article, the documents selected for
analysis covered graduation papers, MA
theses and evaluation sheets from both
sources: undergraduate and post-graduate.
Document analysis was employed as a
research method because ‘documents of
all types can help the researcher uncover
and

meaning, develop understanding,

discover insights relevant to the research
problem’ (Merriam, 1988, p. 118). For
such a purpose, the ultimate goal of this
article is to offer insights into research
writing  challenges confronting the
learners.

In order to analyse the texts selected,
Bowen’s (2009, p. 32) way of analysing
documents was adopted focusing on three
main  steps:  skimming  (superficial
examination), reading (thorough
examination), and interpretation. These
three steps refer to an iterative process of
analysis and the process involves both
content analysis and thematic analysis.

Following are samples of graduation
and thesis evaluation sheets and feedback
from supervisors and examiners:

HANOI UNIVERSITY

DEPARTMENT OF POSTGRADUATE STUDIES

EXAMINER’S REPORT
Candidate:
MA Thesis title:

Business Administration
Examiner: 1D3

Date: 04th January 2019

Having read this thesis, I have some remarks as follows:

STRENGTHS

An Investigation Into Vocabulary Learning Strategies Employed
By The First Year Non-English Major Students At The University Of Finance And

This research offers insightful information concerning vocabulary learning strategies
by the first year non-English major students at the University of Finance and
Business Administration (UFBA). The research also aims at finding the differences
in the use of vocabulary learning strategies between high and low achievers.
Informative background is provided so that readers could visualise the importance
attached to vocabulary learning and acquisition. The research objectives and
questions were well formulated. With a limited scope of the study, questionnaire and
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interview are used as two major research instruments. These specific instruments
help answer the research questions and the findings interestingly show that the first
year non-English major students at the UFBA are medium strategies users.
Recommendations are suggested for improvement and limitations figured out for
better change in future research.

AREAS NEED IMPROVING:
- The Abstract is a bit too long. It needs condensed and straight to the point.

- Background section should be more selective and stay focused on the theme of the
research. Some statements need reference for consolidation and reliability (e.g., last
paragraph of page 2)

- Significance section seems to be off track and the focus should be on students
rather on teacher.

- Many subsections in the Literature Review section are mere listing of references.
Analysis of relevant literature is required.

- Lack of linking sentences for each section within a chapter (e.g., p. 21)
- Lack of consistency in the use of tenses in Summary section of each chapter
Conclusion:

Overall, this is a well-structured academic work and is recommended that this work
be defended at the request of the examination board.

Congratulations!
Question(s) for the candidate:

1. In the interview section, why were interviewees allowed to have 5 minutes for
preparation prior to answering the 5 questions?

Examiner ID3

Another sample can be explored as follows:

HANOI UNIVERSITY MA THESIS ASSESSMENT

Title of thesis:

AN INVESTIGATION INTO EFL STUDENTS® PERCEPTIONS OF THEIR
RESPONSIBILITIES AND ABILITIES TO DEVELOP LEARNING AUTONOMY
IN ENGLISH LANGUAGE LEARNING AT MILITARY SCIENCE ACADEMY
(MSA)

Examiner: ID4

Student:

On reading the thesis I have got the following brief comments:

Merits
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- Rationale for the study, research aims, research questions, study significance and
thesis structural organization have been explicitly stated.

- The concept of learner autonomy and other issues including misconceptions on
learner autonomy have been briefly presented in chapter 2. In addition, a concise
report has been done on previous research works related to the theme of the thesis.

- As regards methodology, it is possible to say that basically, the research design is
appropriate. The treatment of the data obtained from questionnaires and follow-up
semi-structured interviews is well justified.

- The findings arranged in accordance with the 3 research questions appear to be
interesting. These findings are well based on the collected data and the research
methods appropriately applied.

- Conclusion has been obtained. The implications and recommendations offered in
chapter 5 are, to the possible extent, useful for learners, teachers, and administrators.

- What is presented in the Summary booklet is faithful to the main text content.
Shortcomings

- It is much to readers’ expectation that specific conclusions be given to each of the
research objectives respectively.

- Source indications should have been provided in more detail where required.
General assessment

Great efforts have been made by the student. The tasks set forth for the research have
been satisfactorily fulfilled. My recommendation is that the thesis be subject to
further assessment by the examination board for an award of the MA degree on the
author once all requirements are met.

My congratulations on the thesis accomplishment!
EXAMINER ID4

In other case, the examiner only produced general comments and feedback without
identifying a clear-cut approach of strengths and weaknesses. Below is an example from
Examiner ID25:

Hanoi University
Faculty of Post-Graduate Studies
EXAMINER’S REPORT ON MASTER THESIS

Thesis title: The effects of pre-reading activities on third year ESP students’ reading
comprehension at Hung Vuong university a quasi-experimental study.

Candidate:
Examiner: ID25

By using quasi-experimental method, this study investigates the effects of pre-reading
activities and students’ attitudes towards this approach. The introduction chapter has
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introduced research questions, scope, significance, and method of the study; the
organization of the thesis is also presented.

The literature review chapter covers the main relevant concepts and empirical theories
in this area. Generally, the candidate demonstrates a reflexive perspective on her
work. Related studies in Vietnam as well as in other countries have been presented.

Chapter 3 presents a well-structured and clear account of the methodology framework
of the research, the research design and the description of the data collection and
analysis. In general, the methodology chapter is coherent.

Chapter 4 reports the results of the study. The candidate shows understanding and
analytical ability at a Master level. The results are well-presented. The findings reveal
that there are remarkable changes in the post-test scores of the experimental groups as
well as in the attitudes of students towards reading lessons.

In conclusion, the thesis is well-written, the candidate demonstrates abilities in the
research field and the research meets the required standard of a Master thesis.

Hanoi, December 10, 2017

Sometimes, the examiner could provide very detailed feedback about the writing by
MA students as evidenced in the evaluation sheet provided by Examiner ID9

HANOI UNIVERSITY

DEPARTMENT OF POSTGRADUATE STUDIES
EXAMINER’S REPORT

Candidate:

Title of Thesis: THE EFFECTS OF PRE-READING ACTIVITIES ON THIRD-
YEAR ESP STUDENTS’ READING COMPREHENSION AT HUNG VUONG
UNIVERSITY: A QUASI-EXPERIMENTAL STUDY

Examiner: ID9

Date: 10/12/2017

Having examined the thesis, I have the following comments,
1. Strengths

* The study was carried out at Hung Vuong University to investigate the effects of
pre-reading activities on ESP students’ reading comprehension and on their attitude.
As such, the study utilized the quasi-experimental design with a pre- and post- tests
alongside the pre and post questionnaires. The participants were divided into two
groups of 24 students each, with the experimental group being taught by the
researcher using pre-reading activities in reading lessons while the control group
learning in a traditional way. The findings showed that the students in the
experimental group performed better on the posttest and showed more positive
attitudes towards English reading skill and pre-reading activities than the control one.

* Generally speaking, the thesis is logically structured and clearly presented,
meeting the requirements of an MA level.
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* The Literature Review and Methodology chapters are satisfactory, showing the
candidate’s basic understanding of theories and methods.

* The recommendations are proposed, and the limitations are acknowledged.

* Finally, most of the entries in the reference list at the end of the report follow the
APA 6th style. Most of the in-text citations are also properly presented.

2. Areas for improvement
The thesis, however, has numerous areas for improvement as follows,

I.In chapter 2 (Literature Review), the candidate should have mentioned two
approaches in teaching reading, namely top-down and bottom-up. Under these two
approaches, the candidate should have classified the pre-reading strategies
accordingly.

2. In Chapter 3, a more detailed description of the treatment should have been
provided. Answers to the following questions should have been included: Did the two
groups belong to one big class and have the single timetable for reading lessons or
were they completely two different classes? In case they shared the same class, how
did the researcher manage to deliver different pre-reading techniques to the two
groups?

Moreover, the researcher should have identified the relationship between the
treatment and the tests (pre/post). It seems to me that the researcher taught one thing
and tested another thing because it needed more than just pre-reading strategies in
order to complete the reading tests.

Eventually, the use of tests to evaluate the effectiveness of pre-reading strategies is
problematic due to several reasons.

First, both the pre/post tests were the achievement tests and they were supposed to be
administered after the students had finished the course. However, the pretest was
given to the students at week 1 - before they studied the contents. The posttest, in
contrast, was administered at week 12 - after they studied the contents. In addition,
some of the contents in the posttest were similar to the pretest. This, definitely, affects
the validity of the study.

Second, as far as I know, pre-reading activities can be used to arouse students’
interest in reading the texts, activating students’ prior knowledge about the topic,
which helps facilitate students’ overall reading comprehension. These, unfortunately,
do nothing with the tests the candidate used. In the pre/post tests, the test takers were
supposed to use truly while-reading strategies, not pre-reading (e.g., while-reading
strategies: understanding keywords in the questions and scanning for specific
information, predicting meaning of words in context, analyzing parts of speech,
skimming and understanding main ideas, making inference, understanding text
organisation, etc.).

Then, better methods to evaluate the effectiveness of pre-reading strategies could be
observation and different types of alternative assessment, which can be conducted at
the time of teaching.
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Conclusion

the examination board.
Examiner ID9

Question(s) for the candidate:

your attitude questionnaires?

3. Samples of pre-reading activities and lesson plans are needed.

4.Grammatical and typo mistakes are found throughout the thesis.

Overall, this piece of work can be accepted and I recommend it to be defended before

1. In what ways can pre-reading activities improve student reading comprehension?

2. How does the attitude framework in the Literature Review (pp. 18-21) relate to

3. How to ensure the validity of your study?

As can be seen from feedback provided
by Examiner ID9, the examiner figured
out shortcomings taken from each chapter
in the thesis of the student.

3. Findings and discussion
3.1. Organisation of the writing

The organisation of the writing refers
to the structure of either a graduation
paper or an MA thesis. Regarding this,
sometimes learners’ writings were quite
confusing as it lacks cohesion and
coherence. From graduation papers and
thesis collected and examined, most
students preferred to use simple sentence
structures and sometimes inexact use of
selected collocations and words were
identified. Writings examined show that
students and MA learners knew how to
use conjunctions at simple level, normally
‘and, but, so,
because...’. In some cases, use of different
types of conjunctions are not totally

precise: for example conjunctions of time

at word level, such as

(after, since, once...), reason (because, so
that...), concession (although, moreover,
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however, nevertheless), place (where,
wherever), condition (even if, provided

that...), and manner (as if, as though).

Some coordinating conjunctions were
misled. Take the following sentence as an
example:

“They are not only good for my study
but also they give me a lot of information”.

Both two clauses are not grammatically
correct, and the meaning remains rather
confusing and appears overlapping. In
practice, the sentence could be rewritten
as follows:

“They are not only interesting but also
educational”.

Besides, lack of paragraph writing

skills is identified in several finished
writing products of students and MA
learners. In some cases, it caused

confusion. Take the following extract as
an example:

the
interesting ways that I can get rid stress.

“Reading books is one of

Since I was a little girl, I have always
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been keen on science book which is full of
knowledge. I am reading animals book.
The more I read, the more I understand
like

developing of them. Do you

29

animals?...”.

The above-mentioned piece of writing
failed to meet basic requirements of a
paragraph. The paragraph appeared to be
written with good grammar such as “have
been”, use of “because, since...”; yet the
topic was confusing as it switched from
science book to animal theme. It would be
better if the writing only focused on one
major statement from which details and
supporting ideas could be developed.

3.2. Grammar

From graduation papers and theses
that the
totally

examined, we have found
expression of English is not

consistent in many ways:

Grammatical and typo mistakes are
found throughout the thesis (Examiner ID9).

Grammatical errors remain a weak
point for this study (e.g., p. vii, p. 38)
(Examiner ID3).

There remain grammatical, spelling,
and typo errors. For example:

Grammatical errors: pp. iv, v, 8, 27, 39,
42, etc. (Examiner IDS).

Students also had a habit of placing
subordinate clause prior to the main

clause. The emergence rate of 1
repetition/paper, 2 repetitions/paper, 3
repetitions/paper and more than 3

repetitions/paper accounted for 43.1%,
22.1%, 10%, and 14.8% respectively. The

following extracts can be seen as

examples for illustration:

Example: Although fast food or canned
food are recognized for its convenience, it
discourages people to...

When people have more leisure time
and become closer by the Internet use,
they are likely to...

When we study in primary schools, we
can have wonderful memory with friends.

Because the university offers more
scholarships, students find their study less
challenging.

Since not many teachers use this
activity in the classrooms, I think we
should use it as a spare one.

with
students, one of them expressed his/her
concern as follows:

In our follow-up interviews

“I often think of a sentence in
Vietnamese, then having it translated into
English with word order being similar to

that of Vietnamese”.

The main barrier in this case 1is
associated with the intervention of mother
toungue in the process of articulating an

idea into English.
3.3. Vocabulary

From our analysis, around 26% of
students showed their command of simple
words and easy-to-do word choice. Many
failed to produce exact collocations and
frequently-used phrases. Most errors also
go to misuse of word choice and part of
speech or word formation, for example:
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“She sings interestingly”, “His voice are
the
impressed] the most about him”, “do the

things I miss [remember/am
morning exercise on the terrain [in the

garden]”; “I very understand her”.

In one of our selected interviews with
students involved (Students ID7 and ID9),
it is important to explore their opinion as
it reflects how thinking [in relation with
writing] is shaped:

“I  often
dictionary or relevant phrases for idea

use Vietnamese-English

expression’” (Student ID7).

“I write one sentence in Vietnamese,
then I have it translated into English”
(Student 1ID9).

Moreover, translation is a challenging
task and the intended message could be
distorted if word-for-word approach is
taken. This type of impact of L1 is
comprehensible and can be overcome with
appropriate learning strategies.

In our follow-up interview with
Examiner ID3, the examiner affirmed this

challenge:

One of the key obstacles that students
at both graduate and undergraduate
level face is associated with how to make
the right word choice and maximise the
use of vocabulary in expressing their ideas
and thought throughout their finished

[writing] work.
3.4. Lack of formal writing style

This shortcoming is seen quite often
when it comes to writing examination of
different parts that make up of the whole
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writing. For example, several students
failed to produce a standardised abstract.
As a result, examiners came up with the
following feedback:

Abstract is too long. The Abstract must
be rewritten to secure the quality of the
research (Examiner ID3).

The Abstract is a bit too long. It needs
condensed and straight to the point.
(Examiner ID4).

The abstract is rather long. It needs
condensed and rewritten to follow strict
format of an academic paragraph writing
style. This abstract also needs to adhere to
abbreviation rules (e.g., SILL in the
second paragraph) (Examiner ID28).

In other cases, it can be errors related
to format. Format is usually fixed with a
standard form provided by the institution:

Format of the thesis should be revised.
Not sure if Part A, B and C should be kept
(Examiner ID15).

Lack of consistency in terms of thesis
format (e.g., font size of each chapter
headings) (Examiner ID18).

3.5. Lack of consistency in referencing

cited
references fell on three major categories:

Feedback on how students

First, students and MA learners might
have in-text references employed in their
writing.

Many references are missing in the
research (p. 2) (Examiner ID3).

The
amended (Examiner ID5).

reference format could be
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It is recommended that

indications for some of the presented ideas

source

should have been more specific and

provided where required (Examiner ID6).

the main research

question above, it can be summarised as

In answering

follows:

The challenges were quite diverse and
were categorized in terms of organisation
of writing, grammar, vocabulary, degree
of formality and consistency of
referencing. Learners also had challenges
in articulating their ideas, thoughts and
technical

intended messages through

writing. In  our conclusion and
recommendations that follow, a series of
possible writing and learning strategies

are noticed.
4, Conclusion and recommendations

Analysis presented above signals the
fact that writing graduation papers for
final year students and MA students
remains a challenge and it takes time to
skill.
Understanding  writing difficulties of

address such a  productive
students entails the application of teaching
and learning strategies for better writing
quality. Findings of this study show that
L1 has a certain impact on the quality of
the writing of the students examined.
These impacts could be easily recognized
when students struggle to find sentence
structure and relevant vocabulary to
express their ideas and messages. What is
more important is that students struggled

with different ways of express their idea

in written and with different linguistic
features. This finding can be used for
material design and teaching strategies for

classroom lecturers.

The following recommendations centre
on major areas that need further attention
that
process is truly ‘complex’ (Al Badi, 2015,
p. 65):

and research reflecting writing

- Developing appropriate vocabulary
and grammar learning and acquisition:
vocabulary is considered bricks in
building further language competency of
students. Vocabulary plays a key role in
language acquisition. A good command of
grammar will help learners convey their
intended messages in a precise manner.
During the process of writing completion
feedback,

vocabulary

and
of both
grammar ease the error correction process,

supervision good

knowledge and
thus creating an effective writing work

and product.

- Diversifyving reading activities: it 1s
advised that to become a good writer for
both academic and research purposes,
students are required to read intensively
and extensively (Karako¢ & Kose, 2017).
These two ways of reading will help
learners of English, in this case the final
year students and MA students, immerse
themselves in different contexts in which
English
Specifically, learners will learn how to use
the

expressions frequently used by native

is used by native speakers.

words, phrases, sentences and
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speakers. However, it is of utmost
importance to put what they have learnt
into  frequent practice to  obtain
proficiency.

- Learning logical and thinking in
English: from findings and discussion
reviewed above suggest that students
should train themselves in thinking in
English rather than adopting translation
method, that is translating what they
intended to write in Vietnamese prior to
putting the intentions down on the paper.
What signals as a warning is that several
fail

feedback given. Rewriting their work is an

students to do correction from
effective way to minimise errors and
generate new ideas that might not come
out in the first draft.

- Improving learner autonomy: this
means students should be aware of their
unique role in writing process and
completion. Students are advised to spend
time in writing practice as well as
mapping out action plan for actual
writing. A good piece of writing is
comprised of several writing phases from
brainstorming, ideas organisation,
drafting, correction and final production.
Obviously, this writing approach and
process takes time and students should
familiarise themselves with all the writing
steps, thus shaping good practice for

research writing and training.

Along with graduation paper and MA
thesis writing completion process, it is
unavoidable to make writing errors and
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mistakes. However, from pedagogical

point of view, the errors committed by the
learners could be explored to lift them out
of writing confusion and challenges.
Another implication is that there is a lack
of a system for academic and research
writing practice being applicable both
online and offline for students at final year
and MA thesis writers. Specific solutions
will be introduced in the next article.
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