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CAC YEU TO ANH HUONG TOT KHA NANG VIET TIENG ANH
CUA SINH VIEN KHONG CHUYEN TIENG ANH
TAI MOT TRUONG DAI HOC CUA VIET NAM

Mai Lan’

KT ndng viét déng vai trd quan trong trong viéc hoc ngoai ngi¥, dac biét la dbi véi sinh vién
dai hoc, nhirng nguoi cdn str dung ky ndng nay trong qud trinh hoc tap, nghién ciru & truong
ciing nhw giao tiép trong céng viéc turong lai. Tuy nhién, ddy c6 vé la Ki nang khé nhét déi voi
sinh vién Viét Nam. Bé tim hiéu thurc té tinh hinh hoc K ndng viét tai co' s& dao tao cia minh,
ching t6i da thuc hién mét cudc khdo sat nham xac dinh cac yéu té anh hwdng dén kha nang
viét tiéng Anh cta sinh vién khéng chuyén tai Treong Pai hoc Thang Long (TLU). 182 sinh vién
nam thir nhat tham gia cudc khao sat bang cach tra Ioi bang cdu héi. Nhin chung, céc yéu té énh
hwéng t6i khé ndng viét tiéng Anh theo quan diém cta sinh vién la céach tiép cén gidng day va
danh gia ki ndng viét, viéc huéng ddn cia giao vién va thwe hanh cia sinh vién, anh huéng cia
cdc yéu 16 van héa xa hdi, muc dich giao tiép caa bai viét. Nghién ciru nay Ia tién dé dé thuc hién
cdc nghién ctru hanh déng, trén co sé& d6 nhdm diéu chinh churong trinh gidng day Ki nang viét
cho sinh vién khéng chuyén tiéng Anh tai TLU.

Tir khéa: yéu t6 anh huéng, ki nang viét, sinh vién khéng chuyén tiéng Anh.

Writing plays an important role in foreign language learning, especially for undergraduate
students who need this skill for academic and research purposes as well as for communication in
their future jobs. However, writing is deemed to be the most difficult skill for Vietnamese students.
Therefore, a survey was conducted to investigate the factors affecting the English writing skills of
non-English majored students at Thang Long University (TLU). 182 first-year students
participated in this research by responding to a questionnaire. The survey found that the approach
to teaching and assessing writing, teacher instruction and student practice, the influence of socio-
cultural context, and the writings’ communicative purposes influence students’ writing capability.
This study may act as an impetus for future action research, based on which the curriculum for
teaching writing fo non-English majored students at TLU can be adjusted.

Key words: affecting factors, writing, non-English majors.

FACTORS AFFECTING NON-ENGLISH MAJOR STUDENTS’
WRITING AT A UNIVERSITY IN VIETNAM

1. Introduction education system, period 2008-2020" (later
adjusted in 2017 to extend the project to
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renovate the teaching and learning foreign
language practice in Vietnam. According
to this Project, by 2025, most Vietnamese
students finishing vocational and higher
education can competently use a foreign
language and compete for jobs in the
regional and global markets (Decision
1400/Qb-TTg, 2008 and Decision
2080/Qb-TTg, 2017). Although the
project aims at all foreign languages taught
and learnt in the country, the whole society
mainly pays attention to English as it is
used as global lingua franca in various
aspects of life, especially in business,
science and trade. English is believed to
help individual citizens in their
competition for further study and working
opportunities, help the country to integrate
into the world globalization and compete in
the world market. However, many
Vietnamese learners of English have not
been able to use the language competently
yet, especially in their writing skill (Luu,
2011; Trinh & Nguyen, 2014). For
example, a majority of exam candidates
could not construct a paragraph properly or
chose to skip the writing section in the
English paper of the Vietnamese National
General Certificate for  Secondary
Education Examination. This partly
contributed to their low overall score
(mainly between 2.0 and 3.5 points) (Pham
& Truong, 2021). Other statistics proving
Vietnamese students’ difficulty in writing
is their IELTS writing band score.
Vietnamese test-takers scored the lowest
average for writing in the IELTS academic
test in 2015 (Nguyen, 2016) and in 2019
(Nguyen & Nguyen, 2022). All the

evidence shows that English writing is a
big challenge for Vietnamese learners.

However, it is undeniable that writing is
crucial for higher education students’
academic performance and their later work
(Nguyen & Nguyen, 2022). As Vietnam
attracts more foreign investments and
integrates more deeply in the world’s
economy, it is worthwhile for tertiary
students to prepare themselves with skills
to write for professional purposes. Right at
the university, they must be well equipped
with the range of written genres they will
encounter in future working places.
Nonetheless, the real writing teaching and
learning practice at Vietnam’s universities
is still a distance from the requirement,
especially for non-English major students,
who are believed to have weaker language
knowledge  foundation and fewer
opportunities to practice writing skill
separately compared to English major ones.

In the context of Thang Long University
(TLU), non-English majors do not have
writing sessions; instead, they have writing
skill as an integral part of integrated
lessons. They learn to write a wide range of
business-related documents and
correspondence such as reports, proposals,
emails, letters, etc. in certain provided
contexts. However, their products have not
met the requirements, and writing has
always been the worst among four
language skills. For that reason, this study
tries to answer the research question:

What factors affect non-English major
students’ performance in business-related
writing at Thang Long university (TLU)?
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1. Literature review

That students’ writing is the worst
among four English language skills is not
only a problem in Vietnam but also in other
countries teaching and learning English as

a foreign language, such as China,
Thailand, Indonesia, Iran, Pakistan.
Therefore, the effort of international

scholars has been invested in discovering
factors affecting ESL and EFL students’
writing abilities. Because of different

socio-economic, cultural, educational
conditions, students from different
countries have different groups of

difficulties; however, some outstanding
factors affecting English learners’ writing
can be identified.

1.1. Teaching approach

One important factor affecting students’
writing performance is the teaching
approach (Krisnachinda, 2006; Nguyen,
2018; Yang, 2016). If the teaching
approach is appropriate, it will facilitate
students’ writing; otherwise, it will hamper
their skills. As
researchers, linguistic knowledge is still
the main focus of most writing classes. For
example, at Thai universities, the teaching
of writing focuses on producing ‘coherent,
error-free text’ while ignoring purpose,
audience and processes of composing the
text itself (Krisnachinda, 2006; Nguyen,
2018). Yang (2016) stated that in his
country, English writing courses are still
traditionally around teachers’ lectures,
learning is mainly a process of knowledge
input. Chinese teachers focus too much on
teaching language knowledge with little

found by previous
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attention to socio-cultural background.
This is also a common practice in Vietnam,
where writing classes not only at tertiary
but also at lower levels of education are
still language-based (Luu, 2011; Trinh &
Nguyen, 2014; Evans, 2019; Pham &
Truong, 2021). Under such pedagogy,
writing activities become tightly controlled
tasks. Students often do grammar- or
vocabulary-based exercises such as gap-
filling, sentence-building, and
transformation. Even composition writing
tasks are modified into the above-
mentioned forms. If students are required
to write a composition, their teachers still
focus on equipping them with topic-related
vocabulary while asking them some lead-
in questions to help them shape ideas (Luu,
2011; Evans, 2019; Trinh & Nguyen, 2014).
Otherwise, teachers may ask students to
imitate, copy, or change words from model
text (Krisnachinda, 2006). Such practices
emphasize memorization and rote learning,
which do not enable students to produce
various writings that can ‘serve the purpose
of plurality of real readers outside the
classroom’.

1.2. Testing and assessment

Assessment is an integral part of
teaching, it guides teachers in their
teaching practice (Shogbesan & Bamidele,
2016). It is undeniable that passing exams
is vital to both teachers and students;
therefore, it is understandable why teachers
are in favor of providing their students with
skills necessary to meet the exams’
requirement. In China, because of the poor
requirement of writing in College English
Syllabus, this skill falls far behind others
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(Yang, 2016). In Vietnam and Thailand,
English tests often include objective-type
questions, for instance, sentence
completion, reordering jumbled-word
sentences, gap filling, error correction, etc.
(Luu, 2011; Nguyen, 2018). As a result,
most English writing classes are exam-
driven with tightly controlled tasks, which
causes learners a number of difficulties in
producing real communicative writing.

1.3. Teachers' and students’

involvement in writing

Another factor related to teaching
practice that greatly influences students’
and  students’

writing is  teachers

participation in writing classes.
Researchers found that English classes in
East Asia are still traditionally teacher-
oriented (Luu, 2011; Trinh & Nguyen,
2014; Yang, 2016; Evans, 2019; Pham &
Truong, 2021). This leads to a vicious
circle between teachers' and students’ roles
in English writing classes. On the one hand,
that teachers focus too much on teaching
language knowledge and ignore socio-
cultural background, do not provide timely
and proper feedback makes students
become inactive in learning. On the other
hand, students’ lack of enthusiasm and
contribution in classes in return leads to
teachers’ passive teaching. This is the
reason for the fact that writing falls far

behind other skills.
1.4. The influence of native culture

Culture is closely related to languages,
and has long been considered important in
foreign language instruction. Especially,

knowledge of culture was proved to have
great impact on students’ productive skills
(Jamasbi & Bagher, 2017). Therefore, to
boost students’ writing ability, they should
be equipped with linguistic and cultural
knowledge of the language they learn.
However, it seems that teachers have not
paid enough attention to this issue. Lacking
teachers’ instruction, students have to
struggle to complete their writing. Chinese
students, for example, tend to apply their
native principles into their English writing
as their teachers do not notice that Chinese
culture and thinking are different from
those of Western world (Yang, 2016).
Similarly, Thai university students often
plan their essays in Thai language and then
translate them into English (Nguyen, 2018)
without noticing the different nature
between the two languages, two cultures
and two ways of thinking. This problem
was also found in Iranian, Pakistani and
Vietnamese contexts (Ariyanfar &
Mitchell, 2020; Evans, 2019; Fareed et al.,
2016; Luu, 2011; Pham & Truong, 2021;
Trinh & Nguyen, 2014). As teachers are
not aware of cultural differences and do not
equip
students will easily commit culture-related
mistakes. Their negative transfer of their

students with such knowledge,

native culture to the target one will make
their writing unnatural.

The four mentioned factors unarguably
have influence on students’ writing but they
are not the same across contexts. This study,
therefore, aims to examine whether such
factors affect students’ writing performance
in the context of the study (TLU).
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2. Methodology
2.1. Context of the study

Thang Long University is a practice-
oriented training institution in Vietnam,
aiming to provide high-quality human
resources for the cause of industrialization,
modernization and international
integration of the country. The university
has always considered English a key
subject, creating competitive advantages
for the school’s students. To equip students
with practical English for international
working environment, TLU is applying an
English teaching curriculum of 9 modules
from Elementary 1-2-3 to Pre-intermediate
1-2-3, and then Intermediate 1-2-3 for all
non-English majors, in which students
study business-oriented general English
(there is no ESP course) and develop all
four language skills. Learners use the
course book Market leader Elementary (3"
edition) for the first three levels, and
Market leader Pre-intermediate (3¢
edition) for the next 3 levels. In the last
three levels, students work on TOEIC-
based materials to achieve the dual goal of
improving their English competency and
satisfying the MOET’s requirement for
outcome standard (non-English major
students must have a TOEIC score of at
least 450 to graduate from university).

The course books Market Leader are
divided into 12 units; each unit consists of
seven parts: starting up, vocabulary,
reading, listening, language review, skills
and case study. Students in the first six
modules study writing integrated in case
studies, in which they are given a practical
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situation, they then discuss in pair or in
group to solve the problem(s) and writing
is a follow-up activity basing on that case
situation and discussion. Such writing is
believed to be practical and useful for
students’ written communication as it
mimics what they have to deal with in later
jobs. To be specific, at Elementary level,
students have to write a wide range of
business-related documents such as emails,
letters, messages, plans, company profiles,
action minutes. At pre-intermediate,
students are required to deal with a higher
level of business correspondence writing
tasks such as emails, letters, reports and
proposals.

2.2. Research method

To have a thorough look at all the
factors affecting TLU non-English major
students’ writing performance, this study
employed a quantitative method. A
questionnaire was used to collect data. The
questionnaire included 15 items, of which
five were close-ended and the other ten
allowed respondents to choose more than
one option or provide additional
information. Quantitatively, Microsoft
Excel was utilized to count frequencies and
percentages of the responses to close-
ended questions. For those open questions,
data collected were then synthesized,
compared and contrasted to qualitatively
draw a comprehensive picture of factors
affecting students’ writing.

2.3. Participants and

strategies

sampling

Participating in the study were 182 non-
English specialized freshmen coming from
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and “reordering the given words to make
correct sentences”. Regarding university
experience, the list of writing tasks sorted
top-down by frequency of being used by
students is as follow: filling in blanks with
suitable words (62.1%), using given words
to write complete sentences (59.3%),
rewriting the sentences without changing
the meaning (45.6%) and reordering the
given words to make correct sentences
(40.7%). Even the “others” that survey
participants mentioned also check their

linguistic ~ knowledge, for instance,
“matching sentences halves”, “multiple-
choice questions”, “error finding and

correction”, and “writing conversations”.
In the meantime, writing composition - the
task with practical communicative purpose
- just accounts for small portions of the
respondents’ writing classes. This result
goes in line with previous research.
According to Evans (2019) and Luu (2011),

students were given not only pure

certain writing tasks, for instance, letter
writing, in the form of grammar and
vocabulary practices. Pham & Truong
(2021) also found out that a majority of
high school students normally practiced
writing in a tightly controlled way.
Consequently, they did not possess any
strategies for composing texts
independently. All in all, writing
composition has not been given enough
attention although this activity is closest to
real-life written communication.

Regarding writing compositions, survey
participants affirmed that teachers prefer
providing direct instruction to analyzing
sample text(s) to help students understand
what to do. 19.1% of respondents stated
that their high school teachers gave them
samples, while only 7.3% said their
university teachers did that. No matter
what approach teachers choose, there is an
obvious common feature that they still
focus more on linguistic knowledge.

language-checking exercises but also
High school | University

Analyze the instruction to help students understand the 69.1% 47.5%
requirements
Make guiding questions to help you shape your ideas 38.2% 9.5%
Provide vocabulary related to the topic 37.6 % 7.8%
Provide syntactic structures that can be used in the target 44.4% 20.7 %
composition
Initiate the format of the target composition 19.1% 7.3%
Analyze the social context and communicative purpose of 4.5% 7.3%
the target writing

Table 1. Steps teachers do to directly instruct students on how to write a composition
at high schools and university

As can be seen in Table 1, the former
groups of teachers often prioritized helping
their students understand the requirement

correctly, and then they made sure that
students could produce a composition with
the fewest grammatical and lexical
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mistakes. For the latter group, providing often tried to equip students with
language features was even a top priority. vocabulary and grammar input.
Data in Table 2 shows that teachers most
High school | University
Give the model text as a sample answer only 4.7% 5.5%
Pick up the language features and teach vocabulary, 61% 52.8%
syntactic structures
Analyze the format of the model text(s) 20.9% 26.4%
Analyze the cultural and social context, communicative 7.6% 7.4%
purpose of the model text(s)
Analyze the idea development of the model text(s) 4.7% 4.3%
Distinguish the tone of the model text(s) 1.2% 3.7%

Table 2. Steps teachers do when using model text(s) to instruct students
on how to write a composition at high schools and university

This finding is in accordance with that
of Trinh and Nguyen (2014) that teachers
often provide students with topic-related
vocabulary and guiding questions for
brainstorming ideas. Model texts may also
be provided, but language form, rather than
the communicative purpose and audience
of that model, is often analyzed. The
current teaching writing approach is
believed to help students produce error-
free texts following the models of correct
language with similar topic only. They are
not equipped with enough crucial features
of the text types needed for their
independent text compositions, such as
social purposes, schematic structure and
proper linguistic aspects typical for a
certain type of writing. There is no doubt

why students do not pay attention to the
communicative purpose and audience of
their writings. They they often fail to
produce a successful written text when the
topic is dissimilar to that they have been
taught by teacher. In fact,73.9% of the
respondents said that they were asked to
write a composition of the same or similar
topic to that of the sample. As a result, 79%
are not confident that they can write
effective compositions of the type they
have learnt, no matter what topic is
required.

That such an improper teaching
approach remains consistent throughout
the education system can partly be
attributed to testing and assessment.

Testing writing Teaching writing
High | University | High | University
school school
Using the given words to write complete | 57:4% | 58.7% | 58.9% | 59.3%
sentences

114




Mai Lan TRAO POI THONG TIN
Rewriting sentences in another way but | 52.3% 53.1% 51.1% 45.6%
remain the same meanings
Filling in blanks with the suitable words | 30.6% 50.8% 50.6% 62.1%
Reordering the given words to make | 44.9% | 39.7% | 41.1% | 40.7%
correct sentences
Writing composition 30.7% 33% 31.1% 37.9%
Others (Finding and correcting errors) 6.3% 10% 6.7% 17%

Table 3. Comparing the frequency of writing tasks appearing in classroom and in the test

Survey results show that the frequency
of occurrence of each exercise type in the
tests and during the learning process is
proportional to each other. Teachers spend
more time preparing students for the task
types that appear more often in the tests. As
a result, students get more used to doing
language-based exercises rather than
composing their own complete product. In
general, long-term exposure to this exam-
driven teaching style makes it difficult for
students to achieve the real objective of
writing.

Another aspect of teaching approach is

the role of teachers and students in the class.

According to Nguyen (2009), most of EFL.
teachers in Vietnam find writing a
complicated skill to teach. This may
explain for their inactive participation in
their own teaching. Students in the solid
Vietnamese writing classrooms of all
levels often play the role of passive
language knowledge receivers and
imitators while teachers are providers
(Tran, 2007; Trinh & Nguyen, 2014; Pham
& Truong, 2021). This is proved to be true
in the case of TLU. Teachers play the
central role in giving instruction or
modelling the text(s) before students work
out their own writing. As stated in 2.3,

teachers mostly provide necessary
language-based input from their viewpoint.
Students are not provided with “discovery
tasks” so they are not motivated to
participate in and integrate “all receptive
and productive skills” in classroom
activities. These teacher-centered practices
lead to passive learning attitudes among
students (Trinh & Nguyen, 2014). In such
classes, interaction is often one-way from
teachers to students and there are a few
collaborative activities (Trinh & Nguyen,
2014). In fact, 133 out of 182 non-English
majors participating into the survey stated
that they practiced writing individually,
while only 49 said they worked with a
partner to produce a joint composition after
their teachers’ lecture.

3.2.2. Teachers and students’ lack of
attention to cultural differences and
culture-related issues in writing

Statistics from Table 1 and Table 2
reveal that social and cultural features have
not been given adequate attention. When
teachers provide direct instruction, only
4.5% of those from high schools and 7.3%
from university mention the target writing's
social context and communicative purpose.
The figures are slightly higher when
teachers modelling the sample(s), 7.6%
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and 7.4% of the survey participants said
that their teachers from high school and
university, respectively analyzed the
cultural and social context, communicative
purpose of the model text(s). Such survey
results confirm the common practice found
earlier by Chinese and Arab scholars
(Ariyanfar & Mitchell, 2020; Yang, 2016)
that, in English classes for non-English
majors, teachers have long been focusing
on teaching language knowledge, and
paying relatively little attention on
instructing students on social and cultural
background. In addition, EFL students
have long been used to their first
language’s writing practice, including “a
wide range of communicative acts:
stylistics, rhetorical devices, grammar
awareness, contextual awareness (setting
audience, and readership), the physical
aspects of writing and thought process”
(Ariyanfar & Mitchell, 2020; Elachachi,
2015). Therefore, students tend to translate
their own cultural values, norms and
writing tradition from their first language
into their writing in English, which makes
their products fall far behind standard
English pieces of writing in terms of
content, organization, vocabulary use and
even mechanical issue as punctuation. In
other words, students’ unawareness of
socio-cultural variation between their L1
and L2 and lack of understanding of social
context for the writings make their
products fail to achieve the communicative
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purposes in target language, they just
sound Vietnamese English (Nguyen, 2009).

3.3. Difficulties students encountered
in writing composition

It is common to believe that with the
current consistent teaching approach from
high school to university, as presented
above, students can have sufficient
language input necessary for their
composition production. However, the
finding is really surprising in the way that
a majority of students joining the survey
(65.1%) have troubles choosing suitable
language resources for their expression.
Understanding the context and being aware
of communicative purpose just ranks
second in students’ list of difficulties when
it was named by 20.3% of the survey
participants. Using conventional format
and understanding the writing task
requirements occupy positions three and
four in the list with only 10.5% and 4.1%
respectively. This survey result points out
two notable facts: (1) students are crammed
with too much language knowledge but
they actually lack understanding on how to
use this input properly in practical
situations; (2) for students, it is more
important to produce a free-of-error
composition than a communicative fitting
the context. This also shows that students
are so used to the current teaching and
assessing writing approach.
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purposes as students lacked cultural

knowledge.

Therefore, to make students be able to
communicate in real life, the writing tasks
should use authentic materials such as real-
life correspondences to provide them with
accurate linguistic and culture-related
input and the contexts they are used.

Although the study did obtain the aim of
finding out factors affecting TLU non-
English majors’ writing ability, it revealed
a few limitations such as its limited scope
(survey only at one university), lack of
qualitative data, and simple data analysis
employment (no inferential data analysis as
t-test, correlation, etc.).

To improve TLU students’ writing

performance, a genre-based teaching

approach is recommended as it is

particularly relevant for non-English

majors, suitable for academic and
professional setting. Genre-based teaching
and learning cycles help students to learn
from very simple and dependent to
independent steps. Working under this
process, students can enhance their four
skills,
the target

promotes student autonomy and teamwork

language promote  cultural

knowledge of language,
spirit, and, more importantly, improve their
progress in writing. Therefore, this study
serves as a rationale for the following
research in which genre pedagogy can be
applied that the
curriculum will be adjusted to best

and evalvated so

facilitate students’ writing improvement.
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Appendix
QUESTIONNAIRE
An investigation into the status quo of non-English major students' learning writing
at Thang Long university
Khao sat thuc trang hoc ki niing viét tiéng Anh cia sinh vién khong chuyén
tai Trwong Pai hoe Thing Long

This questionnaire is intended to investigate the status quo of non-English major students’
learning writing skills at Thang Long university. Data collected from this survey will be used
for research purpose and as a foundation for teaching method improvement. All responses will
be kept anonymous and no one will be identifiable in the research.

Thank you very much for your kind taking time and effort!

Bdng cdu hoi nay nhdam diéu tra hién trang hoc ki ndng viét ctia sinh vién khong chuyén tiéng
Anh tai Truong Dai hoc Théing Long. Dit liéu thu thdp dwoc tir cudc khdo sdt nay s€ dwoc st
dung cho muc dich nghién ctru va lam nén tang cho viéc cdi tién phwong phdp gidng day. Tdt
cd cdc cdu tra 1oi s€ dwoc gitk an danh va thong tin cd nhén ciia ngwoi tham gia sé dwoc gi
kin.

Xin chéan thanh cam on cdc ban déi danh thoi gian va cong suc tham gia khdo sdt!
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1. What level of English in the curriculum are you taking? Cép d% tiéng Anh ban dang hoc
6 truong la gi?

A. Elementary 1 (So cap 1)

B. Elementary 2 (So cap 2)

C. Elementary 3 (So cap 3)

D. Pre-intermediate 1 (So trung cap 1)

E. Pre-intermediate 2 (So trung cap 2)

F. Pre-intermediate 3 (So trung cap 3)

2. In which skill did you get the lowest mark in your latest midterm? Trong bai kiém tra
giita ki gin nhat, ki niing nao ban dat diém thip nhit?

A. Listening (Nghe)

B. Speaking (N6i)

C. Reading (Poc)

D. Writing (Viét)

SECTION 1: STATUS QUO OF LEARNING WRITING SKILL - HIEN TRANG HQC
VIET HIEN NAY
3. What type(s) of writing tasks do you often do in classes (You can choose more than one
option)? Loai bai tip viét nao ban thwong lam trén 16p (ban ¢6 thé chon nhidu hon mot
phwong an tra 1oi)?
A. Rewrite the sentences without changing the meanings (Viét lai cdu sao cho nghia khong dbi)
B. Reorder the given words to make correct sentences (Sap xép tir thanh ciu hoan chinh)
C. Use the given words to write complete sentences (Diing tir goi ¥ viét cdu hoan chinh)
D. Fill in the blanks with suitable words (Dién tir vio chd tréng)
E. Write compositions (Viét bai luan)
F. Other (Khic ....)
4. In composition writing classes, your teacher often ...
Khi hoc viét luan, gido vién cia ban thwong ...
A. instructs how to write directly. (If you choose this, answer question 5)
truc tiép hudng dan cdch viét bai. (Néu ban chon phuong 4n nay, tra 10i ciu hoi 5)
B. provides and analyzes sample text to show what to do. (If you choose this, answer questions
6-7)
cung cip bai mAu, phén tich bai miu dé thuyét minh cdch viét bai. (Néu ban chon phwong 4n
nay, tra loi ciu hoi 6-7)
5. If your teacher instructs how to write directly, what does he/she often do (You can choose
more than one option)? Khi true tiép hwéng din viét bai, gido vién cia ban thwong lam
nhirng gi? (Ban c6 thé chon nhiéu hon mdt phwong an tra 16i)?
A. Analyze the instruction to help students understand the requirements (Phin tich yéu cau cua
dé bai dé sinh vién nim dugc yéu cu cua dé bai)
B. Make guiding questions to help you shape your ideas (Dt ciu hoi dan dat dé tim ¥)
C. Provide vocabulary related to the topic (Cung cap tir vung lién quan dén chii dé bai luan)
D. Provide syntactic structures that can be used in the composition (Cung cp cau tric ciu c6 thé
st dung trong bai luén)
E. Analyze the format of the target text (Phan tich cau triic can ¢6 cta bai viét)
F. Analyze the social context and communicative purpose of the target writing (Phén tich b6i canh
x4 hdi va muc dich giao tiép can ¢6 cua bai viét)
6. If your teacher provides the sample composition, your teacher often ... (You can choose
more than one option)
Khi gido vién cung cAp bai luan miu, gido vién thuong ... (Ban c¢6 thé chon nhidu hon mét
phwong an tra 1o1)
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A. Give the model text as a sample answer only (chi diing bai mau nhu mét vi du vé cau tra 1oi)
B. Pick up the language features and teach vocabulary, syntactic structures (lua chon céc chi tiét
ngdn ngit dién hinh nhu tir vung, cAu tric ciu dé day)
C. Analyze the format of the model text(s) (phan tich cau triic bai mau)
D. Analyze the cultural and social context, communicative purpose of the model text(s) (phén tich
bobi canh vin héa va x4 hoi, muc ticu giao tiép ciia bai mau)
E. Analyze the idea development of the model text(s) (phén tich cdch phét trién § trong bai mau)
F. Distinguish the tone of the model text(s) (phan biét vin phong ciia bai mau)
7. After the sample analysis, you are often asked to ... Sau khi phan tich bai miu, ban thuong
dwoc yéu ciu ...
A. practice writing individually. (tw luyén viét phan bai cua minh)
B. practice writing collaboratively before doing it yourself. (viét bai chung vdi ban trudc khi tir
minh viét bai)
8. What type(s) of writing tasks do you often do in the tests? (You can choose more than 1
option). Loai bai tap viét nao ban thwong gip trong céc bai kiém tra? (Ban c6 thé chon
nhiéu hon mét phwong 4n tra 16i)
A. Using the given words to write complete sentences (Ding tir goi ¥ viét ciu hoan chinh)
B. Rewriting sentences without changing the meanings (Viét lai cu sao cho nghia khong dbi)
C. Filling in blanks with suitable words (Dién tir vio chd trong)
D. Reordering the given words to make correct sentences (Sap xép tir thanh cAu hoan chinh)
E. Writing composition (Viét bai luan)
F. Other (Khac) ...
PART 2: HIGH SCHOOL EXPERIENCE WITH LEARNING WRITING SKILL
9. What type(s) of writing tasks did you often do in classes (You can choose more than one
option)? Loai bai tip viét nao ban thwong lam trén 16p (ban ¢6 thé chon nhidu hon mét
phwong an tra 16i)?
A. Rewrite the sentences without changing the meanings (Viét lai cAu sao cho nghia khong dbi)
B. Reorder the given words to make correct sentences (Sap xép tir thanh ciu hoan chinh)
C. Use the given words to write complete sentences (Diing tir goi ¥ viét cAu hoan chinh)
D. Fill in the blanks with suitable words (Dién tir vio chd tréng)
E. Write compositions (Viét bai luan)
F. Other (Khic ....)
10. In composition writing classes, your teacher often ...
Khi hoc viét luin, gido vién cia ban thwong ...
A. instructed how to write directly. (If you choose this, answer question 12)
truc tiép huong dan cdch viét bai. (Néu ban chon phwong 4n nay, tra 1oi cAu hoi 12)
B. provided and analyzed sample text to show what to do. (If you choose this, answer questions
13-14)
cung cAp bai mau, phén tich bai miu dé thuyét minh cdch viét bai. (Néu ban chon phuong 4n
nay, tra o1 ciu hoi 13-14)
11. If your teacher instructed how to write directly, what did he/she often do (You can
choose more than one option)? Khi truc tiép hwéng din viét bai, gido vién cia ban thwong
lam nhirng gi? (Ban c6 thé chon nhidu hon mdt phwong an tri 161)?
A. Analyzed the instruction to help students understand the requirements (Phan tich yéu cau coa
dé bai dé sinh vién nim dugc yéu ciu cua dé bai)
B. Made guiding questions to help you shape your ideas (Dt ciu hoi dan dat dé tim ¥)
C. Provided vocabulary related to the topic (Cung cap tir vung lién quan dén chii d& bai luan)
D. Provided syntactic structures that could be used in the composition (Cung cap cau tric ciu cé
thé sir dung trong bai luin)
E. Analyzed the format of the target text (Phin tich cau tric can c¢6 cua bai viét)
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F. Analyzed the social context and communicative purpose of the target writing (Phan tich boi
canh x4 hoi va muc dich giao tiép can ¢6 cia bai viét)

12. If your teacher provided the sample composition, your teacher often ... (You can choose
more than one option)

Khi gido vién cung cAp bai luin miu, gido vién thuong ... (Ban c¢6 thé chon nhidu hon mét
phwong an tra 1o1)

A. gave the model text as a sample answer only (chi diing bai mau nhu mét vi du vé cdu tra 161)
B. picked up the language features and taught vocabulary, syntactic structures (lwa chon céc chi
tiét ngdn ngir dién hinh nhu tir vung, cu tric ciu dé day)

C. analyzed the format of the model text(s) (phan tich cau triic bai mAu)

D. analyzed the cultural and social context, communicative purpose of the model text(s) (phan
tich b6i canh van héa va xa hoi, muc tidu giao tiép cta bai mau)

E. analyzed the idea development of the model text(s) (phn tich cdch phét trién ¥ trong bai mau)
F. distinguished the tone of the model text(s) (phan biét van phong ctia bai mau)

13. After the sample analysis, you were often asked to ... Sau khi phan tich bai méu, ban
thuong dwee yéu ciu ...

A. practice writing individually. (tw luyén viét phan bai coa minh)

B. practice writing collaboratively before doing it yourself. (viét bai chung vdi ban trudc khi tir
minh viét bai)

14. What type(s) of writing tasks did you often do in the tests? (You can choose more than
1 option). Loai bai tap viét nao ban thudng gip trong cac bai kiém tra? (Ban c6 thé chon
nhiéu hon mét phwong 4n tra 16i)

A. Using the given words to write complete sentences (Ding tir goi ¥ viét ciu hoan chinh)

B. Rewriting sentences without changing the meanings (Viét lai cu sao cho nghia khong dbi)
C. Filling in blanks with suitable words (Pién tir vao chd trong)

D. Reordering the given words to make correct sentences (Sap xép tir thanh cau hoan chinh)

E. Writing composition (Viét bai luan)

F. Others (Khic) ...

PART 3: DIFFICULTIES IN LEARNING WRITING SKILL

15. What are your difficulties in writing a composition? (You can choose more than one
option). Nhirng khé khiin ban gip phai khi viét bai luin 1a gi? (Ban c6 thé chon nhidu hon
mot phwong an tra 1oi)

A. Understanding the requirements of the writing task (Hiéu yéu cu cua dé bai)

B. Understanding the context and being aware of the communicative purpose (Hiéu dugc béi canh
ctia bai viét va xdc dinh duoc muc dich giao tiép can c6 ciia bai viét)

C. Use conventional format (viét diing cdu tric cta thé loai bai viét)

D. Choosing suitable language resource for the target writing (Lya chon cdc yéu t6 ngdn ngit phit
hop cho bai viét)

E. Other (Khic) ...

(Ngay nhdn bai: 27/7/2022; ngay duyét dang: 06/4/2023)
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