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NGHIEN CUU XU HUONG POC Cl’JA,SINH VIEN
HOC CHUYEN NGANH BANG TIENG ANH
TAI MOT TRUONG PAI HOC CONG LAP

Nguyén Thj Trang’, Vii Thi Thu™

Nghién ctru nay dwoc tién hanh nham tim hiéu vé tan suét doc tai liéu, xu hwéng doc cta
sinh vién thuéc cac khoa giang day chuyén nganh bang tiéng Anh tai Truong Pai hoc Ha Noi
ciing nhw mét sé dang nhiém vu hoc tap yéu cau hoat dong doc cia sinh vién. Béi twong khdo
sat bao gébm 134 sinh vién ctaa Khoa Quéc té hoc va Khoa Quén trj kinh doanh va Du lich. Két
qué nghién ctru phan anh phén Ién sinh vién danh nhiéu thoi gian dé doc tai liéu. Sinh vién ciing
rét thich doc cac ngubn tai lidu tir thw vién nha trrdng, déc biét la sach va cac ngubn tham khéo
tiéng Anh. Nghién ctru ciing chi ra mét s6 chién lwoc doc ma dbi twong nay thudng sir dung. Tir
nhing két quéa thu duwoc ttr bang hdi va phéng van sinh vién, tac gia dé xuét mot sé y kién vé viéc
tao dung danh muc tai liéu cén doc ciing nhwr hwéng dan phurong phap doc nhdm gop phén t6i
wu hoa hiéu qua viéc hoc caa sinh vién.

Twr khéa: churong trinh day hoc cac mén chuyén nganh béng tiéng Anh, xu huéng doc,
Truong Pai hoc Ha Noi.

The study was implemented to identify the frequency and tendency of reading of English
medium instruction (EMI) third-year students at Hanoi University (HANU) as well as some tasks
requiring reading performance. The research participants were 134 students of the Faculty of
Management and Tourism and the Facully of International Studies. The results revealed that a
majority of the respondents spent much time reading materials. They also expressed a favourable
attitude towards different sources from HANU library and highly valued some sources like English
books and references. Some strategies were also pointed out in their reading process. On the
basis of the questionnaire and interview data, this study proposed some recommendations on
providing reference lists as well as instructions for reading to maximize EMI students’ learning
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AN INVESTIGATION INTO EMI STUDENTS’ READING TENDENCY
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Introduction past time, the EMI has been put into
d practice in many universities around the
world. EMI tertiary program was first

Regarded as a variation of content an.
language integrated learning (CLIL), in the
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in the 1990s.
the first official document

introduced in Vietnam
However,
concerning EMI implementation is the
Resolution on Higher education Reform
Agenda, which was promulgated in 2005
(Tran et al., 2021). The Document referred
English as a tool to serve the process of
teaching and learning other subjects at
tertiary institutions. EMI is expected to
support Vietnamese

students with not only English proficiency

undergraduate

but also basic and essential academic
knowledge of specialized subjects to meet
requirements of global working and
communicating environment. Since then,
the implementation of EMI has been
encouraged, but not compulsory. In
response to EMI policy, until now, more
than 20 tertiary educational institutions in
Vietnam have applied EMI programs after
satisfying concrete criteria of Ministry of
Education and Training (Vu, 2020). The
implementation of specialized teaching
programs in English and French was first
introduced in HANU in 2002. This is also
the first university in Vietnam to officially
train bachelor’s degree programs entirely
in English.

Among the language skills for EMI
students, reading is viewed as an essential
part. According to Chou (2016), since
students often face difficulties in
understanding the nature of textbooks and
lectures’ content in EMI, their results of
tests are often poor. The status quo happens

to both low English proficiency learners

and those with higher language proficiency.

Chou (2016) also implied that if students
can master the assigned English reading
documents, they tend to understand the
EMI lectures better. Therefore, reading in
the EMI courses is of great significance to
boost students’ English proficiency and the
success of their learning.

Despite its role in EMI program,

research on EMI students’ reading
tendency in Vietnam in general and in
HANU in particular is in a limited number.
This is a primary reason for the researcher
to embark on conducting an investigation
into EMI students’ reading tendency in

HANU.
Research questions

The study was implemented to identify
the frequency of reading, some tasks
requiring EMI students to read materials
and their reading tendency. To this end, the
study had to answer the following three
research questions:

1. How often do EMI students read
materials?

2. What is
tendency?

3. What tasks require EMI students to
read materials?

EMI students’ reading

Literature Review

Role of
proficiency

reading in language

According to Bostock (2020), reading
plays an essential role in studying a
language because it supports learners’
other related skills such as vocabulary,
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grammar, and writing. In the same view,
Williams (1984) stressed some merits of
reading as follows: “further practice in the
target language can be obtained; learners
can reuse it to apply in some skills like
writing and speaking; learners can know
the way to obtain information from texts to
extract what they really need” (p.13).

Role of reading in EMI

According to Hermida (2009), reading
can be seen as the most elemental academic
skill because it serves as an indispensable
requirement for academic success in

tertiary education. In Pecorari et al.
(2012)’s research, purposefully designed
books and required readings are targeted as
priorities in the academic program and a
useful source for content learning.
that
undergraduate students have to “read for a
degree” (Aldridge, 2019, p.38). Similarly,
(2021) that

considerable reading skill is particularly

Therefore, it is undeniable

Owen et al. insisted

important to academic targets for second
in an EMI
environment. Nevertheless, L2 English

language (L2) learning
learners are often burdened with reading
related problems as compared with first
language (L1) students like challenges in
reading longer texts, insufficient L2
background knowledge, and the limited
ability of mastering language in general
(Grabe & Zhang, 2013). Spack (1997) also
pointed out that the most considerable
challenge for intermediate sophomores
who desire to register for upper level EMI

program may be finding the way to handle
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a great deal of required reading. Besides, as
indicated by Hoang and Nguyen (2019),
lecture comprehension is considered as the
most frequent problems faced by EMI
students whose L1 is not English. Reading
ineffectively can lead students to the loss of
specific parts given by their lecturers. As a
result, reading is increasingly put more
emphasis in the EMI programs.

Previous research and research gaps

There is a large volume of published
studies describing students’ reading in
language learning process. For example, in
a study on reading attitudes and reading
habits
students, Ho (2016) implied that university

of Vietnamese undergraduate
practices and services have an importance
influence on reading engagement. Students
tend to be involving in reading if they are
asked to read more frequently. Haliru et al.
(2015)’s research on an assessment of
reading habit among secondary school
students in Kaduna Metropolis found out
that over half of respondents spent from
one to two hour reading while only roughly
six percent of them spent more than four
hours reading their books. Nevertheless,
most of related studies have only focused
on investigating the sample’s reading in
language learning, and the detailed studies
on students’ reading in EMI courses are
limited to local survey. Moreover, the
research to date has tended to prefer
quantitative strategy to both designs. As a
result, some above-mentioned limitations
require further consideration and studies in
this field.
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Methodology
Research setting and participants

The setting of this research was in
HANU, which is regarded as one of the
leading universities in the field of foreign
language training in Vietnam. Some
foreign languages are taught in HANU like
English, Japanese,
French, Portuguese, Italian and Spanish.
Experiencing more than 60 years of
establishment and development, HANU

has demonstrated its reputation in training

Chinese, Korean,

foreign languages at all three levels
(Bachelor, Master, Doctorate). There are
currently six specialized bachelor’s degree
programs which are entirely taught in
English at the university, namely Business
Administration, Finance and Banking,
Accounting, Tourism, International Study
and Information Technology.

In this study, the researcher targeted
subjects as third-year students of Faculty of
Management and Tourism (FMT) and
Faculty of International Studies (FIS). In
the first and second semesters, students of
two faculties learn English and are
expected to acquire English for specific
purposes knowledge. Students have to
obtain the required level of English (IELTS
6.0) to study specialized subjects in the
next semesters. Primary inclusion reasons
for selecting third-year students of these
faculties were considered as follows: firstly,
the participants were taking a full EMI
program; secondly, after experiencing
three years of studying in HANU, their

English proficiency had to meet the

requirement of HANU test and they were
capable of understanding the content of
survey as well as giving answers for
interviews in English; thirdly, they had had
three years of experience in studying
English documents to facilitate them
passing credits. 150 third-year students
were invited to take part in the study on the
voluntary basis. only 134
students agreed to engage in the study.

However,

Based on Krejcie and Morgan (1970)’s
table for determining sample size, this
number seemed to be suitable for the
research.

Research design

In the study, both quantitative and
qualitative methods used. As
suggested by Creswell (2014), this design

were

can support the researcher in combining
and comparing results to provide a more
comprehensive evaluation than separate
design. To find answers for the three
questions,  the
explanatory design was applied. According
to Creswel et al. (2003), this design is
implemented with the aim of using

research sequential

narrative data to explain numeric results,
especially unexpected findings. Moreover,
it uses quantitative data to purposively,
rather than randomly, sample for the
stage.
(2014) also pointed out two phases of this

following qualitative Creswell
design: firstly, collecting quantitative data
and secondly, collecting and analysing
qualitative data on the basis of initial
One of
considerable advantages of this approach is
that quantitative data presents an overall

recorded quantitative results.
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look of EMI students’ frequency of reading
materials, their reading tendency in EMI
courses, some tasks requiring EMI students
to read materials; further concrete analysis
was conducted through qualitative strategy
to extend and elaborate these issues.

Data collection instruments and

procedures

Before embarking on the study, the
researcher explained the objectives, the
process and the duration of the study to
each participant. All participants signed a
consent form to imply their voluntary
engagement. In the first phase, the
adapted Vu (2020)’s
questionnaire in which three items were

researcher

added to increase the suitability of the
setting. It included 12 items which were
close-ended questions, scaling questions,
multiple-choice questions and
dichotomous questions. As for scaling
questions, there were three groups in this
research: (1) 5-point Likert scale questions
varying from strongly agree (SA), agree
(A), neutral (N), disagree (D) to strongly
disagree (SD) were used to identify EMI
students’ evaluation on library and their
attitudes on reading; (2) 4-point Likert
scale question ranging from very often,
often, sometimes to never was employed to
evaluate frequency of reading certain types
of learning sources by EMI students; (3) 5-
point Likert scale question with levels as
follows: never, occasionally, sometimes,
often, always was used to clarify the
frequency of applied reading strategies
when students read English materials.
Regarding the latter question, the research
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focused on analysing standard deviation
and mean score to rate the way of using
such strategies in the practice. According
to Oxford and Burry-Stock (1995)’s
ESL/EFL version of the strategy inventory
for language learning, there are three usage
categories to evaluate such strategies:
High: 3.5 to 5.0, Medium: 2.5 to 3.4, and
Low: 1.0 to 2.4. Depending on questions’
purpose for each research question, they
were classified as follows:

Table 1 Classification of items of the
questionnaire based on their functions

Items Purposes
Items 1, 2,3 Answer for research
question 1
Items 4, 5, 6, Answer for research
7,8,9,10 question 2
Items 11, 12 Answer for research

question 3

To check the study’s validity, ten

students took wpart in a pilot of
questionnaire. The pilot results showed
that  respondents  understood  the
terminology used in the questionnaire and
time for completion was appropriate. The
survey and a follow-up reminder were sent
via email to ensure the full participation of
students. In the interview of the second
phase, there were seven questions to clarify
further previously recorded findings from
the Semi-structured

interviews

questionnaire.
were organized with 20
voluntary participants. As revealed by
Dearnley (2005),

interview enables the

semi-structured
interviewees to
respond the same questions which their
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(60.5%, 52.3%, 50.8% 50%,
respectively). Only 6.7% of those surveyed

and

never used English reference from the

library. Regarding English journals,
the total

selection of “very often” and “often”

newspapers and magazines,

account for the relatively high percentage
(46.8, 42.6% and 41.3%, respectively).
there is

However, still a substantial

proportion of students who did not read
newspapers and magazines at any time
with the rate being at 37.3% and 40%. As
for English fiction, “very often” choice
gains the lowest percentage (1.5%) while
“never” selection makes up the relatively
high percentage from students’ opinion
(38.1%).

Table S Frequency of reading certain types of learning sources (in percentage)

Type of learning resources Very Often | Often | Sometimes | Never
English Reference 11.2 49.3 32.8 6.7
English Archive 3.8 48.5 24.6 23.1
English Journals 2 44.8 254 26.9
English Magazine 4 37.3 18.7 40
English Newspaper 3 39.6 20.1 37.3
HANU scientific research 3 47 20.9 29.1
English Fiction 1.5 41 19.4 38.1
English Non-fiction 11.2 39.6 25.9 23.3

Table 6 presents the results obtained
from the preliminary analysis of material
resources in the library which are the most
useful to students. Books collection rank
the first with an impressive percentage
(77.8%). The rate is nearly six times as
much as that of magazines and newspapers
which makes up the least (13.2%). In
addition, of the study population, roughly
37% of subjects highlighted the
effectiveness of electronic books. Printed
journals and related periodicals rank third
with the rate of 29.9%. Surprisingly, a
number of students

minor regarded

electrical journals /articles and

theses/dissertations as the most helpful

resources for their academic training with
the percentage of 27.6% and 17.6%,
respectively.

Table 6 Students’ views on useful library
sources for EMI students

Library resources Percentage
Books collection 77.8
Printed journals and 29.9
related periodicals
Electronic journals and 27.6
articles
Electronic books 36.7
Magazines and 13.2
Newspapers
Theses/Dissertations 17.6

1
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comparison in item 3 is that the proportion
between agreement-inclined options and
disagreement-inclined choices is nearly
equivalent (41% and 40.3%, respectively).

Divergent opinions led a motive for further
explanation in interviews of the next stage
as to whether EMI students’ reading time
depends on their interests.

Table 7 EMI students’ attitudes on reading
Statements SA A N D SD
1. Reading is one of my favorite activities 284 | 40.1 9 15.7 | 6.8
2. 1 get a lot of enjoyment from reading. 254 | 448 | 82 | 194 | 22
3. I read when I have the time to enjoy it. 119 | 29.1 | 187 | 199 | 204
4. I spent a lot of my spare time on reading. 142 | 328 | 27.6 | 179 | 7.5

What is striking about the figures in
Table 8 is that item 6 records the greatest
mean (M=3.89). It reflected that in the
reading process, the majority of students
changed their reading speed depending on
the material, and they applied this strategy
in a relatively frequent way. Another
strategy a high number of the sample
population also preferred to use was that
they would guess the meaning of unknown
words for reading (item 2). Its mean score
ranks second with the smallest dispersion
degree (SD: 0.709). Both strategies were
viewed as high use. Item 1 and item 5 were

categorized into moderate use with the
mean score being at 3.24 and 3.16,
respectively. The data indicated that a
certain number of students quite often
selected the content of the material to read
and used some contextual hints to get a
better understanding of the text. In item 3,
mean score is 2.48, which rated the strategy
as low use. As for item 4, its mean score
was the lowest (2.34). However, students’
selection varied relatively high. Upon
reading, students infrequently resort to the
dictionary to find the meaning of words or
translate the text into Vietnamese.

Table 8 Frequency of reading strategies used by EMI students

Statements Mean | SD Rating
1. I decide what to read closely and what to ignore. 3.24 | 0.975 | Moderate use
2. When I read, I guess the meaning of unknown | 3.75 | 0.709 High use
words.
3. When reading, I translate from English into | 2.48 | 0.979 Low use
Vietnamese.
4. When reading, I look up unknown words in| 2.34 | 1.098 Low use
dictionary.
5. Luse context clue to help me understand better. 3.16 | 0.848 | Moderate use
6. I adjust my reading speed according to what 'm | 3.89 | 0.847 High use
reading.
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The successive results are aimed to
answer research question 3 with detailed
analyses like tasks requiring students to
read and frequency of types of classroom
activities.

The results of percentage of assigned
tasks by lecturers requiring students to get
access to reading material resources were
summarized in Table 9. Of the study
population, 92.5% of students indicated
that the task relating to the topic of their
assignments was the most popular reason

for them to do reading activities. On the
contrary, the lowest choice was recorded in
item 5. The data reflected that only 21.6%
of the surveyed wanted to read if their
instructors demand students to read
materials for discovering purposes. Two
types of tasks which also gained a high
percentage of selections were compulsory
reading material and research/project
(78.4% and 73.1%, respectively). However,
optional reading did not stimulate students’
interests to read materials when only
32.8% of the participants chose this item.

Table 9 Tasks requiring EMI students

to read
Type of tasks No. (Yes) Percentage

1. Required reading material 105 78.4
2. Optional reading 44 32.8
3. Assignment topics 124 92.5
4. Research/ 98 73.1
Project

5. Reading for discovery purposes 29 21.6

Table 10 illustrates the data on
frequency of several types of classroom
activities relating to students’ reading. The
most striking aspect form the table is that
writing activity (item 3) was rarely
required in lectures. Nearly all participants
indicated that they were almost never
required to write something about contents
they had read (98.3%). In contrast,
lecturers usually assigned reading for
students as homework when approximately
70% answered that this activity happened
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every day or almost every day. Similarly,
short of 63% students affirmed that their
teachers asked them about required reading
daily or almost every day. Less than a third
of those who responded indicated that this
activity happened three or four times a
week. In terms of item 4, the lecturers did
not often ask learners to discuss in groups
about what they had read when the highest
percentage (32.6%) was one or two times a
month for this activity.
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Table 10 Frequency of types of classroom activities (in percentage)

Everyday | 3or4 1lor2 lor2 | Neveror
or almost | timesa | timesa | timesa almost
every day week week month never
L. The — lecturers assign | oo ¢ 22.6 8.9 0.0 0.0
reading for homework
2. The lecturer; ask que;tzons 62.9 300 51 1.1 0.9
about our required reading
3. The lecturers ask us to
write something about what 0 0 0.3 14 98.3
we have read
4. The lecturers ask us to
discuss in groups about what 9.5 27.1 224 32.6 8.4
we have read
Findings of interview Additionally, the time period for

Research question 1: Frequency of
students’ reading materials

When asked about the number of
English books they have read for
educational purposes, EMI
reported relatively impressive numbers.

students

Besides, all participants pointed out they
preferred to spend reading time at HANU
library. Its services and environment were
outstanding reasons to boost EMI students
to read more materials. However, they did
not go to library to read materials every day
because of some main reasons like packed
class schedule, outdoor activities, time for
personal interests and relationship. This
finding is in agreement with that obtained
from the questionnaire.

“Finance and banking major requires
me to read a substantial quantity of English
textbooks and reference books. I have to
read from three to five books every month
to collect information for my study.

borrowing books is quite long and students
can take advantage of their free time to visit
library for their study. My third year
schedule is quite full, so I only go to library
to find documents if I cannot find them on
the internet.” (S1)

“I really like the atmosphere of self-
study area. It is quiet. So, I often choose
this place to revise for exams rather than
studying in dormitories. English resources
of materials including electronic sources
and printed books serving international
economics subjects are available. I feel
quite comfortable to study here. Good
service here also boosts my reading more
effectively. On average, we have to read
and study two books a week on average. In
my free time, I like going to the library and
read books for more than two hours to
fulfill my assignments.” (S5)

“Seeing others keep quiet and focusing
on studying can motivate my learning, so [
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can be here nearly every day if there is an
exam coming up. Due to living far from
home, I often visit my family at the
weekends instead of studying documents.
Not only textbooks but also English
reference books of my major are quite rich.
Instead of borrowing printed materials, I
can study e-books by easy looking-up steps
thanks to e-service of the library. In
addition to specialized books, I often spend
my free time on reading at least one
English book of tourism a month to
accumulate more information.” (S6)

Research question 2: Students’ reading
tendency

Reasons for reading

Three discrete purposes of reading of
EMI students emerged from this interview,
particularly, studying, pleasure and research.
Besides, some interviewees added other
reasons like to update information, to
improve skills, to get a job, etc.

“One of the main reasons stimulates my
reading is definitely my study. I have to do
much homework like assignments,
presentation, projects. Therefore, 1 will
read materials although they are not my
interest. Additionally, extensive reading is
also a compulsory criterion in the
assessment process. I also read online
materials to find information for job” (S2)

“I am interested in the Scientific
Research Student Award which takes place
annually, so I often find different journals
and thesis to accumulate knowledge,
develop studying skill and acquire how to
conduct a research. Personally, researching
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is difficult, challenging but quite
interesting. 1 also desire to get higher
education levels. So, reading these
documents is very important.” (S3)

“Definitely for my study and exams.
However, 1 still spend much time for
pleasure time. The copious amount of my
reading time often is for news of fashion
and music. It makes me free from a huge
number of exercises every day.” (S7)

“I often go to HANU library to prepare
for tests and exams. Besides, to reduce
stress, I also use online service of the
library to read stories and news to relax as
well as update information. I like reading if
I have much time to enjoy it. Knowing
trends and developments in the worlds is
also useful to my major knowledge.” (S14)

Students’ preferable reading sources

Concerning EMI students’ preferable
sources of reading, results yielded from the
interview showed a marked similarity
compared with analysis of the question.
Most of them were interested in reading
books, both printed form and e-book.
Moreover, English reference and scientific
research attracted much attention of the
population. Especially, authentic materials
were the most popular source for them to
read for educational purpose. However,
some of students indicated that since the
arrangement of English books and
scientific documents was seperated in the
first and third floor in the library, they
sometimes had to spend much time on
moving and finding what materials they
want. Besides, it is worth noting that a huge
number of EMI students considered
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HANU library as a reliable open resource
to get access to different materials. The
researcher also clarified further the data
recorded in the questionnaire when they
indicated ‘“‘other types”. Some of them
answered “hard copy”.

“Depending on reading for pleasure or
for study, I will select suitable materials to
read. For example, I am keen on English
fiction books. In free time, I often visit the
library to read this type of book. They not
only make me relaxed but also have chance
of being soaked into the culture and style
of writing. Accordingly, they partly
sharpen other skills.” (S3)

“I prefer to read authentic materials.
They support me a lot in collecting
information as well as
vocabularies and writing skills. Following
international studies requires me to read the
vast number of authentic materials.” (S7)

improving

“Hard copy is a useful source for me.
Besides traditional types of sources like
textbooks, journals, hard copies with a
collection of texts, figures, images and
concrete illustrations which are compiled
and designed purposefully to serve a
specific subject attract me a lot to read.”
(S14)

“For my study, I think English
references as well as scientific research
helps me to
Especially, to prepare for the fourth year
before graduating, it is essential to read
these sources.” (S18)

solve my assignments.

Popular reading strategies used by
students

When asked about some reading
strategies EMI students tended to use
frequently, the  participants
unanimous in the viewpoints mentioned in
Moreover,

improve

were

the previous questionnaire.
rereading  the text to
comprehension or underlining information
were also added in their answer.

“With the great number of document we
have to read every day, some reading
strategies will be applied to boost the
effectiveness my reading. For example,
depending on the difficulty of content of
the materials, I will decide to read more
carefully or just skim the texts. Sometimes,
I will highlight main information to catch
important points of documents” (S9)

“Because FIS students are taught in
English in the entire of program, the ability
to guess of the meaning of unknown words
is gradually improved. Apart from
specialized words, 1 often apply this
strategy to boost the speed of reading when
we want to catch main contents.
Additionally, if the text is too difficult to
understand, I will try to reread further to
catch the ideas.” (S12)

“Before reading, I tend to classify and
identify what should be concentrated
because the number of required books and
their thickness. Instead of using dictionary,
I like to rely on context clues to help me
understand better.” (S19)

Research  question 3: Tasks and
activities requiring reading activities
Similar to the findings from the

questionnaire, EMI students’ answers also
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indicated that they were often responsible
for reading required documents to prepare
for the lesson and respond to checking time
of their lecturers. Furthermore, reading for
class discussion happened every week.

“Checking students’ understanding of
required materials is one of the most
popular activity in my specialized periods,
some copied journals and articles are often
given by lecturers. She asked us to read and
summarize main ideas of the texts.” (S4)

“Orientation of studying and research at
HANU is self-study and proactiveness in
studying. Therefore, nearly every day we
are required to read materials, to search
information on the Internet to fulfill
homework, to implement projects as a final
assessment of the semester.”(S11)

“Group exercise or group presentation
at class often takes place one or two times
a week. So, I and my friends will go to the
library to find materials, read documents
and practise our presentation there.” (S15)

“If my teachers demand us to do more
preparation for the lesson, I have to spend
more time to read. Sometimes, we have to
submit a monthly report of concrete topics
through extensive reading for our lecturers
to check attendance of students.” (S16)

Based on the evaluation of students of
reading tasks, the researcher also asked
them about some suggestions to make
reading assignments more interesting.

“As for me, to attract students to engage
in reading, instructors should consider give
on how to search

more instructions
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documents and process information. The
skill in summarizing data collected from
reading should be a main content of the
lesson.” (S18)

“I think reading process is very
important for students to solve assignments
and prepare for tests; however, tasks can be
designed in more interesting way to
stimulate interests in reading. Moreover, to
help students get access to necessary
materials easily, teachers can suggest a
reference list for each subject and theme.
So, students can exploit documents and
save time.” (S20)

Discussion

Answer for question 1: How often do
EMI students read materials?

With respect to the first research
question, it is found that all participants use
library services for their reading with the
substantial amount of time every week.
Besides, the study witnesses the high
proportion of EMI students who spends
from half an hour to two hours every day
on reading materials. This finding broadly
supports the work of studies of Haliru, et al.
(2015). This result may be explained by the
fact that EMI students have to face a large
quantity number of materials to read every
day. Simultaneously, the environment of
the library, flexible and long time for using
the service and its convenience in finding
different types of reading sources are main
factors motivating students’ interest in
reading.

Answer for question 2: What is EMI
students’ reading tendency?
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Regarding students’ purposes of reading,
the most obvious finding to emerge from
the analysis is that EMI students want to
read with the main aims of studying,
pleasure and research. This finding is not
completely consistent with that of Rasiah
et al. (2011) which pointed out that 42% of
the survey respondents liked to read for
exams and only 28% of them read for
pleasure.

In terms of popular reading sources used
by EMI students, the results of the study
show that books in printed or electronic
form are regarded as one the most useful
source to them. These are consistent with
those of Kavi et al. (2015) who found that
most of students liked to read textbooks.
Moreover, authentic and online materials
attract much attention of students to read
and study. Only a minor percentage of the
population expresses their preference to
photocopy materials or hard copies.
Furthermore, depending on the purpose of
reading, students will choose suitable types
of sources between English fiction or non-
fiction.

With respect to some strategies in
reading applied by EMI students, they will
decide the focal parts of texts to read first
and tend to guess the meaning, adjust
reading speed, and rely on hints of context
to understand the materials when reading
documents. The result further supports the
idea of Mokhtari and Sheorey (2002). It
the language
competence of EMI students as well as

might be related to

time period of training of English and
specialized knowledge at HANU of the

surveyed. Additionally, in some cases,
rereading documents and underling main
ideas students

will help gain more

understanding of texts.

Answer for question 3: What tasks
require EMI students to read materials?

Further analysis shows that assignment
topics and required reading materials from
lecturers are the most popular types of
tasks which demand EMI students’ reading.
EMI lecturers often not only assign reading
for homework nearly every day but also
check students’ reading process by various
forms like asking questions, organizing
group presentation about what they had
read in a frequent manner. This finding
accords with the previous study of Ho
(2016) which suggested that the most
frequent activity was teachers asking

questions  about  assigned reading.
Additionally, students suggest lecturers
should introduce reference reading lists for
them to fulfill assignments and plans as
well as revise for tests and exams. At the
same time, they expect to gain more
instructions of the way to process
information for each type of reading

materials.
Implications and conclusion

The findings of this research provide
insights for reading tendency of the EMI
students at HANU. Therefore, several
implications for practice in this university
can be considered. Firstly, since the
importance of reading is indisputable,
especially in EMI program, HANU in
general and lecturers in particular should
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continue to stimulate their students in
reading. Students should be inspired to
read, especially for educational purposes.
They may openly discuss their personal
reading habits with students in class
discussion. Besides, it is necessary for
teachers to assign EMI students with
attracting readings related to topic. At the
same time, instructions of exploiting these
materials should be given to maximize the
effectiveness of reading. For each subject
should be
introduced by lecturers since the vast
majority of students tend to read types of

or theme, reference lists

documents based on requirements of their
teacher. In the
infrastructure and services should be paid
further attention to attract more students

addition, library

because the data of the study revealed that
EMI students’ reading activities took place
frequently in HANU library.

The purpose of this study was to provide
insights into issues relating to EMI students’
reading tendency. It aimed to identify the
frequency of reading in HANU and to
explain their reading practices when they
were studying EMI courses. Besides, the
present study has gone some way towards
enhancing our understanding of main
purposes of reading, major resources of
reading, reading strategies used by EMI
students as well as some preferable
assigned tasks requiring reading activities.
However, the main weakness of this study
was the limited number of the participants
who were taking specialized courses as
third-year students of FMI and FIS. As a

result, the generalization cannot be
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implemented for all EMI students in
HANU. However, it is still a relatively
reliable for further studies to refer and
expected to provide implications for EMI
teachers to improve the effectiveness of
students’ reading in the coming time.
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