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SU DUNG TAI LIEU NGUYEN BAN DE PHAT TRIEN
KHA NANG POC HIEU CHO SINH VIEN CHUYEN NGANH
TIENG ANH: NGHIEN CUU THUC NGHIEM
TAI MOT TRUONG CAO DANG

Nguyén Thj Minh Tram’, Pham Thj Hong Hiéu™

Nghién ctru thire nghiém véi 30 sinh vién chuyén nganh tiéng Anh duwoc chia déu vao nhém
dbi chirng chi st¥ dung gido trinh va nhém thuc nghiém dwoc tiép xdc véi tai liéu nguyén ban
(TLNB) trong 8 tuén dwoc thurc hién nham diéu tra hiéu qua cta TLNB v&i K ndng doc hiéu. Bai
kiém tra trwéc va sau thir nghiém véi cé hai nhém, va phéng van véi nhém thir nghiém da duwoc
thure hign. Két quéa cho thay nhikng sinh vién lam viéc véi TLNB dat két qua t6t hon trong viéc doc
hiéu va theo y kién cta sinh vién nhém thir nghiém nhikng loi ich quan trong caa TLNB la ni
dung cép nhat, phong cach viét thu vi, céc gia tri van héa da dang, kién thirc toan cu va ky nang
hop tdc.Dwa trén cdc két qua chinh, nghién ciru d4 dwa ra khuyén nghi vé viéc gido vién cén da
dang hoa thé loai TLNB két hop v&i phuirong phdp gidng day theo dudng huéng giao tiép, va sinh
vién co thé thurc hanh doc hiéu khong chi tai I6p ma cé ngoai gior nhuw thdo luédn vé céc bai doc
ma minh quan tadm véi ban bé.

Tr khéa: Doc hiéu, tai liéu nguyén bén, sinh vién chuyén nganh tiéng Anh

This experimental research study aims at investigating the effectiveness of authentic
materials (AM) in reading comprehension. The participants include 30 English - majored students,
evenly divided into two groups: a control group using only coursebook and an experimental group
using AM in eight weeks. Both groups took a pre-test and a post-test, and then the experimental
group was interviewed. The findings showed that the experimental group exposed to authentic
materials achieved better results at reading comprehension. They also mentioned some benefits
of authentic materials such as updated contents, interesting writing stylse, various cultural values,
global knowledge and cooperative skills. Some recommendations were provided, including
teachers’ implementation of various AM genres with the communicative teaching method, and
students’ involvement in reading activities such as discussing reading texts of interest with their
peers.
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USING AUTHENTIC MATERIALS TO IMPROVE
ENGLISH - MAJOR STUDENTS’ READING COMPREHENSION:
AN EXPERIMENTAL RESEARCH PROJECT AT A VIETNAMESE COLLEGE

1. Introduction

Nowadays, reading comprehension is
one of the most important factors in
English language learning for all students
because it is the basis of instruction in all
aspects of language learning (Mikulecky,
2008). Particularly, the ability to read

efficiently is critical for successful
academic  pursuit among  students
(Alvermann, 2002; Bernhardt, 2011;

Grabe, 2010). Guthrie (2004) asserted that
reading is the window to all knowledge.
This means acquiring excellent reading
comprehension skills is crucial as it can
significantly contribute to not only
academic, but also professional and
personal growth.

However, effective reading teaching
and learning can be a challenge since
reading texts in the course book does not
seem adequate. Regarding this issue,
authentic materials (AM) can be an
efficient tool in reading lessons because
with real language and content used outside
the classroom, they can capture the interest
and enhance the students’ linguistic
capacity so that they will be more
motivated to learn (Nuttall, 1996,
Martinez, 2002; Peacock, 1997, Berardo,
2006). Therefore, the application of AM in
the reading process can be considered one
of the effective ways to develop students’
reading ability and knowledge of real life.

In the researchers’ personal experience,
Vietnamese learners, especially English -

majored students, face some issues in
reading lessons such as a lack of various
sources, vocabulary and background
knowledge and motivation to learn due to
outdated  reading course books.
Consequently, with the approval from
faculty and participants in the research
context, the researchers conducted an
experimental  research  project to
investigate the effectiveness of AM on the
development of students’ reading
comprehension with a hypothesis: Using
AM  improves  students’  reading
comprehension.

2. Reading comprehension

According to Klinger, Vaughn and
Broadman (2007, p8), reading
comprehension is a process of interaction
between readers and what they bring to the
text, such as their prior or background
knowledge and strategy use. This process
also includes the variables related to the
text, for example the readers’ interest of the
texts and their understanding of the genres
of the texts. It means that what the readers
learn and how they respond and
comprehend the text is individualistic. The
process of constructing meaning depends
on the individual competencies, such as
experience and how to interpret the text.

According to Nuttall (2000, as cited in
Berardo 2006), in a reading lesson, the
language is used to derive messages from
texts, or in reading lesson, the
concentration of using language is not
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merely on the vocabulary or structure and
the meaning of the text becomes
subordinate. In reading lessons, the
meaning is central and any language item
learnt is incidental benefit and therefore,
the students have good strategies to
comprehend texts while there are various
types of written text.

Specifically, several types of reading
may occur as suggested by Brown (2001,
p.312), which are classified into oral and
silent reading comprehension. Oral reading
is  occasionally for beginner and
intermediate levels because it is aimed to
check pronunciation and bottom-up
processing skill, while silent reading is for
advanced level of students because it is a
very authentic activity. Within the category
of silent reading, it may also be categorized
into intensive and extensive reading. For
example, intensive reading focuses on
linguistic or semantic details on a text and
also be content-related reading because of
subject-matter difficulty. In intensive
reading, the reader will read with
concentration and a great care to the text to
understand its exact meaning. Unlike
intensive reading, extensive reading is
aimed to achieve general understanding in
reading longer texts. It often becomes a
pleasure reading and reading technical,
scientific or professional materials. This
type of reading may involve two specific
reading skills, scanning for details and
skimming for the essential meaning to
provide global or general meaning of the text.

3. Authentic materials

Harmer (1991) defines that authentic
texts are written by native speakers; they
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are real text, designed not for language
learners but for the speakers of the
language. Similarly, Wallace posits that
authentic texts can defined as “...real-life
texts, not written for pedagogic purposes”
(Wallace, 1992, p.145). Nunan (1999, p.
54) also regards AM as “spoken or written
language data that has been produced in the
course of genuine communication and not
specifically for purposes of language
teaching”. This means AM contain “real”
language used in “real communication”.

Types of authentic materials

Geoffrey (2010) classifies AM into
three categories, namely audio, visual, and
printed materials. Audio materials that
include those that learners can listen to
consists of television programming (e.g.
commercials, quiz shows, interactive talk
shows, cartoons), radio programming (e.g.
interviews, and radio advertisements), and
taped conversations (e.g. meetings, short
stories, poems and novels). Visual
materials, on the other hand, are those that
the learners can see such as photographs,
paintings and drawings, wordless road
signs. The third type is printed materials,
which may include newspapers, restaurant
menus, tourist information brochures and
travel guides.

Criteria for
materials

Nuttall (2000, as cited in Berardo 2006)
gives three main criteria in choosing AM to
be used in classroom.

selecting authentic

Suitability of content

The texts should not only be relevant to
the students’ needs but they also should be
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exciting and motivating. AM which have
been carelessly chosen can be extremely
de-motivating for the students (Harmer,
2001, p.205).

Exploitability

This criterion involves the potentials of
the texts. In other words, the texts can be
used and exploited so as to increase the
competence of the learners in the teaching
and learning process. When dealing with
AM, one should remember that it should be
done with a purpose, particularly a clear
pedagogic goal for what precisely the
teacher wants the students to learn from the
materials.

Readability

Readability or the difficulty level of the
texts refers to the appearance of new
vocabulary and new structure contained in
the texts. Instead of increasing the students’
motivation, the difficult texts can decrease
the level of the students’ confidence and
lead to failure.

Authentic material reading activities

Bernardo (2006) gives possible solution
which is to give text related tasks. Three
basic types of reading activities are as
follows.

Pre- reading: This activity is used to
activate the students’ existing schemata or
background knowledge. It also provides
linguistic or social-cultural inadequacy to
prepare students for reading the text.

While- reading: It encourages the
students to be flexible and active reader. In
addition, it promotes an interaction
between reader and writer.

Post- reading: This activity often comes
as questions that follow a text used to test
understanding.

In brief, when applying AM in the
classroom, rather than simplifying and
making the text less authentic, it can be
made more approachable with appropriate
tasks related to the texts, and teachers’
pedagogic support through facilitation and
interaction. The reading tasks can be
divided into pre-, while- and post- reading
activities to help the students so that they
can make sense of the AM more effectively.

Benefits and drawbacks of authentic
materials

According to Sweet (1899), a great
advantage of natural, idiomatic texts over
pedagogy-oriented materials is that they do
justice to every feature of the language. In
addition, Murdoch (1999) claims that AM
are supposed to help students improve their
comprehension in real situations;therefore
provide another advantage of becoming a
part of the language learning process.
Regarding writing and speaking skills,
Savignon  (1991) emphasizes  the
importance of authentic language data in
context in presenting written and spoken
materials. Being provided with various
kinds of language experiences from
different language functions, they are
stimulated to create their own modification
of expressions. Teachers are expected to
understand how to fit in the materials
through studentss need, interest, language
levels and the objective (Mestari, 2012).

Both Watthanaboon (2017) and
Khoshbakht and Gorjian (2017) share the
same arguments that AM improve

student’s reading ability. It can be said that
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the students who use AM read more
effectively. The same result was also found
out in Apsari’s (2014) experimental
research, which recommended the use AM.
Different research methods were used by
Kabilan, Seng and Kee (2010), Albiladi
(2019), and Shokrpour and Jafari (2012)
but same results were observed. The three
researchers used qualitative method, i.e.,
observation and interviews, and also some
questionnaires to collect the data.
However, those studies had the same
result: AM could motivate and improve
students' reading skills.

Despite the enormous advantages of
AM in language teaching, it is undeniable
that teachers can face some issues when
applying them. According to Dumitrescu
(2000), because textual aids do not
accompany the wide range of contents and
topics of AM, they might be too
challenging and discouraging to some
students. Some authors, namely Williams
(1984), and Morrison (1989, as cited in
Peacock 1997) have acknowledged that
students might be discouraged by AM
owing to their difficulty. This argument is
considerably reasonable, especially in
terms of pragmatics and a cultural aspect,
which means AM may generally exceed
the students' language level or prior
knowledge. In addition, Underwood
(1989) asserts that AM cannot be arranged
before they are produced. Therefore,
teachers must carefully select the materials
to match the course book's topics.

4. Review of the previous related studies

In this part, recent studies in both
Vietnam and overseas on the use of AM to
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improve students' reading comprehension
are reviewed. These studies share a
common purpose in discovering the effects
of using AM in reading lessons.

Many researchers have suggested that
using AM gives students a number of
benefits. For example, after practicing
teaching with AM for more than a decade,
Kelly, Kelly, Offner, and Vorland (2002)
argue that real-life materials energize the
class and create positive feelings about
learning, increasing students' interest and
creating motivation for learning. Likewise,
Floris (2008) points out the necessity for
integrating AM in the course design

because they are more motivating,
engaging, and relevant to students' lives. In
other words, these studies have

emphasized the important role of AM as a
motivation for students to learn. However,
they have not clearly analyzed their

contribution to improving students'
language skills.

Similarly, Beresova's (2015)
experiment through enhancing language
acquisition and cultural awareness

indicates that AM influence the reader in a
modified text with college students as the
subject. Even they admit that using AM is
their favorite. AM are excellent for
university students, and they will be aware
of the issue. It is one of the solutions to
develop their critical thinking.

Regarding reading skills, Cho and Ahn
(2005) conducted a study on the effects of
authentic text on narrow reading to
improve the interest and reading ability of
37 fourth-grade Korean students. Their
findings indicated that the students in the
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experimental group show improvements in
their reading and reading and vocabulary.
Nevertheless, a drawback of this study is
that it only investigates the general
improvement in reading without analyzing
some detailed aspects of reading.

In Vietnam, several studies on AM have
been conducted. Tran (2010) and Hoang
(2010) reveal the positive effects of
extensive reading utilizing AM on students’
reading proficiency and attitude toward
reading. For eight weeks, Tran (2010)
applied AM as supplementary materials for
extensive reading to 30 second-year
students at a college of technology. Hoang
(2010) used AM for the 3rd year English-
major students at a University. However,
Hoang (2010) did not review them in the
literature, and no considerations for
selecting materials were proposed.

Based on the studies in both Vietnam
and abroad, it can be summarized that AM
influence and stimulate students’ reading
motivation through more exposure to
English language. Despite the undoubted
advantages of AM, most of the previous
studies only make use of AM for extensive
reading. This remains a shortcoming that
teachers cannot observe or control well the
process that students learn from the
materials. to the current study was an
attempt to apply AM directly during
reading lessons in an experimental research
study to investigate the effectiveness of
AM on students’ reading comprehension.

5. Research methodology

The study employed experimental
research methodology that collected both

quantitative and qualitative data to
investigate the effectiveness of AM on
developing students' reading comprehension.
The quantitative data were collected through
the pre-test and post-test. This helped to
explore the differences in the performances
between the control and experimental
groups by comparing pre-test and post-test
results. In addition, the qualitative data
from follow-up semi-structured interviews
with students were obtained to gain in-
depth interpretations of the quantitative
results. The research hypothesis was:
Students supplied with AM make better
results at reading comprehension.

5.1. Participants and sampling

The participants were recruited to serve
the research purpose, e.g. voluntary
participation in the experimental research,
being in the same English group of the
college cohort. As a result of the sampling
process, thirty second-year English major
students from an English class of a College
of Education were selected. All of them are
females from the rural areas of a province,
and aged 19 to 20 years old. They were
deemed to have a similar cultural
background and social status.

The pre-test results were used to assess
students' reading comprehension and check
the homogeneity at the beginning of the
study. A pre-test was administered to both
groups one week before the experiment. In
order to ensure the equal level of both
groups, the teacher put students into groups
according to their pre-test marks: The
students with odd numbers belonged to the
experimental group (Group A), while those
with even numbers belonged to the control
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group (Group B). Each group consisted of
fifteen students.

After that, the experimental group was
exposed to AM for eight weeks. Both
groups received the same class instructions;
the only difference was that the
experimental students were delivered with
AM to read and do some exercises related
to the class. The control group only used
the texts in the course book.

5.2. Data collection instruments and
procedure

Two data collection instruments,
namely reading tests and interviews, were
used to collect data from both groups.

Reading tests

Two reading tests, namely the pre-test
and the post-test with the same duration of
90 minutes, were designed by the teacher
and then consulted by an expert in test
design. Both tests had the same format, and
the  students from two  groups
(experimental group and control group)
took the same tests.

Five tasks in the test were designed in
line with course learning outcomes and the
descriptive level of Bl according to
Common European Framework of
Reference (CEFR) (Council of Europe,
2001). The first three tasks were adapted
from the Internet to satisfy B1 level. Task
1 was a true/false exercise to assess a
student's ability to determine whether a
statement is correct with scanning skills.
Task 2 was a word form test to check
students' lexical comprehension. Task
three had ten multiple choice gap-filling
questions with the choices designed to
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meet the two criteria set by Wolf (1993): (a)
all items are passage dependent, and (b)
some of the items require the reader to
make inferences. The difficulty level of
these tasks was checked based on the
website Text Inspector. Task 4 and task 5
were designed based on the Preliminary
English Test (PET) format. Specifically,
task 4 was about sign comprehension (e.g.,
authentic notices and signs, packaging
information and communicative messages)
to test students mostly on functional
language and synonyms to assess their
paraphrasing ability. The last task was
matching, which required students to read
five descriptions and match a short text's
content to each of the descriptions, which
helps students focus on detail and read for
detailed comprehension.

Interviews

At the end of the course, individual
semi-structured interviews were
implemented with students from the
experimental group face-to-face in
Vietnamese to explore the students'
opinions about the interventions and their
difficulties in reading the AM.. Each
interview within around fifteen minutes
consisted of five questions which required
both open and close answers to ask about
different aspects of using AM: Preference
towards the AM, which reading
comprehension skills they made best
progress; difficulties in reading AM for
adjustments or adaptations; and finally
students' recommendations about the
implementation of AM. All the interviews
were recorded with the approval of the
participants. The researcher also took note
of the main ideas during the interviews.
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Intervention: The reading materials

Thirty students of the investigation were
at elementary English level and the course
book “Interaction 1-Reading” by Elaine
Kirn and Pamela Hartmann was used. The
experiment was designed to match the
current teaching in the way that implemented
AM texts were selected to suit the week
topics (e.g., Week 1-Education and Week 2-
Nature, and difficulty (pre-intermediate
level); and the tests used during the
experiment conformed to the test description
as required by the curriculum.

As a result, eight online articles of
around 600 to 800 words at pre-
intermediate level or B1 according to CEF
(Council of Europe, 2001) were selected
from trustworthy websites, namely some
blogs and advertisements. To check the
difficulty level of AM, a website Text
Inspector  joined  with  Cambridge
University Press which allows its users to
identify the level of each word, phrase,
idiom and collocation found in the text
according to the CEFR on a scale of A1-C2
was used.

During the treatment, the researcher
delivered one article to the students every
week and asked them to do the
accompanying tasks. The tasks were
divided into pre-reading, while-reading,
and post-reading. The activities related to
the AM took around 30 to 40 minutes. For
pre-reading, students were often required

to brainstorm ideas about the topic and
introduced with its new words for about
seven minutes. In the while-reading stage,
they were asked to answer the questions of
different tasks related to a text of AM for
about 20 minutes. In the final stage, they
could discuss the relevant issues of the topic.

5.4. Data analysis

The test results were analyzed based on
descriptive analysis and paired sample t-
test using SPSS version 22.

The data collected from interview
transcripts was analyzed qualitatively
using qualitative data analysis techniques
suggested by Miles and Huberman (1994)
and Sugiyono (2014). The steps were data
reduction (i.e., summarizing, focusing on
important things, looking for themes and
patterns), data display (i.e., organized,
compressed assembly of information that
permits conclusion drawing and action),
interpretation and conclusion drawing (i.e.,
noting regularities, patterns, explanations,
possible configurations, casual flows, and
propositions). Then, the cited quotes were
translated into English for the report.

6. Findings and discussion
6.1. Results from tests

The results of the pretest which were
used to assess students' reading
comprehension and check the homogeneity
at the beginning of the study are presented
as follows.

N Minimum Maximum Mean Std. Deviation
CtrPretest 15 4.0 80| 5.667 1.2344
ExPretest 15 4.0 80| 5.467 1.2459
Valid N (listwise) 15

Table 1. Descriptive statistics for pretest’s results

25



Tap chi Khoa hoc Ngoai ngir

S6 72 (thang 12/2022)

The analysis for mean, maximum and
minimum scores and standard deviation
from Table 1 shows that students of control

Besides, the tests were run to check the
violation of assumptions underlying a
parametric. It can be seen from Table 2 that

group (M=5.667, Min=4, Max=8, the differences between pairs were
SD=1.2344) and experimental group normally distributed.
(M=5.467, Min=4, Max=8, SD=1.2459)
performed similarly in the pre-test.
Kolmogorov-Smirnov?® Shapiro-Wilk
Statistic df Sig. Statistic df Sig.
CtrPosttest 186 15 170 924 15 225
ExPosttest .169 15 .200° 936 15 335

Table 2. Tests of Normality

The participants’ scores of the control
and experimental group in the pretest and
posttest were analyzed and compared using

paired samples t-test. The results are
reported in Tables 3 and 4.

Minimum Maximum Mean SD
Pair 1 CtrPretest 4.0 8.0 5.667 1.2344
CtrPosttest 4.0 8.0 6.267 1.2228
Pair 2 ExPretest 4.0 8.0 5.467 1.2459
ExPosttest 5.0 9.0 6.800 1.1464

Table 3. Paired samples statistics of tests

Table 3 shows that students of the
control group and experimental group
performed almost the same in the pre-test
(M= 5.667 and 5.467; SD =1.2344 and

1.2459 respectively) with the same
maximum score (Max= 8) and minimum
score (Min=4).

Paired Differences t Slg' (2- Eta
tailed) squared
Std 95% Confidence
Std. ) Interval of the
Mean .. Error .
Deviation Mean Difference
Lower  Upper
Pair CuPretest - .0y g081 2138 -10586  -1414 2806 14 014 006
1 CtrPosttest
ExPretest -
-1.3333 8165 2108 -1.7855 -8812 -6.325 14 .000 0.25
ExPosttest

Table 3. Mean scores of pretest and post-test of control and experimental group

As can be seen from Tables 3 and 4,
there was a statistically significant increase
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in the students’ scores from Pretest
(M=5.467, SD=1.2459) to Posttest
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(M=6.800, SD=1.1464) of the
experimental group than those of the
control group from Pretest (M=5.667,
SD=1.2344), to Posttest (M=6.267,
SD=1.2228); and in the two intervals
namely CtrPretest- CtrPosttest, and
ExPretest- ExPosttest: t (15)=-2.806 and -
6.325 respectively; and the mean increase
in the scores was -.6000 and -1.3333
respectively; p<0.0005 (two-tailed). In

summary, both groups gained
improvement in their reading
comprehension, but the experimental

group achieved more significant progress
at the end of the treatment.

Notably, the value of Eta squared
obtained in the control group is 0.06, while
that in the experimental group is 0.25.
Using the commonly used guidelines
proposed by Cohen (1988, pp. 284-7)
(.0l=small, .06=moderate, .l14=large
effect), this result suggests a moderate
effect size in the control group and a very
large effect size in the experimental group.
In conclusion, the results of the tests
provide strong evidence for the hypothesis
that: Students who used AM made a more
significant improvement in their reading
comprehension than those who did not.

6.2. Results from the interview

In this section, the participants'
perspectives on the use of AM are
presented. Individual undergraduates were
interviewed regarding the main themes:
their overall opinions, the specific
improved aspects of reading, the benefits
and difficulties in using AM.

Regarding the opinions on AM, none of
the students revealed negative attitudes

towards the use of AM; one had neutral
perspective, though. Specifically, eight out
of 15 students thought the implementation
was useful, and six students found it
practical, which means that most students
were excited about AM. Some stated:

"I think it is amazing. I have never read
AM before and this is the first time. I find
these texts more exciting than the texts in
the book, and they gave me a lot of useful
information." (Student 4)

"I think this method is new and useful. I
am interested in the articles because they
look new to me. They are different from the
texts in the book. I want something new
and different." (Student 7)

Related to the effectiveness of AM, all
15 students confirmed that AM have a
positive effect in improving students'
reading skills and that they were making
progress. Some students even added that
they felt that they had more passion for
studying reading skills, which they had
found so dull before. For example

"Yes, definitely. The texts encouraged
me to learn a lot. Well, in the past, I used
to feel bored at reading lessons, which were
rather silent and passive. But when reading
the authentic texts, I concentrated more and
did the task better. That's wonderful."
(Student 6)

The aspect of reading they improved
most was also explored from their
perspectives for more details. Four
students found that they had a better
vocabulary about the topic. Five students
gained better skills for reading for details,
while gap-filling skill was the choice of
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four students. Additionally, one student
shared that:

"Well, I think that reading for main idea
will be my answer. When reading AM, 1
can get an overview of the text quite
easily.” (Student 15)

Furthermore, six students showed
interest in the reading communicative
activities, which increased their ability to
cooperate with others or developed their
teamwork skills. Finally, it reveals that the
use of AM became more effective when it
was combined with communicative
reading activities such as pair and group
works activities.

Regarding the benefits of AM, the
participants mention its wide range of

benefits, including updated content,
enjoyable writing style, various cultural
values, knowledge, better reading

comprehension, and cooperative skills with
others. First, in terms of the content of AM,
one student shared that:

"I enjoy the authentic texts very much
because they help me keep updated. They
include latest news that is closely related to
daily life." (Student 3)

It can be seen that AM were considered
to be close to their daily life and could keep
readers updated with the latest news all
over the world. Second, the manner of
writing in the text was also varied, which
made students interested as shared by a
student:

“I like the writing form in the article. It
is free and friendly.” (Student 2)

Third, AM were significant in widening
students’ knowledge about considerable
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fields in life. Twelve out of fifteen
participants said that all the texts were
valuable but they liked authentic texts best.
For example, four students showed great
concern about the authentic text about
health, which gave them surprising and
precious information related to health
according to the latest surveys and
researches of doctors and scientists. From
this, they could gain better awareness of
protecting their health. One student said:

“Well, I like the text about health
because it gave me much information in
order to have a good health. I think it is
extremely useful for all people.” (Student 9)

In short, AM are an apparently
advantageous tool in the reading lessons
because they motivate students to learn
with multiple benefits, which justify for the
significantly higher marks in the posttest of
the students in the experimental group.

Regarding the difficulties in reading
AM, the participants reported to have faced
some. The two most common challenges
were new vocabulary and lack of
background knowledge, which is reasonable
because of the fact that students are rarely
exposed to real life language when they
study at school. One student explained:

“Well, um I see that there are many new
words which I find unfamiliar with.
Moreover, some contents in the texts seem
exceptionally strange to me. I have never
known about them before. Maybe I should
read more to get more information.”
(Student 14)

Another issue mentioned in the
interview is that they are unfamiliar with
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the writing styles in the authentic texts,
which are relatively different from the
academic texts in the course books.
Consequently, it can be difficult for students
to understand the content of the authentic
texts. This is stated by one student:

“The written form is free. It is not as
formal as academic writing which T get
used to. Sometimes I have difficulty in
identifying the structures of some
sentences.” (Student 9)

It can be inferred from the students’
responses that AM should satisfy the
readability criteria, which is used to
describe the combination of structural and
lexical difficulty of a text, as well as
referring to the amount of new vocabulary
and any new grammatical forms present.

Regarding students’ suggestion for
future implementation of AM, all of them
emphasized the importance of integrating
AM when teaching and studying reading
English. They also gave some
recommendations about the difficulty level
and the length of the texts and access to
various types of AM such as online
newspaper, stories, postcards, even audios
and films. Student 4 shared her view:

“In the future, I think that teachers
should use more AM in class. In addition
to printed articles, I prefer something
different such as audio or visual materials.
I like something like songs, postcards, or
films.”

0.3. Discussion

The study’s findings from the tests and
interviews show a significant effect of AM

on students' reading comprehension,
bringing two main issues into the
discussion: the benefits and challenges of
adapting AM.

Regarding the benefits of AM, the
students in the interviews disclosed the
novelty of AM, which motivated them to
learn and develop reading strategies. This
finding is in line with Guariento and
Morley (2001) and Geoffrey (2010) that
extracting real information from an
authentic text in a new/different language
can be enormously motivating and
consequently increase students' motivation
for learning by exposing them to 'real’
language. Likewise, Nuttall (1996)
comments that authentic-based materials
are proof that the language is used for real-
life purpose by real people. This helps the
students become more familiar with and
consequently use those strategies to guess
new words' meaning from the contexts and
practice  scanning and  skimming.
Importantly, in the communicative
activities, they could use their ideas, pass
and receive ideas, widen vocabulary,
enrich knowledge because authentic texts
are real texts for the language speakers, as
stated by Harmer (1991) and Savignon's
(1991). Next, it can be seen from in-depth
interviews that when exposed to AM,
students can find it helpful and practical
because they gain enormous benefits such
as updated content, enjoyable writing style,
various cultural values, etc. In addition, a
great variety of AM that are comprised of
audio, visual, and printed materials can be
adapted for varied language functions.
Specifically, AM can include different
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genres such as articles from newspapers
and magazines, songs, TV programs and
films, radio and podcasts, leaflets, menus.
Therefore, besides the in-class materials,
learners are recommended to share and
discuss these available AM of interests
with peers outside the classroom to
enhance their reading strategies.

Besides the benefits, the participants
faced some issues such as lack of
vocabulary, background knowledge, and
writing style as reported from the
interviews, which are in line with the
findings by Williams (1984), Freeman and
Holden (1986), and Morrison (1989). This
means that the teachers should consider
making the best use of AM: First, when
selecting materials for students, it is
important to select materials suitable for
the average of students' reading ability and
interests. For example, the teacher should
consider whether the factors such as new
words, grammar, and topics are suitable to
their students' level. Thus, a needs analysis
with learners is highly recommended to
prepare materials appropriately for an
effective reading course in the context
(Brown, 2001). Besides, before AM are
integrated into lessons, their text difficulty
should be checked carefully. Teachers can
make use of the website Text Inspector as
a useful and reliable tool. Second, it can be
observed from the experimental group that
thorough instructions and interactions
during authentic material application were
also essential. Finally, some possible issues
with the learners' understanding of the texts
while doing related tasks require regular
interaction with their teacher for
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consultation, which can help teachers
ensure that the students are involved in the
activities. Therefore, it is advisory that the
teachers should see reading as a passive
and solidarity activity and focus on the
final test and consider the efficient
language use, emphasizing context,
learners with their needs and interests,
verbal interactions among students and
communication situations.

The findings in this study offer some
pedagogical implications for teachers and
students to improve students' reading
comprehension. Teachers are
recommended to carefully consider the use
of other AM to improve students' reading
ability. These may include authentic songs,
TV programs and films, radio and podcasts,
leaflets, menus, etc. In addition, they
should not only exploit newspapers and
magazines; and, more importantly, through
clear instructions on using AM application
with the communicative teaching method.

As for students, mastering reading
comprehension would be easier to
familiarize themselves with in-class

reading and outside, such as discussing
reading texts of interest from various
available sources with friends.

7. Limitations of the study

In spite of providing some pedagogical
implications of applying AM in reading
comprehension, this study had several
limitations. The first limitation is that this
study was carried out only in eight weeks,
which is a short period of time. Future
intervention should be longer in order to
obtain richer data, and increase validity.
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Secondly, the study was conducted on only
thirty female students, which is a small
sample size. The next limitation is that the
results come from a homogeneous group of
same gender and a similar background in
culture and learning experiences, which
limits the generalization of the study.
Future studies could involve students in a
larger group and from more diverse
backgrounds.
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APPENDIX 1: SAMPLE LESSON PLAN

Week 6: Topic Entertainment and the media

Authentic text: Smartphone Use May Lead to Addiction, Loneliness, Depression

Source: https://learningenglish.voanews.com/
I. Pre-reading (7mins)

1. Brainstorming: Drawbacks of smartphone (4mins)
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2. Pre teach new word (3mins)

. double-edged sword — . . anxious — adj.

. ping — n. . neurological —

. vibrate — n. . alert —v.

. access — 7. . push notification — n.
. addiction — n. . manipulate — v.

II.  While-reading (20mins)

Task 1: Work individually. Answer the following questions (8 mins)

1. What is one health problem the article says phones can cause people?

2. Why does the article say that overuse of smartphones is just like substance abuse?

3. How do the researchers suggest people train their brains to lessen their phone addictions?

4. How did Erik Peper's students change their use of technology?

5. What is the cause of users’ technology addiction according to Peper and Harvey?

Task 2: Work in pairs and decide whether the following statements are True or False. (7mins)

1. The prices of smartphone are getting higher which leads to the result that users no longer can
afford.

Expensive brands such as Apple and Samsung become more unaffordable due to high cost.
Tablet producers are not in favor of the popularity of smartphone.

The Asia-Pacific region will increase most in number of Internet users.

By the end of 2019, approximate 50% of population will become Internet users.

. In China, only young people can get access to the Internet, even in urban areas.

Task 3: Work in pairs and explain the following numbers. (5mins)

10.8%, 1.2 billion, 8.8%, 3.5bn, 39%

III. Post-reading (13mins)

S S N

1. Interview: Interview partners about their smartphone usage.
2. Suggested questions:

e How long?

e When use?

e What for?

e Use for study? Give examples.
e How to make good use of smartphone?

APPENDIX 2
INTERVIEW QUESTIONS
1. What do you think about using authentic materials in reading lessons?
2. Do you think authentic materials help you improve your reading comprehension?

3. Which reading comprehension skills do you develop best with authentic materials? (Hint:
reading for details, main ideas, gap-filling, word forms, reading postcards, etc.)

4. Do you have any difficulties when reading authentic materials? If yes, what are they?
5. What is your opinion of integrating authentic materials in reading lessons in the future?

(Ngay nhdn bai: 25/11/2020; ngay duyét ding: 15/02/2023)
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