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NGHIEN CUU NHAN THUC CUA GIANG VIEN
VE TAC DUNG CUA SU DUNG TAI LIEU NGUYEN GOC
TRONG GIANG DAY TIENG ANH CHUYEN NGANH
TAI MOT TRUONG PAI HOC O VIET NAM

Nguyén Thj Trang’

Trong nén gido duc hién nay, véi nhikng wu diém khéng thé phd nhan cia tai liéu nguyén
gbc, viéc tich hop ngudn tai liéu nay trong gidng day ngén ngi¥ duong nhuw ngay cang thu hit sw
quan tam cua céc hoc gid va cdc nha ngén ngir. Tuy nhién, dé cé céi nhin tong thé vé téc dong
cda tai liéu nguyén gbc trong méi truong gidng day ngén ngir ndéi chung va giang day tiéng Anh
& béc dai hoc ndi riéng, viéc danh gid qua trinh st dung thuec té loai tai liéu nay vé cung quan
trong. Do vy, nghién ctru nay duoc tién hanh dé tim hiéu nhén thirc caa gidng vién mét co s&
gido duc dai hoc vé tac dung cua st dung tai liéu nguyén géc trong gidng day tiéng Anh chuyén
nganh - chwong trinh doi hdi nhiéu kién thirc va ki ndng ttr méi trirong thure té. Pé gidi bai toan
nay, nghién ctru str dung dbng thoi cé phuong phdp dinh lvong va dinh tinh théng qua moi 09
gidng vién day tiéng Anh chuyén nganh cta co s& gido duc tham gia tré Ioi bdng héi va phéng
van. Két qué nghién ctru phdn anh phén Ion gidng vién cé thai dé tich cwe véi tai liéu nguyén
gbc va mong mubn két hop tai liéu ndy trong chuong trinh gidng day tiéng Anh chuyén nganh
méc du ho gdp khéng it khé khén trong viéc tiép can véi cac nguén tai liéu khéng céng khai
ciing nhw 8p lwc vé thoi gian khi siv dung thue 1. Pay ciing la co sé déng tin cdy dé céc gidng
vién c6 thé can nhéc viéc str dung nhiéu hon tai liéu nguyén géc trong chuong trinh tiéng Anh
chuyén nganh trong thoi gian toi.

Twr khoa: nhan thire, tai liéu nguyén géc, tiéng Anh chuyén nganh.

The integration of authentic materials into language teaching seems to attract an increasing
interest from scholars and linguists thanks to their undeniable merits. However, a review and
evaluation of the practical use of these sources is of great significance so as to gain an in-depth
overview of their influences on language pedagogy in general and English language teaching at the
tertiary level. Accordingly, this study was conducted to investigate the perceptions of instructors at a
higher education institution on the effectiveness of authentic materials in teaching English for specific
purposes (ESP), which requires various practical knowledge and skills. To this end, both quantitative
and qualitative methods were employed. Nine ESP lecturers of the Foreign Languages Department
were invited to give responses to questionnaires and interviews. The findings reveal that most
instructors had a positive attitude towards authentic materials and desired to integrate them into the
ESP curriculum despite their limited access to some undisclosed sources as well as time pressure in
employing these materials. This study also provides a basis for instructors to consider using more
authentic materials in teaching ESP in the near future.

Keywords: perception, authentic materials, English for specific purposes.
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TEACHERS' PERCEPTIONS OF THE EFFECTIVENESS
OF USING AUTHENTIC MATERIALS IN ESP TEACHING
AT A HIGHER EDUCATION INSTITUTE IN VIETNAM

Introduction

Over the past years, linguists have tried
to find out what kind of teaching materials
may support the process of language
learning and teaching as well as students’
the
classroom. To this end, much comparison

language  competence  outside
and evaluation in different research is
conducted to look for plus points and
of both authentic and

traditional materials like textbooks.

minus points

At the People’s Security Academy
(PSA), where this study was conducted,
students have opportunities to experience
ESP program for 30 years. Meanwhile,
English for Law Enforcement is the only
official textbook for this program. To
meet the practical requirements of a
ESP
teachers try to integrate various authentic

communicative environment,
sources into the curricula, although they
have to face the conspicuous lack of these
materials relating to public security.
Moreover, though extensive research on
using authentic materials in ESP teaching
has been conducted, no single study has
been implemented at the people’s public
security universities in Vietnam in general
and the PSA in particular. Due to the gaps
in previous research and the status quo at
the PSA, it is inevitable to embark on a
study on teachers’ perceptions of the
effectiveness of using authentic materials

in ESP teaching at the Academy.
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Research questions

Within the scope of this study, this
research was conducted to fulfil the
purpose of clarifying ESP teachers’
perceptions of the effectiveness of using
authentic materials and challenges in
using these sources at the PSA with a

research question as follows:

How do teachers the
effectiveness of using authentic materials

in ESP teaching at the PSA?

perceive

Literature Review
Authentic materials

Authentic materials can be defined in
various ways. The most popular definition
may be found that authentic material is
anything relating to the real language and
communication in real events. This idea is
supported by Maroko (2010), who regards
authentic materials as: “real language,
produced by real speakers or writers for
real audiences and designed to convey real
messages of some sort” (p. 5). Other
linguists emphasize the characteristic
“non-pedagogical purposes” of authentic

sources.

Advantages and disadvantages of

authentic materials

Highly valuing both linguistic and non-

linguistic ~ advantages of  authentic

materials, more scholars believe that these
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sources contribute to a setting platform for
learning the target language. As Richard
(2004) discussed,
materials enables learners to be involved

access to authentic
in the real circumstances and familiar with
English naturally. Likewise, in Tamo
(2009)’s study, he reveals that authentic
sources prepare learners to encounter
the

maintains

classroom.
that the
original contents of authentic materials

interaction  outside

Furthermore, he
could motivate students in language
learning. This argument is similar to the
viewpoint of Erkaya (2005) who believes
that using authentic sources for studying a
target language is truly motivating
learners. The use of authentic materials
can partly solve the deficiency in exposing
to the target language because they can
shorten differences between what learners
learners

study and what experience

outside the classroom.

Despite the striking advantages of
authentic materials, teachers face some
undeniable challenges. As Gilmore (2007)
claimed, complicated structures and
reduced vocabularies result in frustration
and reduction of interest of learners. The
same opinion is also uttered by Khaniya
(2010), who implies that introducing
authentic materials to lower-level students
might not be appropriate. Another minus
that should be
consumption. Guariento and Morley
(2001) explain that it is difficult for

teachers to balance their learner’s needs,

considered is time

competence and appropriateness of the

curriculum. Accordingly, they spend too

much time selecting, evaluating and
adapting such materials in the teaching

process.

The role of authentic materials in
ESP teaching

An emergent characteristic of ESP
program is to simultaneously improve
authentic interactions (classroom and
learner authenticity) and bring authentic
sources into the curriculum. In this regard,
Pinner (2014b) explains that classroom
authenticity is formed in a language
acquisition environment and by setting
purposeful situations for subjects to argue
and join in motivated activities. He also
the

reciprocal interplay between learners and

describes learner authenticity as
the context of language. In Baghban and
(2011)’s

concerning the interrelationship between

Ambigapathy research
authentic sources and ESP, there is every
certainty that authentic materials are
advisable to be used in ESP courses. They
elaborate that ESP is regarded as a
student-centric approach that focuses on
learners’ needs and purposes of English
learning.  Similarly, Lesiak-Bielawska
(2015) affirms that it is essential for ESP
materials to be relevant to students’ target
contexts and authentic. It can be explained
that materials of ESP program that contain
typical examples of rhetorical forms and
structures of target genres improve
students’ perception of how texts are
formed and the communicative target is

obtained.
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Perception

According to Hwang, Wang, &
Pomplun’s study (2011), when a person
perceives objects in the visual world, it is
certain that he or she is affected by
elements like shape, colour, their meaning
and semantic relations. Mcdonald (2012)
analyses that perception includes the stage
of noticing the environment’s elements
and explaining on the basis of the
the

comprehension (p. 205). This can be

experience  and extent  of
described as how humans can use their
senses to convey the thought or feeling of
a worldview. More specifically, it is a
series of cognitive stages in which a
and

with

person identifies, acknowledges

explains objects or situations

concrete meaning.
Methodology
Research design

The researcher used both quantitative
with data
collecting instruments being questionnaire

and qualitative methods

and interview. According to Creswell et al.

(2017), this design can be applied if the

researcher desires to combine and
compare the results recorded through both
quantitative and qualitative strategy in
order to gain more comprehensive
the

simultaneous employment will verify the

understanding. In addition,

reliability of outcomes and review
whether the participants respond in the
same way or not with the same issues,
whatever quantitative or qualitative -

designed questions is.
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Research setting
Participants

The researcher invited nine English
lecturers of the Department of Foreign
Languages at the PSA. They all have
experience in teaching ESP courses for
over three years. In this study, non-
probability  sampling  strategy  was
employed because it is recommended to
apply this strategy for small-scale studies
whose not

findings do require

generalization.
Data collection instrument

To find the answer for the research,
questionnaires and interviews were used
to collect data. Specifically, the researcher
Al-Musallam (2009)’s
questionnaire in which some unsuited

adapted
items were excluded or changed to
maximize the reliability of data. The
questionnaires contain thirty-three items,
namely a part of collecting participants’
demographic information and Likert scale
The
adapted from Silvani

items of teachers’ perceptions.
interview  was
(2018)’s

questions. Moreover, a semi-structured

study and contained seven
interview was applied to create more
opportunities for the researcher to clarify
issues  from

unpredictably  arising

responses.

Data collection procedures

After receiving the approval of
functional divisions of the PSA, an
invitation  that contained  specific
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the
interview and ethical issues was sent to all

information about questionnaire,
participants. Three lecturers who have
been teaching ESP classes for two years
took a pilot check of questionnaires to
avoid the emergence of possible flaws.
Both questionnaires and interviews were
implemented at the same time. Tape
record and note-taking were used for each
interview. In addition, before embarking
on the stage of analysing data, the
researcher used member checks in which

two participants checked transcription.
Data analysis

In this study, the data was analysed
individually based on each instrument
collecting them. In terms of data that were
recorded from the questionnaires, they
were calculated via Microsoft Excel. In
the first phase, the editing process was
paid much attention to find problems in
the
researcher coded variables in a group and
the the

statistics processed,

respondents’ answers. Secondly,

imported database. Finally,

descriptive was
compared, contrasted and demonstrated in
the tables

percentages and frequencies. Accordingly,

and figures containing

the researcher found remarkable outcomes.

Concerning data from the interviews,
thematic analysis was applied in this
research. Firstly, the recording file was
transcribed verbatim. The next phase
related to the coding scheme. Different

the
information were connected to the same

series of data conveying same
code. Thirdly, it is essential to specify
recurring patterns, followed by comparing
and contrasting the formerly grouped
categories. As a result, the investigator
could condense such categories into
themes. Finally, stressing striking themes
was implemented to resolve the research

problems.
Findings
Findings of questionnaire

Table 1 sheds light on the teachers’
views on the ESP classes at the PSA. The
single most striking observation to emerge
from the data comparison was that no
disagreement  selection was  found.
Particularly, 4.67 was the highest mean in
which all participants agreed with the
advantage of ESP course in supporting
learners’ ability to read and comprehend
different materials in the professional

environment.

In addition, items 8 and 10 had the
percentage of assessment in common.
Specifically, in such items, there were
eight participants who agreed that ESP
courses helped students be acquainted
with the language in daily life and made
them more confident to communicate. As
for item 9, two third of those who
responded indicated the effectiveness of
students’

ESP program in increasing

motivation in classroom activities.
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The current ESP classes Strongly Agree Neutral | Disagree @ Strongly | Mean

at the PSA agree disagree ™M)
N % N % N % N % N %

7. Help learners read and

comprehend - different - - o0 67 3 3333 ¢ g 0 0 0 0 467

materials in professional

context

8. Introduce learners to

the way of using language | 2 2222 :6 6667 1 11.11:0 0 0 0 4.11

in the real world

0- Boost leamners (0 join | 414y 1y |5 55563 33330 |0 |0 0 | 3.78

in classroom activities

10. Make learners more

confident ini?2 222216 6667 1 | 11.11 0 0 0 0 4.11

communication

Table 1: Summarizing the results of teachers’ perceptions on the current ESP classes

In Table 2,
described the ESP lecturers’ perceptions

twenty-three  items
of the advantages and disadvantages of
employing authentic sources. Over half of
the statements were over the sub-grand
(3.37),
responses. Two third participants agreed

mean illustrating  positive
that using authentic materials in ESP
instruction was crucial. Almost 80% of
lecturers affirmed that such materials
would probably satisfy learners’ demands
for their work after graduation. Eight out
of nine surveyed emphasized that it was
interesting to integrate authentic input into

language teaching.

The highest mean (4.44) was recorded
in items 11 and 17. Strikingly, 100% of
those surveyed agreed that authentic input
boosted
vocabulary for students. On the contrary,

the practical knowledge of

item 21 received the lowest mean score
(2.0). There were still two participants
hesitating to decide whether such non-
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purposeful teaching materials caused

frustration  for  students or not.
Additionally, what can be clearly seen as
the high rate of agreement in item 23 that
valued the possibility of motivating
learners to do more reading outside the
classroom thanks to authentic materials.
Nevertheless, only a minority of the
questioned (22.22%) agreed that they
enabled learners to be more familiar with
issues in their

grammatical original

situations.

Regarding obstacles to the process of
selecting suitable authentic materials, a
large number of the surveyed showed
concurrence with this stage in each lesson
of the ESP program. Another difficulty
was found when over 50% implied that
accessing these sources was strenuous.
Furthermore, many teachers found it
challenging to design the applicable tasks
when using authentic input (nearly 67%),

only two participants denied the trouble.



Nguyén Thi Trang

PHUONG PHAP GIANG DAY

As for item 29, over 50% of those who
answered opined that they had to spend
much time on using authentic materials in
practice.

Regarding disadvantages with which
learners may be burdened, approximately
78% of respondents asserted that their
students had no trouble in comprehending
authentic materials. A similar percentage
of disagreement is also recorded in item
20, in which authentic resources would
cause cultural conflicts that prevent
comprehension. In contrast, they insisted

that this type of material boosted cultural

understanding  (roughly 67%) and
weathered cultural obstacles to studying a
language (short of 78%).

Concerning items 13 to 15, in

correlation with textbooks, a small
number of teachers (22.23%) agreed that

perceived that students’ listening and
reading comprehension in the real world
would be improved. However, as for the
writing, well over half of those surveyed
appreciated the effectiveness of such
materials in boosting writing style in work
context compared with traditional books.
In the same vein, items 32 and 33 shared
the same high percentage of agreement
(55.56%), reflecting that ESP teachers
introduced many dialects and incorporated
subjects relating to students’ social and
working life via authentic materials more
effectively than they could via textbooks.

More interestingly, four out of nine

people wavered to confirm more
preference for authentic sources over
textbooks. The questioned would rather to
use authentic input as a supplementary
source in their ESP course (approximately

78%).

authentic materials facilitated students’
language proficiency and 33.33% of those
The use of Strongly Agree Neutral @ Disagree @ Strongly Mean
authentic materials will agree disagree | (M)
N % N % N: % N % N %

I1. Introduce learners to how 5 5556 33333 1 1111 0 0 0 0 @ 444
language is used

12. ~ Meet learners™ | 5 | 3222 |5 55562 2222/0 0 0 0 | 40
requirements in future jobs

13. Improve learners’

language proficiency more | 0 0 212223 3 13333 3133331  11.11 | 2.67
than textbooks do

14. Improve learners’

listening  and —reading | g3 33330 1 101 4 4445 1 1LI1 | 2.67
comprehension in  context

more than textbooks do
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15. Increase learners’ writing
styles in work context more | 0 0 5 5556 2 2222 1 1111 1 [11.11 322
than textbooks do

16. Increase learners’
familiarity with using
grammar rules in their
original situation

11111 1 11,11 4 4445 2 12222 1 11.11  2.89

17. Develop learners’
knowledge of vocabulary | 4 @ 4444 5 5556 0 0 0 0 0 0 4.44
items in real situations

18. Improve learners’ cultural

. 2 02222 4 4444 3 :3334 0 0 0 0 3.89
understanding

19. Be difficult for learners to

0 0 111,111 1111 . 6 16667 1 11.11: 2.22
comprehend

20. Cause cultural conflicts

. . 0 0 0 0 222226 6667 1 i11.11: 2.11
which prevent comprehension

21. Make learners feel

0 0 0 0 212222 5 55562 2222 20
frustrated

22. Be interesting 111117 07778 1 11,11 : O 0 0 0 4.0

23. Boost learners to do more

reading outside the class 0 0 6  66.67 3 3333 0 0 0 0 3.67

24. Help learners address
some cultural barriers to | 0 0 777798 1 11.11 /1 11.11 ; O 0 3.67
language learning

25. It is essential to employ
authentic sources in ESP: 1 : 11.11 @ 5 5556 3 33330 0 0 0 3.78
instruction

26. It is troublesome to access

. . 0 0 515556 1 11.11 1 3 3333 0 0 3.22
authentic materials

27. It is difficult to select

suitable authentic materials 313333 1555561 11110 0 0 0 4.22

28. It is difficult to design
suitable tasks when teachers : 1 : 11.11 : 5 {5556 1 : 11.11 : 2 i2222 O 0 3.56

use authentic materials

29. Using authentic materials

S . 1 11.11 4 4445 2 2222 2 22220 0 3.44
18 time- consuming

30. Like to use authentic
sources rather than textbooks | O 0 2 2222 4 4445 3 13333 0 0 2.89
in my ESP courses
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31. Like to use authentic
sources as supplementary | O 0 7
materials in my ESP courses

3.78

77778 1 2 1 22.22

32. Thanks to authentic
materials, teachers can
introduce learners to different | 0 0 5
dialects better than they can
with designed materials

5 2222 0 0 333

55.56 1 2 22.22

33. Thanks to authentic
materials, teachers can
incorporate subjects related to
learners’ social and working
life better than they can with
designed material

L1110 0 | 344

55.56 3 33.33

SUB GRAND MEAN

3.37

Table 2: Summarizing teachers’ opinions on using authentic sources

Findings of interview

After
responses,

all
arranged

reading and
the

answers of the participants in two main

analysing
researcher

sections, namely: 1) Teachers’ perceptions
toward authentic materials in English
teaching, 2) The use of authentic materials
in ESP teaching. Especially, the latter
section included three sub-themes such as
advantages of using authentic materials in
ESP
authentic materials in ESP teaching and

teaching, challenges in using
teachers’ recommendations toward the use

of authentic materials in ESP classes.

Firstly, the researchers found that all
ESP teachers had a clear perception of
as

authentic materials, presented by

participant 1: “As for me, authentic
materials are all things which can be
found in daily life. Unlike textbooks, they
of

teaching

the management
the

do not require

Education Ministry in

process.”

Secondly, the overall response to the
survey indicated the necessity of using
authentic materials in the ESP classes,
thanks to their great credits. Although
there were a considerable number of
listed
highlights could be presented as follows:

advantages in responses, three
(1) Helping learners access language in

real situations. Teacher 3 explained:
“Learners have chances to experience the
most authentic language in reality.” As
explained by teacher 4: “We cannot deny
strong points of authentic materials
because the closeness to language outside
the classroom can lead to an improvement
of language skills, particularly listening
and speaking.” (2) Boosting learners’
working competence. In the teacher 5’s
statement, she said: “The deficiency of
opportunities to enjoy real contexts by
reason of strict provisions may be partly
solved by introducing students to
authentic materials. As a result, they can

get acquainted with styles, presentation,
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methods, forms which they can encounter
in the future job.” As asserted by teacher
9: “They help me connect the practical
world to my students. Learners will feel
ready right after graduation as they are
equipped with basic skills and knowledge
like observation, analysis and synthesis.
For example, watching videos of crime
them

scene investigation may make

develop their critical thinking and

judgement.” (3) Stimulating learners’
((My

students are keen on and enthusiastic

interests. Teacher 1 answered:
about experiencing authentic sources”.
Similarly, teacher 9 told the researcher
“The attitude of

students seems to be different from the

about her students:

past lessons after accessing to authentic
materials. They are willing to ask and
answer about the content of the lesson
which is introduced via concrete realia”.
(4) Instructors have various selections for
ESP classes because of the diversity of
forms, types and themes of authentic
materials. In teacher 2’s explanation, he
said: “It is not too difficult to find any
topics presented in authentic sources from
the basic daily issues to professional
knowledge of politics, security issues,
etc.” Similarly, teacher 8 implied that:
“Previously designed materials contain
some fixed topics, which make teachers
struggle with extending the contents.
Meanwhile, thanks to the development of
the Internet, it is easy to find most of
of

concerns.”

issues students’ and teachers’
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Thirdly, the
investigator detect two main problems

interview helped the

teachers often face when using authentic
materials in ESP classes. (1) Accessing
these sources is quite difficult. A possible
explanation for these results may be the
limitation of approaching materials with
high confidentiality. Teacher 8 asserted:
“I do not underestimate the coverage of
information of the Internet. However,
some secret knowledge cannot be found.
Even some professional words relating to
security work have no equal uses in
written materials in English. Accordingly,
and

2)

translation interpretation is a
authentic
The

argument was supported by teacher 3: “Ir

challenge.” Preparing

materials i1s  time-consuming.
requires arduous effort to ensure the time
for each lesson when I use these sources.
Too many activities and issues need to be
managed”. Teacher 6 stated: “I have to
spend much time on selecting, adapting
the suitable materials to make them more
comprehensible to learners.”

Fourthly, the results of interview
showed that all of participants gave some
the

recommendation of authentic materials

positive statements toward
use in ESP teaching. Teacher 3 said: “We
cannot only use textbook. The teachers
should have wide thought about the
materials that they use for their teaching
materials. However, we should combine
textbooks and authentic materials instead
of using the only source to maximize their

merits and supplement their demerits.”
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Discussion 1: Teachers’ perceptions
of advantages of authentic materials

This study set out with the aim of
assessing the importance of authentic
materials in ESP teaching. The merged
with  the
observations, which showed their close

findings  accord earlier

relationship. The majority of participants

found it interesting. Moreover, they

asserted that such materials familiarise

students with the language used by the

natives and have cognizance of its essence.

The similarity was found in the argument
of Richard (2004) and Tomlinson (2012).

Another important finding was the
possibility of motivating students. There
were several possible explanations for this
result. Textbooks were often presented
and compiled in a dull and repeated way.
In contrast, non-purposeful teaching
materials exist in various forms and types
that can meet different requirements of
teachers in ESP teaching. The findings
match those observed in the study by

Gilmore (2007).

One anticipated finding was also
revealed that authentic sources could meet
demands in the future job for learners. It
seems possible that students could study
writing styles, listening and reading
comprehension skills and vocabularies in
parallel with practical skills. This was in
line with the conclusion of Al-Musallam
(2009) that participants concurred with the
effectiveness of authentic materials in the

working environment.

Moreover, most respondents explained
that because of authentic input’s different
kinds and themes, ESP lecturers could
give the best suitable choice for each

period. This matched with
Wahyuningtyas’ (2019) findings which
indicated that nearly almost topics

intertwined in authentic materials could be

compatible with learners’ needs and

interests.

Contrary to expectations, this study did
not find the absolute support for authentic
materials compared with traditional books.
They suggested using authentic materials
The
combination would create optimal results.
The this
investigation were far below those
observed by Zhafarghandi et al. (2014),
who lean towards designed materials.

as a supplementary source.

suggestion  observed in

More surprisingly, the high proportion

of participants responded that
comprehension of students was not
hampered by cultural elements in

authentic sources. Instead, students
thought that they could overcome culture-
relating challenges in language acquisition.
This also accords with the work of
(2015),

authentic texts in newspapers will enrich

Beresova who  emphasized

cultural understanding.

Discussion 2: Teachers’ perceptions
of disadvantages of authentic materials

The
questionnaires and interviews pointed out

outcomes drawn from both
that time-consuming was a considerable

63



Tap chi Khoa hoc Ngoai ngiv

S6 70 (thang 6/2022)

difficulty ESP teachers were burdened
with in their classes. It could be attributed
to the process of designing activities and
tasks based on such materials that required
elaborative preparation. Additionally, a
series of stages for preparation, including
selection, adaptation, question and task
designing, expect more consideration,
which may lead to time pressure. These
results supported the previous research
(Silvani, 2018) in this area. The next
problem found in the study was that
instructors were stuck in the limitation of
exposure to certain authentic sources
except for open sources. This did not
accord with Case (2012), who believed in
the
unceasingly updated types of authentic

availability and  diversity of

sources.
Conclusion

A paucity of previous research on
authentic materials in ESP courses in the
Public Security universities is seen as a
primary motivation for the present study.
It was designed on the basis of referring to
the framework of Al-Musallam (2009)
and Silvani (2018) and the combination of
types of collecting design to
determine the ESP lecturers’ perceptions

two

of the advantages and disadvantages of the
practical use of non-purposefully teaching
materials at the PSA. The project made a
minor difference compared with the
It highlighted the
importance of introducing this type of
material to ESP students thanks to their
impressive benefits to both instructors and

previous research.
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learners. The generalizability of these
results is subject to certain limitations due

to its small sample of participants.

Nevertheless, it is still a trustworthy
source for reference and a fruitful area for

further work to  cultivate  more

understanding in the related theory and the
practical use in didactic programs in the
coming time.
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