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The importance of perception results
from its influence on the individuals’
decision-making as well as action-taking
and when it comes to English learning,
there seems to be no exception. In the
process of L2 acquisition, the students
gain knowledge mostly by experiencing
the
instructional activities and language use.
Therefore, the way the EFL learners

and reflecting on teacher’s

perceive their teacher’s language use in
the classroom may significantly affect
their learning motivation, learning style
and  achievement. In  conclusion,
understanding students’ perceptions is
essential in EFL education because it
equips the teachers with a valuable basis
to determine the most appropriate and

effective teaching methods.

2.2. Arguments for and against the
use of L1 in the EFL classrooms

Due to the prominence of the language
teaching approaches that emphasize the
significance of immersing the language
learners in the L2 and maximizing their
exposure to the target language, there
have been objections to the use of mother
tongue in the EFL classroom. Many
researchers stated that the first language
has no role to play in the EFL classrooms,
or can even be a hindrance when the
learners tend to make negative transfer
from their native language to the target
one (Littlewood & Yu, 2011). Similarly,
Lightbown and Spada (1999) considered
the learners’ reliance on L1 as a typical
source of errors and communicative
incompetency in L2 learning process.

On the contrary, those who hold a
positive view on the use of L1 have
confirmed the facilitating role of L1 not
only in L2 teaching and learning practice
but also in enhancing students’ learning
motivation and improving teacher -
student relationship. From the cognitive
viewpoint, the researchers believe that the
learners’ experience of acquiring their
mother tongue can naturally become a
beneficial cognitive tool for L2 learning
1998; Cook, 2001). This
view is in line with Storch and
Wigglesworth (2003) who claim that “the
use of L1 may provide learners with

(Butzkamm,

additional cognitive support that allows
them to analyze language and work at a
higher level than would be possible where
they restricted to sole use of their L2”
(p.760). Furthermore, the appropriate use
of L1 is believed to be beneficial for
facilitating the interpersonal interactions
and enhancing the positive relationship
between teacher and learners (Iswati &
Hadimulyono, 2018).

2.3. Related studies

As there is growing support for the
rational use of mother tongue in L2
learning, there are questions about when
and what amount of the first language
should be used in the EFL classroom. In
this
researchers have investigated the teachers’
and learners’ perceptions and attitudes

order to clarify issue, many

towards it. Iswati
(2018), in their quantitative study
investing the role of Bahasa Indonesia in
the English classroom, have found that the

and Hadimulyono
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study of Resmini (2019) carried out in
Indonesia, the students’ perceptions
towards the use of L1 was examined by
collecting data from 40 EFL students
through a questionnaire. The findings
revealed that the participants had negative
perceptions towards their teacher’s use of
mother tongue. Significantly, most of the
participants were not comfortable with the
use of L1 and preferred their teacher to
use English in the classroom.

Regarding the use of L1 in Vietnamese
EFL teaching context, Phuong and Dang
(2021) conducted a study investigating the
English — majored students’ perceptions
on the teachers’ use of Vietnamese in the
EFL classrooms. The researchers used
and the
instruments to collect date from 131

questionnaire interview  as
Vietnamese undergraduate students. In
this mix method study, the findings shown
that most of the Vietnamese EFL students
preferred their teachers’ use of L1 in the
classrooms, especially in the specialized
classes to help explain incomprehensible
words, difficult concepts and reducing
stress. However, some students who
supported approach
expressed concerns that overusing L1
could hinder their L2 learning process.

monolingual

The teachers then were expected to adjust
the amount of L1 use based on the
characteristic of each specific course and
the students’ level.

As it can be seen from the above-
mentioned papers, there is a discrepancy
among the previous studies’ conclusions
on students’ perceptions towards the use

of L1 in the EFL classroom. More
investigation therefore is needed to better
determine this controversial issue. In
the
perceptions towards their own use of L1 is
also a significant aspect which deserves
the
Vietnamese EFL teaching context where

addition,  discovering learners’

more  attention, especially in
the English-only policy seems not to work

well.
3. Research methodology

The study
quantitative  design by
questionnaire consisting of 19 Likert scale

current employed a

using a
items in order to collect broader
information from different aspects of the
research issues. The quantitative data were
supported and elaborated by some
qualitative data from the 2 follow-up

open-ended questions.

- Participants of  the study:
Convenience sampling was used to select
50 participants for this study. All of the
participants are the 1% year English major
students at Tra Vinh university.

- Instruments: The questionnaire used
in this study was adapted from Shariati’s
study (2019). Some items were removed
and some additions were made to suit the
context and the participants’ background
of the current study. The questionnaire
covers different aspects consisting of the
students’ reasons for using L1 (9 items)
and their perceptions towards their
teacher’s use of L1 in the EFL classroom
(10 items). All of the items in these two
parts were designed using a five-point
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Likert scale that ranged from strongly
disagree to strongly agree (scored from 1
to 5). The questionnaire also includes 2
open-ended questions the
participants’ specific expectations about
the appropriate use of L1.

exploring

- Procedures: Fist, the questionnaire
was designed and piloted with a group of
10 EFL  students to check it
comprehensibility. Then, the
questionnaire was adapted based on the
students’ feedback and delivered to 50
participants using Google form tool. The
quantitative data collected from the
questionnaire were descriptively analysed

using SPSS 22, The qualitative
information from the two open-ended
analysed via content
analysis to gain more insight into how the
students expect the L1 to be used by their
teachers in the English classroom.

questions  was

4. Findings and discussion
4.1. Findings

4.1.1. Students’ reasons for using LI in
the EFL classroom

The descriptive statistics of the items
exploring students’ reason for using their
mother tongue are indicated in table 1.

Table 1. Students’ reasons for using L1 in the EFL classroom

Students’ reasons for using L1 N Mean | Std. Deviation

Il often use Vietnamese in my English classrooms. 5 3.90 95

I{Euse Vietnamese to express the ideas that I cannot explain in| 5 392 94
nglish due to the lack of English vocabulary. ’ )

I’'m afraid of making mistake and being laughed at by my| 5 266 1.17

friends when speaking in English. ) )

|I use Vietnamese to ensure that my teacher and classmates 5 366 9%

understand my ideas correctly. ' ’

Il use Vietnamese when I need to ask for help from thej 5 394 77

teachers. ’ ’

Il use Vietnamese to check the meaning of new words or thej 5 4.08 99

usage of complex grammar points. ’ )

[ can completely understand an English word only when ] 5 358 11

know its meaning in Vietnamese. ) '
sing Vietnamese while studying helps me better recall the]

[Using Vi hile studying helps me b e I Lo

lesson content later. ’ ’

|Using Vietnamese makes me feel closer to my teachers. 5 3.46 97

Valid N (listwise) 5

As shown in table 1, most of the
participants confirm that they do use
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outstanding reason the students reported
for using L1 in their classroom is to check
the meaning of new words or the usage of
complex grammar points (M= 4.08, SD=
0.92). The other two common reasons
chosen by the students are to ask for help
from the teachers (M= 3.94, SD= 0.77)
and to express the ideas that they cannot
explain in English (M= 3.92, SD= 0.94).
On the other hand, it is interesting to note
that the fear of making mistake and being
laughed by their friends is the least
important reason for students to use L1
(M= 2.66, SD= 1.17). Also, the students’
responses for the other items are relatively
positive, as reflected in the mean scores

above 3.0. The finding leads us to the
assumption that the participants do not
completely eliminate L1 in their English
they take
advantage of it for different purposes,
mostly to facilitate communication and L2

learning process. Instead,

learning.

4.1.2. Students’ perception towards the
teachers’ use of L1 in the EFL classroom

The present study also aimed to
the students’ perceptions
toward their teachers’ use of L1. The
results from descriptive analysis were
shown in table 2.

investigate

Table 2. Students’ perceptions towards the teachers’ use of LI in the EFL classroom

Students’ perceptions towards their teachers’ use of L1 N Mean | Std. Deviation
|My teachers often use Vietnamese in the classroom. 50 2.600 .86
y teachers use Vietnamese to explain administrative
information. S0 3.560 99
My teachers use Vietnamese when most students do not
understand in English. S0 3.720 A7
My teachers use Vietnamese to response to the
students’ answer. S0 3.080 80
My teachers use Vietnamese to explain complex] 50 3820 0.86
lorammar points. ) )
My teachers use Vietnamese to explain difficult, 50 3940 0.82
abstract vocabulary or ideas. ’ ’
My teachers’ use of Vietnamese helps me understand, 50 3700 29
the lesson faster and better. ’ ’
My teachers use Vietnamese when they want to 50 3480 36
encourage the students. ’ ’
My teachers use Vietnamese to chat and make jokes|
with students. S0 3.520 93
My teachers’ use of Vietnamese helps me feel at ease,)
comfortable and less stressed. S0 3.800 88
Valid N (listwise) 50
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from non-verbal behavior, in order to
determine when and how to use the L1.
The findings also indicated some degree
of disagreement in students’ expectations
about the amount of Vietnamese should be
used in the English classroom. This
discrepancy could be attributed to English
proficiency difference among the students
because it has been proven that the
English
determine their attitudes towards the use
of L1 in the classroom (Shariati, 2019). In
addition, the qualitative findings revealed

learners’ level may partly

that L1 appears to be most beneficial at
the initial stage of the course when the
students need to get used to new learning
environment and their teachers’ teaching
styles. After the initial stage, this effect
will fade over time and might results in
unmotivated students if no adjustments
are made. Therefore, gradually reducing
the use of L1 according to the students’
progress would be an approach worth
considering.

5. Conclusion

The
Vietnamese EFL students’

the
reasons for

study has investigated
using L1 in the English classroom and
identified their perceptions towards their
teachers’ use of L1. The results showed
that the participants generally appreciate
the rational use of their mother tongue.
Significantly, the way the English teachers
use L1 may affect not only teaching and
but also the
students’ learning interest and motivation.

learning effectiveness
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Regarding the students’ use of L1, the

students themselves have their own
reasons for resorting to the LL1. Indeed, L1
is used mostly when the students find their
English

communication purpose or when they feel

insufficient to achieve
the risk of misunderstanding something in
L2 acquisition process, such as complex
grammar points or difficult concepts.

Taken together, it is not encouraged to
force the teachers and the students to
completely eliminate L.1 from the EFL
classrooms. This policy might create a
huge pressure, not only for the weak
students but also for many teachers who
have been struggled with the English
proficiency gap among their students. It
will be more effective to provide the EFL.
teachers with necessary pedagogical
knowledge and skills which enable them
to effectively diagnose the students’
obstacles and adjust their use of L1. In
view of the limited scope of this study, it
was not possible to generalize the findings
to other contexts due to the small sample
further
strongly recommended to validate these

size. Therefore, research is
findings on a larger scale. Another source
of weakness is that the questionnaire did
not investigate other influential factors
such as the participants’ self-efficacy,

individual goals and learning interest.

Especially, a greater focus on the
relationship  between the learners’
proficiency level and their perceptions
toward the wuse L1 could produce

interesting findings.
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