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VIEC SU DUNG CHIEN LUOC DOC SIEU NHAN THUC
CUA SINH VIEN NAM THU 3 NGANH NGON NGU ANH -
TRUONG PAI HOC CONG NGHIEP HA NOI

Nguyén Thi Huyén’, Nguyén Thi Minh Thao™

Nghién ctru nhdm diéu tra mirc dé str dung thuong xuyén cac chién loc doc siéu nhéan
thirc caa sinh vién nam thr ba nganh Ngbn ng& Anh, Truong Pai hoc Céng nghiép Ha Noi
(BHCNHN) va tim ra chién luoc doc siéu nhén thirc dwoc dp dung thuong xuyén hon. Bé dat
dwoc muc tidu nghién ciru, tac gia da st dung béng cdu héi khao sat trure tuyén véi sw tham gia
ctia 80 sinh vién. Ngoai ra, dé két qué nghién ciru dang tin cdy hon, tac gid con thwc hién
phéng van 10 sinh vién va 3 gidng vién ctia khoa Ngoai ngi¥ phu trach giang day hoc phén Boc
5. Két qua nghién cteu cho thay sinh vién str dung cdc chién lwoc doc siéu nhan thirc véi mirc
dé thuong xuyén trung binh va si¥ dung cdc chién lroc doc thure dung thuong xuyén hon. Bai viét
hi vong sé la ngudn tai liéu tham khao gitp gidng vién va sinh vién hiéu hon vé céc chién luoc doc,
dac biét 1a chién lwoc doc siéu nhén thire, qua dé cai thién ky nang doc hiéu cho sinh vién.

Tir khoa: céac chién lwoc doc siéu nhén thire, chién lugc doc phéan tich, chién luoc doc
thure dung, mire do thuong xuyén.

The study was conducted to investigate the frequency of using metacognitive reading
strategies (MRS) by the third-year English-majored students at the Faculty of Foreign
Languages (FFL), Hanoi University of Industry (HaUl). To meet the research objectives, an
online survey questionnaire was administered to 80 HaUl third-year English-majored students.
Besides, two interviews with ten third-year English-majored students and three instructors in the
Reading 5 course were also carried out. The findings showed that the students used the MRS
with a medium frequency and employed the pragmatic reading strategies (PRS) more often than
analytic reading strategies (ARS). This paper is hoped to provide a valuable reference for instructors
and students to have deeper understanding about reading strategies, particularly MRS, thereby
improving students’ reading skills.

Keywords: metacognitive reading strategy, analytic reading strategy, pragmatic reading
strategy, frequency.

USE OF METACOGNITIVE READING STRATEGIES
BY THIRD - YEAR ENGLISH MAJOR STUDENTS AT HAUI

1. INTRODUCTION countries in the world, including Vietnam.
1.1. Rationale In the context of globalization and
English is now considered as the lingua  integration, there has been an increasing
franca which has widely spoken in many demand for human resources with

excellent English proficiency. However,

*&** ThS., Khoa Ngoai ngir, Trwéng Pai  Mastering this language is an onerous task
hoc Céng nghiép Ha Noi to learners. In the world of linguistics,
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listening, speaking, reading and writing
skills hold equal worth. Of all these four
skills, reading is considered to be one of
the essential skills for learners since it is
an important gateway for gaining and
learning more knowledge. Reading at
tertiary level requires a variety of

activities  such  as  understanding,

memorizing ideas, identifying key
information, synthesizing and critically

evaluating a text in the academic context.

However, the fact is that many EFL
students have “major difficulties” with
English reading comprehension even after
years of learning the English language.
They can read a text but meet problems
with recognizing or understanding writers’
message(s). The author of this paper has
identified that those problems are also
confronted by the third-year )English
major students of Hanoi University of
Industry (HaUI although Ilecturers of
English Reading skills have recommended
a lot of strategies including MRS for them
in reading lessons. For those reasons, in
this study, the author would like to
examine the use of MRS by third-year
English major students at FFL, HaUI in
order to give them an insight about the
essential strategies which need to be
utilized in academic reading and
contribute to their ultimate goal of
their ~ English
comprehension. Also, it is expected to

improving reading

increase students’ awareness of
significance of MRS and how to use them

more effectively to enhance their reading

skills.
provides useful information for teachers

Besides, the paper, hopefully,
and researchers in the domain of reading,
in general, and teaching strategies for

reading at tertiary education, in particular.
1.2. Literature review

Until now, reading strategies have been
defined by different famous scholars;
however, in this paper, the author will
give some of their typical definitions to
clarify what they are. Conceptually,
reading strategies have been considered as
specific, deliberate, goal-oriented mental
processes or behaviors controlling and
modifying the reader's efforts to decode,
understand the words, and construct the
texts meaning (Afflerbach, 2008).
Meanwhile, Barnett (1988) states that
reading strategies refer to the tools that are
used by the readers to solve problems and
acquire text information. From those
researchers’ view on reading strategies, the
author thinks that reading strategies are
conscious actions that the readers take to
achieve specific reading goals and a part
of the language learning strategies which
are essential factors of effective reading.
Also, these strategies not only solve
specific comprehension difficulties, but
also help readers improve their reading
comprehension ability during the process
of doing reading tasks.

Many researchers therefore assume that
students seem not to overcome their
reading problems due to lack of reading
strategies. They prove the importance of
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reading strategies and their rtole in
enhancing reading comprehension in their
studies. For example, McNamara et al.
(2009a) states that “reading strategies are
useful and beneficial for learners with
lower reading skill”. Mokhtari & Reichard
(2002) also indicates that unsuccessful
learners must be supported to use effective
reading strategies as they are often
unaware of their own cognitive process.
Thus, reading strategies play a vital role to
the academic success of EFL learners,
especially Previous

studies on learners’ metacognitive aspects

undergraduates.

of reading strategy use also reveal that
successful readers generally display a
higher degree of metacognitive awareness,
which enables them to use reading
strategies more effectively and efficiently
than their unsuccessful peers (Sheorey &
Mokhtari, 2001; Zhang, 2001).

In spite of different categories of MRS
from several famous scholars, the author
will give some typical classifications in
this study. First and foremost, based on
Israel’s classification (2007), MRS are
categorized into three groups: planning
(pre- reading),
reading), and evaluating (post-reading)
strategies, and each group has a variety of
that

processing.

monitoring  (during

strategies require readers’

metacognitive Secondly,
Taraban and Rynearson (2004) who
develop the
strategy questionnaire (MRSQ) point out
that MRS are subdivided into two types:

analytic (ARS)

metacognitive  reading

reading  strategies
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(analytic-cognitive component) aimed at
reading comprehension and pragmatic
(PRS) (pragmatic-
behavioral component) aimed at studying

reading strategies
and academic performance. In specific,
the analytic-cognitive
particularly involve students’ efforts to
comprehend a text. The strategies like
evaluating reading goals and making
inferences of the
analytic-cognitive The
pragmatic-behavioral components relate
to the physical actions and practical
methods for finding and remembering

component

are the examples
component.

information from the text such as
underlining and highlighting. The MRSQ
is used to reveal strategy employment in
university settings in general and mainly
address the strategy use of university
students in particular. Thirdly, MRS are
classified into three subcategories: Global
Reading Strategies,
Strategies and Support Reading Strategies
(Mokhtari & Reichard,2002); Semtin &
Maniam, 2015 as cited in Ali & Razali,
2019). Finally, according to Allen (2003),
MRS are divided into five elements: (1)
relate the text to reader’s own lives, (2)
determine which facts are important and

Problem Solving

unimportant, (3) summarize information,
(4) fill in details and draw inferences, and
(5) ask questions. In brief, although there
are different ways to classify MRS, the
researcher will opt for the model of
Tarabanet al. (2004). The main reason is
that this model is particularly designed to
measure using MRS of English speaking
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1.3. Aim and objectives of the study

The study is to investigate the use of
MRS of the third- year English major
students at HaUIL There are several
objectives of the study as follows:

¢ To research the frequency of using
MRS of the third-year English major
students at FFL, HaUT in practice;

¢ To find out which MRS are more
frequently used among the third-year
English major students at FFL, HaUL

the
addressed the following questions:

To reach these goals, study

Question 1: How often do the third-
year English major students at FFL, HaUI
use the metacognitive reading strategies?

Question 2: Which metacognitive
reading strategies are more frequently
used by the third-year English major

students at FFL, HaUI?
2. RESEARCH METHODOLOGY

To address those questions,
quantitative and qualitative methods were
used to collect the data. The participants
of the study were 80 third-year English
major students of intake 12 and three
lecturers of Reading 5 at FFL, HaUIL. The
students are expected to reach B2 level at
the end of the 15-week Reading 5 Course.
In the two in-class lessons per week, they
have been introduced a variety of IELTS
sample reading tasks such as Multiple

choice questions, Yes-No-Not Given
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questions, Summary

Matching headings, or Short answers and

completion,

provided tips or reading strategies as well
as exercises to practise. At home, they
have been required to use Cambridge
Practice Tests and Road to IELTS to
practice their reading skills by themselves.
The researcher also employed two data
collection instruments, namely an online
survey questionnaire and interviews for
The
questionnaire is designed on the basis of
the MRSQ by Taraban, Kerr, and
Rynearson (2004) and a 5-point Likert
type scale. The MRSQ is used to measure
the student participants’ frequency of

students and teachers. survey

using MRS in the reading process. It
includes 22 items used to assess two
factors, namely ARS (16 items) and PRS
(6 items). A 5-point Likert type scale is
used to rate the participants’ frequency of
using the strategies. Items are scored 1, 2,
3, 4, 5 for respective responses: Never
Use, Rarely Use, Sometimes Use, Often
Use, and Always Use. This scale is
without a neutral point to avoid not
answering straightly to rate each item. In
general, there are three major phases of
data collection procedure which was
conducted within week 13 and week 14 of
the course.

Phase 1: The researcher sent the
participants a link directed to the online
survey questionnaire as the standard
Google form to fill in for analysis. This
had

instructions in details to ensure them

online  survey  questionnaire
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understand how to answer each item in the
MRSQ and was stated that this is not a
test with the “right” or “wrong” answers
and their honest responses are essentially
important to ensure the validity of the
study. The confidentiality would be also
respected. After taking approximately 10
minutes to complete the online survey
the
recorded and automatically sent to the

questionnaire, results would be

author.

Phase 2: Based on the results of
collected data from the online survey
questionnaire, the researcher chose 10 out
of 80 students who had left their contact
information and accepted the interview to
reassert the reliability of online survey
questionnaire. Besides, in order to
the

information, the criteria for selecting

maximize amount of collected
student-interviewees are students from
different classes, students with similar or
different answers from the majority.
During the 15-20 minute interview, some
extra questions would be asked if the
were not clear

participants’ answers

enough.

Phase 3: A semi-structured interview
was implemented with three lecturers
teaching Reading 5 Course. The purpose
of this interview is to compare the student

interview results, mainly in terms of the
frequency of applying MRS to do reading
tasks and which type of MRS used more
often by students. During the time of
interview, the researcher also asked more
related questions based on teachers’
answers to make clearer. Each interview
The

interviews with students and teachers

lasted around 20-30 minutes.

were conducted in English and recorded to
support the process of data analysis.

The data collected from the survey
were both counted and transferred into
percentage, then they were shown in
tables, bar charts to easily compare.

3. RESULTS

The major results of the study are
summarized as follows:

Question 1: How often do the third-
year English major students at FFL, HaUI
use the metacognitive reading strategies?

To measure the student participants’
frequency of using MRS, the author
calculated the overall average percentage
of the students’ ARS and PRS use because
ARS and PRS are sub-types of MRS
(Tarabanet al., 2004) which are described
above. The results then are presented in
Figure 3.1 below:

33















Tap chi Khoa hoc Ngoai ngir

S6 69 (thang 3/2022)

Social and Behavioral Sciences, 69, 1250-
1258.

10. McNamara, D. S., & Magliano, JI. P.
(2009a). Self-explanation and metacognition:
The dynamics of reading. In D. J. Hacker, J.
Dunlosky, & A. C. Graesser (Eds.), Handbook
of metacognition in education (pp. 60-81).
Mahwah, NJ: Erlbaum.

11. Mokhtari, K., & Reichard, C. A.
(2002). Assessing students' metacognitive
awareness of reading strategies. Journal of
educational psychology, 94(2), 249-259.

12. Sheorey, R. & K. Mokhtari (2001).
Coping with academic materials: differences
in the reading strategies of native and non-
native readers. System, 29 (4), 431-449.

13. Taraban, R., Kerr, M., & Rynearson,
K. (2004). Analytic and pragmatic factors in
college students’ metacognitive reading
strategies. Reading Psychology, 25(2), 67-81.

14. Zhang, L. J. (2001). Awareness in

reading: EFL  students’ metacognitive
knowledge of reading strategies in an
acquisition-poor  environment.  Language

Awareness, 10(4), 268-288.
In Vietnamese

15. Tran Van Dat (2016). Effects of
frequency of use of metacognitive reading
strategies on  reading  comprehension
achievement of English majors. Ho Chi Minh
City University of Education Journal of
Science, 1(79), 35-44.

(Ngay nhdn bai: 25/11/2020; ngay duyét dang: 30/3/2022)

38



