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DPANH GIA CAC CHIEN LUOC DAY KY NANG POC
TIENG ANH CHUYEN NGANH R
CHO SINH VIEN NAM THU BA NGANH DIEN
TAI TRUONG PAI HOC CONG NGHIEP HA NOI
Dé Thi Huyén’, Nguyén Thi Thanh Bang”~, Nguyén Thj Van'
Nghién ctru ndy nhdm danh gid céc ky thuat gidng day ky ndng doc hiéu tiéng Anh
chuyén nganh cho sinh vién ndm thir 3 Khoa Pién va dwa ra nhitng khuyén nghi nham nang
cao chét luwong gidng day tiéng Anh chuyén nganh tai Truong Bai hoc Céng nghiép Ha Noi
(BHCNHN). Béi twong nghién cieu gébm 95 sinh vién ndm thir 3 Khoa Dién va 4 giang vién tiéng
Anh chuyén nganh cia DHCNHN. Dir liéu nghién cteu dwoc thu thdp va phan tich dwa trén
bang cau hdéi khdo sat danh cho sinh vién va giang vién. Nghién ctru da mé ta cac ky thuat day
doc hiéu tiéng Anh chuyén nganh, phan tich nhitng diém manh va han ché ctia cac ky thuat do.
Trén co s& nay, tac gid da dwa ra mot s6 goi y nhdm néng cao chéat lwong gidng day ky ndng
doc hiéu tiéng Anh chuyén nganh tai DHCNHN.

Twr khoa: chién lwgc doc hiéu, ky ndng doc hiéu, tiéng Anh chuyén nganh.

The study aims to evaluate the strategies for teaching ESP for third-year Electrical
Engineering majored students and offers recommendations to enhance the teaching quality of
ESP reading at Hanoi University of Industry (HaUl). The participants of this study consist of 95
third-year students at Faculty of Electrical Engineering and 4 ESP lecturers at HaUl. The data
were collected and analysed from two sets of survey questionnaires (for students and for
lecturers). The results of the study identify strategies adopted to teach ESP reading, their
benefits and limitations. Thence, the researcher gives some suggestions to improve the quality
of teaching ESP reading at HaUlI.

Keywords: reading strategies, reading skill, ESP.

AN EVALUATION OF TEACHING ESP READING STRATEGIES
FOR ELECTRICAL ENGINEERING THIRD-YEAR STUDENTS
AT HANOI UNIVERSITY OF INDUSTRY

1. Introduction achievements in many fields of life.
Accordingly, the demand for learning
English, especially English for Specific
Purposes (ESP) has increased rapidly. At
HaUI, ESP courses have received much
attention from  students. However,
teaching and learning ESP effectively is
* & ** ThS., T CN., Khoa Ngoai ngi¥, Trwong o simple. Though many lecturers of

bai hoc Cong nghiép Ha Noi . . . . .
Email: linhhuyens186@gmail.com English for Electrical Engineering tried to

1.1. Rationale

In the context of globalization, English
has been useful for most countries to
access the latest technology and
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make ESP reading lessons more attractive
to their students, their efforts did not
capture the desired results. Therefore, this
study was conducted in the hope of offering
recommendations to improve the ESP
reading strategies in a more efficient way.

1.2. Literature review
1.2.1. Definition of reading strategies

Garner (1987: 50) defines reading
strategies as “generally deliberate, playful
activities undertaken by active learners,
many times to remedy perceived cognitive
failure”. Barnett (1988: 150-162) regards
reading strategies as mental operations
when readers approach the text effectively
and makes sense of what he reads. He
suggests such as

skimming, scanning, reading for meaning,

some techniques
predicting, activating general information,
making inferences and guessing word
meanings from context. Carrell (1998: 97)
considers reading strategies what they
reveal about the ways readers interact with
written text. Although reading strategies
are defined in different views, the purpose
of these reading strategies is to help
students approach the text effectively, get
specific detail and find out the main idea
of the reading materials.

1.2.2. Strategies for teaching ESP
reading in each stage

Reading lessons wusually include 3
stages: pre-reading,
post-reading. Each stage requires different

while-reading and

techniques and strategies (William, 1984: 37).

Pre-reading Stage
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The pre-reading stage aims to prepare
students for the text, arouse their interest
in the topic of the text and motivate them
to read (William, 1984: 37). He suggests
that the teacher should think of questions
and find how to introduce the text, to
motivate students and to incorporate
language  preparation. Students are
encouraged to express their expectations
predictions by
brainstorming, matching, ordering, or
answering questions. Smith (1994: 19-20)

and discussing,

regards prediction as another pre-reading
strategy. In his opinion, predictions are
questions the readers ask the world and
comprehension is receiving the answers.
He asserts that the prediction makes
skilled readers effective when reading
texts containing familiar subject matter.
Later, Davies (2000: 93) states some pre-
reading strategies including guessing the
topic of the text from the heading,
illustration; brainstorming around a topic
word; predicting what the text will say;
writing questions that may be answered by
the text. As shown above, these strategies
are really useful for the while-reading
stage. Without the pre-reading stage, the
task (while-reading) might be more
difficult and less enjoyable for students.

While-reading Stage

Williams  (1984:38) the
purposes of this stage to help the students
understand the writer’s purpose, the text
structure and clarify the text. According to

specifies

Matthews, Spratt and  Dangerfield
(1999:67), while-reading strategies
include understanding the relation
between sentences and clauses,
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recognizing the effect of style,
organization of a text, making inferences,
extensive reading, skimming for gist,
scanning for specific information and
reading for detail. ~ While-reading
strategies should be designed according to
the level and standard of students.
Karakas (2002) supposes that scanning
and skimming work better if they are
supported with evaluation activities. To
summarize, most of the authors discuss
the skimming and scanning activities as
the most valuable strategies in the while-
reading stage.

Post-reading Stage

In Williams’ view (1984: 39), the aim
of the post-reading stage is to consolidate
or reflect upon what has been read and
relate the text to the learner’s own
knowledge, interest or views. According
to Brown and Palinscar (1984) in Doolittle
(2006), the post-reading strategies can be
predicting, questioning, clarifying,
summarizing, monitoring comprehension,
and justifying comprehension.
Summarizing the content as a kind of
post-reading strategies is suggested by Ur
(1996). In Ur’s opinion, the summarizing
strategy might be given in the students’

mother tongue or in English.

In sum, each stage is characterized by
its own aims and activities. It is effective
if teaching ESP reading is carried out into
three consecutive stages as mentioned above.

1.3. Aim and objectives of the study

This study wishes to discover ESP
reading strategies employed by lecturers
for Electrical Engineering third-year

students at HaUI. The findings of the
study are expected to identify the most
appropriate strategies to enhance students’
interests in ESP reading lessons.
Accordingly, suggestions can be made to
improve students’ reading skill. In order
to achieve the research objectives, the
research questions are raised:

Question 1: What strategies do
lecturers employ in teaching ESP reading
for Electrical Engineering third-year
students at HaUI?

Question 2: How beneficial
lecturers’ teaching ESP reading strategies
to Electrical Engineering third-year

students at HaUI?
2. RESEARCH METHODOLOGY

are

2.1 Participants

The researcher conducted survey
questionnaires for ESP lecturers
Electrical Engineering third-year students.

and

The study was carried out with the
participation of 95 third-year students
from Electrical Engineering Faculty
randomly selected in five classes and four
lecturers teaching English for Electrical
Engineering who have MA degrees and
have been teaching ESP at HaUI for at
least three years.

2.2. Research instruments

In this study, data was collected from
two survey questionnaires.

The students’ survey questionnaire
consists of four questions which are
designed to explore the reading strategies
employed at each stage, benefits from
those activities to students and find out the
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students’ expectations about teaching
activities. As for the questions related to
frequency of use, a 4-point Likert scale
(1= Never, 2= Rarely, 3= Sometimes, 4=
Usually) was employed.

The survey questionnaire for lecturers
includes four questions to investigate
activities that the lecturers employ at each
stage (pre-reading, while-reading and
post-reading stage) and collect their
suggestions which are based on students’
evaluation in order to improve teaching
ESP reading strategies. In this survey
questionnaire, the following indexes are
used for the questions concerning benefits

for students: N= Not beneficial, LB=
Little beneficial, B= Beneficial, VB=
Very beneficial.

3. RESULTS AND DISCUSSIONS

The major results of the study are
summarized as follows:

Question 1: What strategies do
lecturers employ in teaching ESP
reading for Electrical Engineering
third-year students at HaUI?

Table 3.1 below reports
evaluation about lecturers’ strategies in
the pre-reading stage.

students’

Table 3.1: Students’ evaluation of lecturers’ strategies in the pre-reading stage

Frequency of use (%)
Items Pre-reading stage strategies
1 2 3 4

1 Ask‘ questions relating to the topic of the 0 737 2947 | 63.16
reading text

5 Briefly introduce the topic of the ESP reading 0 0 2632 | 73.68
text
Encourage students to guess the topic of the

3 reading text through the heading(s) 4211 1 37.89 | 842 11.58
Encourage students to guess the topic of the

4 reading text through the illustration(s) 40 41.05 | 1895 10
Encourage students to guess the topic of the

> reading text through the visual aid(s) 84.21 | 5.26 10.53 10

6 Use language games to introduce the topic of 5780 1474 12737 |o
the reading text

7 g)s:t: music to introduce the topic of the reading 4842 | 4211 | 947 0

g Alloyv studqnts .to dls.cuss the topic of the 0 0 1053 | 89.47
reading text in pairs or in groups
Provide the meaning of new terminologies and

? new structures in the ESP reading text 0 0 31.58 | 68.42
Show students how to predict the content of

10 the reading text through the title(s) or sub- | 17.89 | 82.11 |0 0
title(s) or heading(s)

1 Ask ‘students to brainstorm ideas related to the 316 1474 | 2526 | 56.84
reading content

12 Others (Please specify): .............c..o.... 0 0 0 0
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Among eleven reading strategies, item
8 is the most frequent strategy employed
by lecturers (89.47%); item 2 1is also
frequently used (73.68%); item 9 is
employed by two-thirds of lecturers
(68.42%); item 1 attracts 63.16% of
lecturers and 56.84% lecturers apply item
11. The item 2 and 9 that lecturers use
frequently are not key strategies in pre-
reading stage according to William, Smith,
and Davies. In contrast, the most effective
ones for the pre-reading stage suggested

by William, Carrel et al., Smith, and
Davies are rarely and/ or never used
including item 10 (100%), item 7
(90.53%), item 5 (89.41%), item 4
(81.05%), item 3 (80%) and item 6
(72.63%).

The findings of frequency of using
strategies in teaching ESP reading in the
pre-reading stage from the lecturers’
points of view are presented in table 3.2
below.

Table 3.2: Lecturers’ self-evaluation of their strategies in the pre-reading stage

L. . Frequency of use (%)
Items Lecturers’ strategies (in the pre-reading stage) 1 5 3 4
1 Ask questions relating to the topic of the reading text 0 0 50 50
2 Briefly introduce the topic of the ESP reading text 0 0 25 75
Encourage students to guess the topic of the reading
3 text through the heading(s) 0 e >0 2
Encourage students to guess the topic of the reading
4 text through the illustration(s) 25 25 25 25
Encourage students to guess the topic of the reading
> text through the visual aid(s) 25 25 >0 0
6 Use . language games to introduce the topic of the 0 75 25 0
reading text
7 Use music to introduce the topic of the reading text 0 100 0 0
] AIIOW studpnts to discuss the topic of the reading text 0 0 0 100
in pairs or in groups
9 Provide the meaning of new terminologies and new 0 0 ’5 75
structures in the ESP reading text
10 Show students how to predict the content of the reading 25 75 0 0
text through the title(s) or sub-title(s) or heading(s)
11 Ask students to brainstorm ideas related to the reading 0 0 50 50
content
12 Others (Please specify): ......coceviiviiiiiininnin. 0 0 0 0

From table 3.2, the most frequently
used strategy is item 8 (100%). Next, item
2 and item 9 are employed by two-thirds
of lecturers (75%). Finally, half of the

lecturers apply both item 1 and 11 in the
pre-reading stage (50%). On the other hand,
items 7 and 10 are rarely and/ or never
employed by all the lecturers (100%).

57



Tap chi Khoa hoc Ngoai ngiv

S6 66 (thang 6/2021)

The findings of frequency of using
pre-reading stage strategies
that present in both students’ evaluation
are

lecturers’

and lecturers’ self-evaluation

relatively similar.

Lecturers’ strategies in the while-
reading stage

Table 3.3 below shows the students’
evaluation of while-reading strategies.
Items 1, 2, 10, 13 and 15 are reported to
be the most frequent strategies used by all

the lecturers (100%). Item 8 and 9
(94.74%) are also frequently employed by
lecturers. Item 5 and 4 attract 89.47% and
84.21% of lecturers respectively. All
strategies that lecturers often employ are
the key ones in the while-reading stage in
accordance with Williams, Mathews et al.
and Karakas. Nevertheless, item 16 and 3
are rarely and/ or never employed by the
majority of the lecturers (78.95% and
73.68% respectively).

Table 3.3: Students’ evaluation of lecturers’ strategies in the while-reading stage

. . ) Frequency of use (%)
Items While-reading stage strategies
1 2 3 4
1 Idenjufy new vocabularies and terminologies in 0 0 0 100
reading text(s)
2 Ask students to find out meanings of new vocabularies
. L 0 0 0 100
and terminologies in dictionary
3 Encou‘ra{ge students ‘to guess the meaning of 01 73.68 | 26.32 0
unfamiliar words by using contextual clues
4 Tr.anslate sentence by sentence in the reading text into 0 011579 | 84.21
Vietnamese
5 Sklp‘ new vocabularies and terminologies and continue 0 011053 | 89.47
reading
6 Make students read the reading tasks first, then read
the text to find out the answers 0 0] 47.37 ) 52.63
7 Ask students to read the text first; then, do all reading 0 0149475053
tasks
8 Skim to get main ideas 0 0] 5.26|94.74
9 Scan to get specific information 0 0] 5.26|94.74
10 | Read silently to find the main ideas for each paragraph 0 0 0] 100
11 Do all the reading tasks below the reading text 0 26.32 | 73.68
12 | Do True/ False exercises to check the understanding
about facts and ideas in the reading text 0] 47.37 152,63 0
13 Use the information in the text for completing tables 0 0 0] 100
14 Use the information in the text for completing 0 013684 63.16
diagrams
15 Use the information in the text for doing rephrasing task 0 0 0] 100
16 | Do extra exercises designed by their lecturer 0] 78.95 | 21.05 0
17 Others (Please specify): ......cocovveviiiiiiiienaen. 0 0 0 0
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The table 3.4 sums up while-reading
strategies from lecturers’ self-evaluation.
From this table, items 1, 2, 8, 9, 10, 13, 15
have the highest frequency of use by all
lecturers in the while-reading stage
(100%). Next, two-thirds of the lecturers

(75%) employ items 4, 5 and 11
frequently. However, two items 3 and 16
are rarely and/ or never employed by two-
thirds of the lecturers in the while-reading

stage (75%).

Table 3.4: Lecturers’ self-evaluation of their activities in the while-reading stage

F f %
Items Lecturers’ strategies (in the while-reading stage) ;eque;cy ° 3use (:)
1 Identify new vocabularies and terminologies in reading 0 0 0 100
text(s)
2 Ask students to find out meanings of new vocabularies and
: NN 0 0 0 100
terminologies in dictionary
3 Encourage students to guess the meaning of unfamiliar
. 0 75 |25 |0
words by using contextual clues
4 Tr‘anslate sentence by sentence in the reading text into 0 0 25 |75
Vietnamese
5 Sklp. new vocabularies and terminologies and continue 0 0 25 |75
reading
6 Make students read the reading tasks first, then read the
. 0 0 50 |50
text to find out the answers
7 Ask students to read the text first; then, do all reading tasks | O 0 75 | 25
8 Skim to get main ideas 0 0 0 100
9 Scan to get specific information 0 0 0 100
10 | Read silently to find the main ideas for each paragraph 0 0 0 100
11 | Do all the reading tasks below the reading text 0 0 25 |75
12 | Do True/ False exercises to check the understanding about
. . . 0 50 {50 |0
facts and ideas in the reading text
13 | Use the information in the text for completing tables 0 0 0 100
14 | Use the information in the text for completing diagrams 0 0 75 |25
15 | Use the information in the text for doing rephrasing task 0 0 0 100
16 | Give extra exercises designed by their lecturer 0 75 |25 |0
17 | Others (Please specify): ......ccvvviviiiiiiiiiiiiinnan... 0 0 0 0

In brief, there 1is a relative
correspondence between the results of
students’ and lecturers’ evaluation of
frequency of wusing lecturers’ while-

reading strategies.

Lecturers’ strategies in the post-
reading stage

As illustrated in table 3.5; from

students’ evaluation, item 5 is the most
frequent strategy employed by lecturers

(94.74%). Item 6 is frequently used by
73.68% of the lecturers and over 50% of
lecturers apply both item 1 and 3. In
contrast, item 4 is rarely and/ or never
employed by 100% of the lecturers. In
addition, in the post-reading stage,
lecturers rarely and/ or never use item 7
and item 2 (7895% and 73.68%
respectively).
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Table 3.5: Students’ evaluation of lecturers’ strategies in the post-reading stage

Frequency of use (%

Items Post-reading stage strategies qu2 y l; (%) 4
1 Ask students to discuss the content and issues

related to the reading text 0 31.58 1 10.52 ) 57.9
2 Summarize the main ideas in the reading text 0 73.68 | 2632 |0
3 Do the follow—.up activities such as writing about 0 1052 13158 | 57.9

the related topic
4 Do the follow-up gctwltles such as listening 8421 | 1579 |0 0

about the related topic
5 Translate the text into Vietnamese 0 0 5.26 94.74
6 Encourage students to seek additional reading

texts relating to the topic they have learnt 0 0 26.32 | 73.68
7 Paraphrase what students have learnt 0 7895 | 21.05 |0
8 Others (Please specify): ......c..cooviviiiinn. 0 0 0 0

The table 3.6 shows post-reading
strategies according to lecturers’ self-
evaluation. 100% of the lecturers use item

5 and 75% of them employed items 1, 3

and 6. Meanwhile, three items 2, 4 and 7
are rarely and/ or never applied by the
lecturers.

Table 3.6: Lecturers’ self-evaluation of their strategies in the post-reading stage

Lecturers’ strategies Frequency of use (%)
Items . .
(in the post-reading stage) 1 2 3 4
1 Ask studer}ts to discuss the content and issues related 0 0 25 |75
to the reading text
2 Summarize the main ideas in the text 0 75 |0 25
3 Do the fol!ow—up activities such as writing about the 0 2% |0 75
related topic
4 Do the foll.ow—up activities such as listening about the 75 25 |0 0
related topic
5 Translate the text into Vietnamese 0 0 0 100
6 Encourage students to seek additional reading texts 0 0 25 |75
relating to the topic they have learnt
7 Paraphrase what students have learnt 75 25 |0 0
8 Others (Please specify): ......cooeveviiinennen. 0 0 0 0

To summarize,

table 3.5 and 3.6

evaluation about three items that are rarely

indicate that both the findings of students’
evaluation and lecturers’ self-evaluation
about the frequent activities used by
lecturers in the post-reading stage are the
Additionally, there 1is also a
corresponding between the results of

students’ evaluation and lecturers’ self-

same.
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and/ or never applied by the lecturers. It is
noticeable that according to Brown and
Palinscar and Ur, item 2 is considered as
the key activity for post-reading stage;
however, this item is rarely and/ or never
applied by the lecturers.
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Question 2: How beneficial are
lecturers’
strategies

teaching ESP reading
to Electrical Engineering

third-year students at HaUI?

From table 3.7, item 9 is the most
beneficial (100%). Items 6, 10, 1, 5 and 4
are also considered to be beneficial

. . 94.74%, 94%, 92.63% and 84.21%
For the interpretation of the results, the .
researcher combines data in B and VB, N respectively).
and LB together.
Table 3.7: Students’ evaluation of benefits from the pre-reading stage strategies
Benefits for students (%)
Items | Pre-reading stage strategies
N LB B VB

1 Ask questions relating to the topic of the reading | O 7.37 | 13.68 | 78.95
text

2 Briefly introduce the topic of the ESP reading text 25.26 | 38.95 | 24.21 | 11.58

3 Encourage students to guess the topic of the reading | 13.68 | 20 29.47 | 36.85
text through the heading(s)

4 Encourage students to guess the topic of the reading | 5.26 | 10.53 | 38.95 | 45.26
text through the illustration(s)

5 Encourage students to guess the topic of the reading | 0 7.37 | 34.74 | 57.89
text through the visual aid(s)

6 Use language games to introduce the topic of the | O 5.26 | 23.16 | 71.58
reading text

7 Use music to introduce the topic of the reading text | 11.58 | 22.1 | 26.32 | 40

8 Allow students to discuss the topic of the reading | 29.47 | 34.74 | 30.53 | 5.26
text in pairs or in groups

9 Provide the meaning of new terminologies and new | O 0 15.79 | 84.21
structures in the ESP reading text

10 Show students how to predict the content of the | O 5.26 | 21.05 | 73.69
reading text through the title(s) or sub-title(s) or
heading(s)

11 Ask students to brainstorm ideas related to the | 12.63 | O 4421 | 43.16
reading content

12 Others (Please specify): ........ccoveviiiiiiiinnin. 0 0 0 0

As can be seen, 64.21% of the students
appreciate that both item 2 and 8 are not

beneficial and/ or little beneficial for them.

Benefits from the while-reading stage
strategies

The table 3.8 indicates that most

employed strategies by the lecturers bring
benefits to the students. 100% of students
evaluate that item 1 is the most beneficial.
Most of the remaining items 2, 4, 5, 6, 7, 8,
9,10, 11, 13, 14, 15 and 16 are thought to
be very beneficial.
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Table 3.8: Students’ evaluation of benefits from the while-reading stage strategies

Benefits for students (%)
I hile- i i
tems While-reading stage strategies N LB B VB

1 IdenFlfy new vocabularies and terminologies in 0 0 0 100
reading text(s)

> Ask stuc}ents to f%nd 0}1‘[ _meanings of new 0 ol 526! 9474
vocabularies and terminologies in dictionary

3 Encou.ra.ge students .to guess the meaning of 0| 68.42 | 3158 0
unfamiliar words by using contextual clues

4 Tfransl‘ate sentence by sentence in the reading text 0 01053 | 89.47
into Vietnamese

5 Skl‘p. new Yocabulanes and terminologies and 0 01579 | 84.21
continue reading

6 Make studqnts read the reading tasks first, then read 011053 | 36.84 | 52.63
the text to find out the answers

7 Ask. students to read the text first; then, do all 0 0l 4737 | 52.63
reading tasks

8 Skim to get main ideas 0 0] 10.53 | 89.47

9 Scan to get specific information 0 0] 10.53 | 89.47

10 Read silently to find the main ideas for each 0 ol 526! 9474
paragraph

11 | Do all the reading tasks below the reading text 0] 21.05| 78.95 0
Do True/ False exercises to check the understanding

12 about facts and ideas in the reading text 07368 2632 0

13 | Use the information in the text for completing tables 0 0| 84.21 | 15.79

14 Use the information in the text for completing 0 07895 21.05
diagrams

15 glzi the information in the text for doing rephrasing 0 0! 3684 | 63.16

16 | Do extra exercises designed by their lecturer 0 01]2632| 73.68

17 | Others (Please specify): .......ccoviiiiiiinnnn, 0 0 0 0

Two items 12 and 3 are evaluated to be students’ view, item 5 is evaluated to be
not beneficial and/ or little beneficial for the most beneficial strategy by 100% of
students (73.68%, 68.42% respectively). the students. Then, items 6, 2 and 1 are

As
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Table 3.9: Students’ evaluation of benefits from the post-reading stage strategies

Benefits for students (%)

Items Post-reading stage strategies
N LB B VB
1 Ask students to discuss the content and issues
related to the reading text 0 15.79 1 84.21 1 0
2 Summarize the main ideas in the text 0 1053 | 89.47 | O

3 Do the follow-up activities such as writing about 21.05 | 73.68 | 527 |0

the related topic
4 Do the follow.-up activities such as listening about 2632 | 6841 | 527 |0
the related topic
5 Translate the text into Vietnamese 0 0 527 |94.73
6 Encourage students to seek additional reading texts
relating to the topic they have learnt 327 |0 94.73 | 0
7 Paraphrase what students have learnt 0 91.58 | 842 |0
8 Others (Please specify): .........coovvviiiiininnn. 0 0 0 0
As can be seen, over 90% of the 4. SUGGESTIONS FOR

students admit that items 3, 4 and 7 are IMPROVING ESP READING
not beneficial and/ or little beneficial for STRATEGIES
them to improve their ESP reading.

Figure 3.1: Students’ expectations
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Figure 3.2: Lecturers’ suggestions
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1 Use language games to introduce the topic of the reading text
2 Use music to introduce the topic of the reading text
3 Use visual aid(s) to ask students to guess the topic of the reading text
4 Encourage students to discuss the topic of the reading text in pairs
5 Encourage students to guess the meaning of unfamiliar words by using
contextual clues
6 Provide the meaning of new terminologies and new structures in the ESP reading
text(s)
7 Give various kinds of exercises to help students exploit the content of the
reading text
8 Help students choose appropriate reading strategies for each reading texts
9 Provide extra exercises to remember vocabulary more easily
10 Provide students with various reading activities
11 Omit inappropriate reading exercises in reading texts and replace with suitable
ones
12 Create comfortable environment in each ESP reading lesson

Pre-reading Stage

All the lecturers and students agree that

items 1, 4, 6 are also highly recommended
by the students and suggested by William,
Carrel et al., Smith and Davies; however,

items 3 should be focused on in the pre-
reading stage. It is considered one of the
most important strategies to motivate

students’ interest in ESP reading. Besides,
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they are rarely and/ or never used by the
lecturers. As a result, it is important that
the lecturers employ these strategies to
prepare students for the reading task better.



D6 Thi Huyén, Nguyén Thi Thanh Bing, Nguyén Thi Van

PHUONG PHAP GIANG DAY

While-reading Stage

Item 12 is expected by all the students
and 75% of the lecturers. 100% of the
lecturers suggest that items 7, 8 and 11 are
useful to improve their teaching ESP
reading strategies. More 90% of the
students admit that items 7, 8, 11 help
them to improve their ESP reading.
Nevertheless, table 3.3 and 3.4 show that
the lecturers rarely design extra exercises
so that students can exploit the content of
the reading text. In addition, item 5 is
recommended by 75% of the lecturers and
considered to be the key strategy in the
while-reading stage in accordance with
Williams, Matthews et al. and Karakas;
however, it is rarely used by the lecturers.
Accordingly, the lecturers  should
encourage students to guess the meaning
of unfamiliar words by using contextual
clues and design extra exercises to help
students remember vocabulary more
easily and exploit the deeply understand
the content of the reading text.

Post-reading Stage

According to Brown and Palinscar and
Ur, summarizing the main ideas in the text
and paraphrasing what students have
learnt are the key strategies for the post-
reading stage; however, table 3.5 and 3.6
reveal that they are rarely applied by the
lecturers. Similarly, doing the follow-up
activities such as listening about the
related topic is rarely and/ or never
employed by 100% of the lecturers.
Therefore, it is crucial that these strategies
should be applied widely by the lecturers
to boost students’ ESP reading skill.

5. CONCLUSION

This study is an attempt to evaluate the
teaching ESP reading strategies applied
for FElectrical
students at

Engineering
HaUI to
recommendations to improve the teaching

third-year
offer

ESP reading strategies in a more efficient
way. The researcher discovers that almost
all the strategies that lecturers often use in
the while-reading stage are important ones
suggested by linguists and these strategies
are evaluated to be beneficial to the

students. However, some effective
strategies for the pre-reading stage
suggested by famous linguists and

evaluated to be beneficial by the students
are rarely and/ or never used by lecturers
such as encouraging students to guess the
the
illustrations, visual aids and music and

topic  of reading text through
showing students how to predict the
content of the reading text through the
titles, subtitles or headings. Similarly, as
for the post-reading stage, summarizing
the main ideas in the text is supposed to
be a key activity by Brown and Palinscar
(1984) and Ur (1996); however, it is rarely
and/ or never applied by lecturers. From
the mentioned results, it is important for
the lecturers to improve the teaching
methodology. Accordingly, they should
spend more time preparing for the reading
lessons such as searching visual aids, real
objects to make the lessons more vivid
and effective and discuss their lesson plans

to find the best activities for each stage.
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Hekosk

SURVEY QUESTIONNAIRE FOR STUDENTS

This survey questionnaire is designed for my research to identify the strategies which lecturers
have employed to teach English for Specific Purposes (ESP) reading for Electrical Engineering
third-year students at HaUI. Based on the findings of the study, suggestions would be made to
improve the quality of teaching and learning ESP reading at HaUI. All the information you
provide will be strictly confidential and used only for the purpose of this study. Please answer
the following questions in Vietnamese.
Please answer the following questions by ticking the most appropriate column (frequency of use
and students’ benefits column).

1 = Never 2 = Rarely 3 =Sometimes 4 = Usually

N = Not Beneficial LB = Little Beneficial B= Beneficial VB = Very Beneficial
1/ How often does your lecturer use the strategies below to begin a new ESP reading lesson and
how beneficial are those strategies to you?

Frequency of | Benefits for
Items | Strategies (the pre-reading stage) use students
1/2(3|4 [N|LB |B|VB
1 Ask questions relating to the topic of the
reading text
> Briefly introduce the topic of the ESP reading
text
3 Encourage students to guess the topic of the
reading text through the heading(s)
4 Encourage students to guess the topic of the
reading text through the illustration(s)
5 Encourage students to guess the topic of the
reading text through the visual aid(s)
Use language games to introduce the topic of
6 :
the reading text
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Use music to introduce the topic of the reading

and how beneficial are those strategies to you?

7 text

3 Allow students to discuss the topic of the
reading text in pairs or in groups

9 Provide the meaning of new terminologies and
new structures in the ESP reading text
Show students how to predict the content of the

10 reading text through the title(s) or sub-title(s) or
heading(s)

1 Ask students to brainstorm ideas related to the
reading content

12 Others (Please specify): .........cooevviiiiinn.

2/ How often does your lecturer use the strategies below while teaching an ESP reading lesson

Frequency of use

Benefits for students

completing tables

Items | Strategies (the while-reading stage)
112 |3 |4 [N|LB|B |VB

1 Identify new vocabularies and
terminologies in reading text(s)
Ask students to find out meanings of new

2 vocabularies and  terminologies  in
dictionary
Encourage students to guess the meaning

3 of unfamiliar words by using contextual
clues

4 Translate sentence by sentence in the
reading text into Vietnamese

5 Skip new vocabularies and terminologies
and continue reading

6 Make students read the reading tasks first,
then read the text to find out the answers

7 Ask students to read the text first; then, do
all reading tasks

8 Skim to get main ideas

9 Scan to get specific information

10 Read silently to find the main ideas for
each paragraph

11 Do all the reading tasks below the reading
text
Do True/ False exercises to check the

12 understanding about facts and ideas in the
reading text

13 Use the information in the text for
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14 Use the information in the text for
completing diagrams

15 Use the information in the text for doing
rephrasing task

16 Do extra exercises designed by their
lecturer

17 Others (Please specify): ...........c.coeeniaen.

3/ How often does your lecturer use the strategies below in the post-reading stage when teaching
an ESP reading lesson and how beneficial are those strategies to you?

o . Frequency of use | Benefits for students
Items | Activities (post-reading stage)
112 |3 |4 N |LB |B | VB

1 Ask students to discuss the content and

issues related to the reading text
) Summarize the main ideas in the reading

text
3 Do the follow-up activities such as writing

about the related topic
4 Do the follow-up activities such as

listening about the related topic
5 Translate the text into Vietnamese

Encourage students to seek additional
6 reading texts relating to the topic they have

learnt
7 Paraphrase what students have learnt
8 Others (Please specify): ......ccccooevvveeeennen.

4/ What would you like your teacher to do to improve your reading comprehension? (Tick as
many as appropriate)

Use language games to introduce the topic of the reading text

Use music to introduce the topic of the reading text

Use visual aid(s) to guess the topic of the reading text

Discuss the topic of the reading text in pairs

Encourage us to guess the meaning of unfamiliar words by using contextual clues

Provide the meaning of new terminologies and new structures in the ESP reading text(s)

Give various kinds of exercises to help us exploit the content of the reading text

Help us choose appropriate reading strategies for each reading texts

Provide extra exercises to remember vocabulary more easily

Omit inappropriate reading exercises in reading texts and replace by suitable ones

Create comfortable environment in each ESP reading lesson

Others (please SPECIfY): ....ovueiniinii i

Thank you very much for your cooperation!
PHIEU KHAO SAT DANH CHO SINH VIEN

Béng cau hoi khao sat dudi ddy phuc vu dé tai nghién ciru vé cic k¥ thuat gidng day ma giang
vién st dung trong khi day ky niang doc Tiéng Anh chuyén nganh nhim muc dich hd trg va
nang cao chat lugng day doc cho sinh vién nam th ba khoa Dién, truong Pai hoc Cong nghiép
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Ha Noi. Moi thong tin cdc em cung cap chi phuc vu cho muyc dich nghién ciru va duoc giit bi
mat tuyét d6i. Cdc em tra 10i bang khao sit dudi day bang tiéng Viét.
Tra 10i tat ca céc cAu hoi sau bang cach dénh déu (v) vao cot thich hop nhét (cot tan suét sir
dung va cét lgi ich mang lai cho sinh vién).
1 = Khdng bao gi¢ 2 = Hiém khi 3 = Thinh thoang 4 = Thuong xuyén
N = Khoéng c6 ich LB =1Itcé6ich B=Céich VB = Rét c6 ich
1/ Giang vién ciia ban thuong xuyén st dung cic chién luoc nao dudi day dé bit dau day mot
bai doc tiéng Anh chuyén nganh va nhiing chién luge d6 mang lai lgi ich gi cho ban?

Y TAn sudt Lot ich mang lai cho
STT . .gac c{ner,l hlr((i(f d sinh vién
(giai dogn trude khi doc) 1234 ~N]1B|B|VB
1 | Pat cau hoi lién quan dén chu dé cua bai doc
Gidi thiéu ngdn gon chu d& cua bai doc tiéng
2 Ao
Anh chuyén nganh
Khuyén khich sinh vién dodn chu dé cua bai
3 N A 2
doc thong qua tiéu dé
4 Khuyén khich sinh vién doan chu dé cua bai
doc thong qua hinh anh minh hoa
5 Khuyén khich sinh vién dodn chu dé cua bai
doc thong qua phuong tién truc quan
6 Sur dung tro choi ngén ngir dé gi6i thiéu chi
dé cua bai doc
- | St dung am nhac dé gi6i thidu chu dé cta bai
doc
g | Yéucausinh vién thao lugn chi d¢ bai doc
theo c4c cdp hoac theo cdc nhém
Cung cép nghia ctia cdc thuat ngtr va cac céu
9 tric moi trong bai khoa tieéng Anh chuyén
nganh
10 Huéng dan sinh vién cach du dodn ndi dung
bai doc thong qua tiéu d€ hodc phu de
11 Yéu c?n} sinh vién suy nghi céc y tudng lién
quan dén ngi dung doc
12 | Y kién khéc (xin vui 1dng ghi 18): ...............

2/ Giang vién cua ban thuong xuyén sir dung cic chién lugc nao dudi day trong khi day mot bai
doc tiéng Anh chuyén nganh va nhirng chién lugc d6 mang lai loi ich gi cho ban?

Loi ich mang lai cho

Céc chién luoc Tén suét . >
STT (giai doan trong khi doc) sinh vién
) j 1/2(3/4|U |[LB |B |VB

1 Tim cac tir vyng va thudt nglt mdi trong bai doc
’ Y€u céu sinh vién tim nghia cua cdc tr moi va

thuat ngir trong tur dién
3 Khuyén khich sinh vién dodn nghia cua tor dua

theo ngir canh
4 Dich tung ciu trong bai doc sang tiéng Viét
5 Bo qua cac tr mdi, thudt ngit va tiép tuc doc
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Yéu cau sinh vién doc yéu cau cua bai tép trudc,

® | sau d6 doc bai khoa dé fim cau trd Ioi.

7 Yéu qéu sinh vién doc bai khéa trudc, sau d6 doc
yéu cau cua bai tap

8 Doc nhanh (scan) dé tim y chinh ctia mdi doan

9 Doc luot (skim) d€ tim thdng tin cu thé

10 Doc tham dé tim y chinh cta mdi doan

1 Hoan thanh tat ca ciac nhiém vu & phia dudi bai
doc

12 Lam céc bai tap Dung / Sai dé kiém tra hicu biet
ve cdc su ki€n va y tudng trong bai doc

13 St dung thong tin trong bai khéa d€ hoan thanh
cic bang

14 Str dung thong tin trong bai khéa dé hoan thanh
cic so do

15 Str dung thong tin trong bai khéa dé dién dat lai
thong tin

16 | Lam thém cdc bai tap do giang vién thiét ké

17 Y kién khéc (xin vui long ghi 10): ...........

3/ Giang vién cua ban thuong xuyén sir dung céc chién lugc nao dudi ddy ¢ giai doan sau khi doc
khi day mot bai doc tiéng Anh chuyén nganh, nhitng chién lugc d6 mang lai lgi ich gi cho ban?

Cac chién luoc

Tan suat

Loi ich mang lai cho

STT .. . sinh vién
(giai doan sau khi doc) T2713 N TIB B (VB
Yéu cau sinh vién thao luan vé ndi dung va cic
1 A aX1ia £ pas
van dé lién quan dén bai doc
2 Toém tat cic y chinh trong bai khéa
3 Luyén tap cdc hoat dong theo sau nhu: viét vé
chu dé lién quan
4 Thuc hién cac hoat dong theo sau nhu: nghe chu
de lién quan
5 Dich bai khéa sang tiéng Viét
6 Khuyén khich sinh vién tim kiém cdc bai doc
thém lién quan t6i chu d€ da hoc
7 Dién giai lai nhitng ndi dung sinh vién da hoc
8 Y kién khéc (xin vui long ghi r0): ........

4/ Ban mong mudn giang vién cua ban s€ lam gi d€ cai thién kha nang doc hiéu cua ban? (Panh
dau (v) vao cdc phuong 4n phii hop.)
Str dung trd choi ngdn ngir dé gidi thiéu chu dé bai doc
Str dung am nhac dé gi6i thiéu chii dé ctia bai doc

Podn chu dé cia bai doc thong qua phuong tién truc quan

Thao luén chi dé bai doc theo cic cap

Khuyén khich sinh vién dodn nghia cua tir dya theo ngir canh

Cung cap nghia cua céc thuat ngit va cic cau tric mdi trong cic bai doc tieéng Anh chuyén nganh.

Cung cép céc dang bai tap khac nhau gitip khai thac noi dung ciia bai doc
Gitp sinh vién Iya chon chién lugc doc phlt hop cho ting bai doc
Cung cép céc bai tap thém gitp ghi nhé tir vung dé dang hon

Tao moi trudng thoai mai trong mdi gio hoc doc tiéng Anh chuyén nganh
Y kién khéc (xin vui 1Ong ghi 18): ...oviineii i
Chén thanh cam on su hop tac!
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SURVEY QUESTIONNAIRE FOR LECTURERS

This survey questionnaire is designed for my research to identify the strategies which lecturers
have employed to teach English for Specific Purposes (ESP) reading for Electrical Engineering
third-year students at HaUI. Based on the findings of the study, suggestions would be made to
improve the quality of teaching and learning ESP reading at HaUI. All the information you
provide will be strictly confidential and used only for the purpose of this study. Please answer
the following questions in English.
Please answer the following questions by ticking the most appropriate column (frequency of use

column).
1 = Never 2 = Rarely 3 = Sometimes 4 = Usually

1/ How often do you use the strategies below to begin a new ESP reading lesson?

) ) Frequency of use
Items Strategies (the pre-reading stage)
1 |2 |3 |4

1 Ask questions relating to the topic of the reading text

2 Briefly introduce the topic of the ESP reading text

3 Encourage students to guess the topic of the reading text through the
heading(s)

4 Encourage students to guess the topic of the reading text through the
illustration(s)

5 Encourage students to guess the topic of the reading text through the
visual aid(s)

6 Use language games or music to introduce the topic of the reading
text

7 Use music to introduce the topic of the reading text

3 Allow students to discuss the topic of the reading text in pairs or in
groups

9 Provide the meaning of new terminologies and new structures in the
ESP reading text

10 Show students how to predict the content of the reading text through
the titles or sub-titles or headings

11 Ask students to brainstorm ideas related to the reading content

12 Others (Please specify): ......ocovviiiiiiiiiiennann..

2/ How often do you use the strategies below while teaching an ESP reading lesson?

Frequency of use

Items Strategies (the while-reading stage)
1 (2 [3 |4

1 Identify new vocabularies and terminologies in reading text(s)

’ Ask students to find out meanings of new vocabularies and
terminologies in dictionary

3 Encourage students to guess the meaning of unfamiliar words by
using contextual clues
Translate sentence by sentence in the reading text into Vietnamese
Skip new vocabularies and terminologies and continue reading

6 Make students read the reading tasks first, then read the text to find
out the answers

7 Ask students to read the text first; then, do all reading tasks
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Skim to get main ideas

9 Scan to get specific information

10 Read silently to find the main ideas for each paragraph

11 Do all the reading tasks below the reading text

12 Do Tr'ue/ False §xercises to check the understanding about facts and
ideas in the reading text

13 Use the information in the text for completing tables

14 Use the information in the text for completing diagrams

15 Use the information in the text for doing rephrasing task

16 Give extra exercises designed by their lecturer

17 Others (Please specify): .........c.ooiiiiiiiiiininni...

3/ How often do you use the strategies below in the post-reading stage when teaching an ESP
reading lesson?

Frequency of use

Items Strategies (the post-reading stage)
1 |12 |3 (4

1 Ask students to discuss the content and issues related to the reading
text

2 Summarize the main ideas in the text

3 Do the follow-up activities such as writing about the related topic

4 Do the follow-up activities such as listening about the related topic

5 Translate the text into Vietnamese

6 Encourage students to seek additional reading texts relating to the
topic they have learnt

7 Paraphrase what students have learnt

8 Others (Please specify): ...........cooeviiiiinns

4/ What should be done to improve teaching ESP reading strategies? (You can tick as many as
appropriate.)
Use language games to introduce the topic of the reading text
Use music to introduce the topic of the reading text
Use visual aid(s) to ask students to guess the topic of the reading text
Encourage students to guess the meaning of unfamiliar words by using contextual clues
Provide the meaning of new terminologies and new structures in the ESP reading text(s)
Give various kinds of exercises to help students exploit the content of the reading text
Help students choose appropriate reading strategies for each reading texts
Provide extra exercises to remember vocabulary more easily
Provide students various reading activities
Omit inappropriate reading exercises in reading texts and replace by suitable ones
Create comfortable environment in each ESP reading lesson
Others (please SPeCify): ....ovuiiniirii i
Thank you very much for your cooperation!
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